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FOREWORD 



This final report docioments and describes the planning, 
national workshops, on-site workshops^ technical assistance/ 
and evaluation activities that were a part of the The Center's 
19 76-19 77 Second Phase National Institute for Performance- 
Based Teacher Education (PBTE) . The need for a second 
national institute on PETE was supported by the fact that many 
vocational teacher education institutions and state depart- 
ments of education continued to show strong interest in 
learning about the concepts and materials associated with this 
alternative approach to preservice and inservice teacher edu- 
cation. In spite of the fact that some 214 persons were given 
in-depth preparation in PBTE concepts, materials/ and imple- 
mentation procedures through the 19 75-19 76 National Institute, 
there were still many vocational teacher educators and state 

..^department, leadership personnels who JLacked^ . and. wan.ted_..the 

training necessary to implement PBTE successfully in their 
respective institutions and states. 

This report documents how The Center's Second Phase PBTE 
Institute, which involved 25 different educational agencies 
from 20 different states, contributed toward the goal of meet* 
ing this training need. The focus of the Institute was on 
developing the skill of selected vocational teacher educators 
and state department of education decision-makers to adapt, 
utilize, and implement PBTE concepts and materials in their 
teacher preparation programs. A series of instructional 
components was provided including an eastern and a western 
workshop for leadership teams / on-site workshops at each of 
the participating institutions/ and follow-up on-site techni- 
cal assistance visits by Institute staff to most agencies. 
In addition, two specially designed performance-based workshop 
modules were revised and updated as resources for orienting 
and training the many personnel involved. Other materials 
developed and used in the workshops included transparencies 
and a color slide-tape presentation on the role of the 
resource person. Revised editions of the PBTE state-of-the- 
art and guide to implementation of PBTE, publications that 
had been developed for the First Phase Institute, were also 
used as supportive training and reference documents. 

The national workshop module entitled Adapt , Utilize , and 
Implement PBTE Curricular Materials, Module X-101 , and the 
institutional on-site workshop module entitled Adapt, Utilize , 
and Implement PBTE Curricular Materials , Module X-102 are 
considered a part of this final report by reference only. In 
the same manner, the color slide-tape presentation entitled 
"Role of the Resource Person Using The Center's PBTE Materials" 
is also considered a part of this final report. 
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As with any national personnel development effort of this 
magnitude, many persons contributed significantly to its success- 
Special recognition for major individual roles in planning, 
materials development, conducting and evaluating the national 
workshops, coordinating and assisting with the on-site work- 
shops, and providing technical assistance goes to; Robert E, 
Norton, Institute Director and Associate Program Director for 
Professional Development in Vocational Education; James B. 
Hamilton, Program Director for Professional Development in 
Vocational Education; Glen E, Pardig, Research Specialist; 
Lois Harrington, Program Associate? and Karen M. Quinn, Program 
Associate. Recognition is also extended to Debbie Parsley, 
Susan Ryckman, and Lois Ab ram who typed this final report and 
the many materials associated with the Institute effort. 

Sincere appreciation is also extended to the site coor- 
dinators and assistant site coordinators from the First Phase 
PBTE Institute who served so ably as consultants to some of 

th^e "OnH'slte workshops; to the "75 person s~rsit^'^<^^^^ 

assistant coordinators r and state department representatives) 
who made up the leadership teams from the 25 participating 
institutions; and to members of the National Planning Group for 
their advice and assistance in carrying out the Institute's 
activities - 

Finally, thanks are extended to Darrell Parks, State EPDA 
Coordinator, Ohio; Daryl Nichols, USOE Region V EPDA Program 
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USOE; for their guidance and administrative assistance in 
planning and conducting the Institute, 
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Executive Director 
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ABSTRACT 



Project No . : OH-V-N-N Grant No . : GO5-76-00038 

Title of Project ; National Institute for Performance^Based 

Teacher Education: Second Phase 

Grantee Organization ; The Center for Vocational Education 

The Ohio State University 
1960 Kenny Road 
Columbus, Ohio 43210 

Project Director ; Robert E. Norton 

Period Covered; July 1, 1976 to September 30, 1977 



The purpose of this Second Phase Institxite was to provide 
for improving the quality of vocational teacher preparation by 
developing the skill of selected teacher educators, staff devel- 
opment leaders, and other decision-makers to adapt, utilise, and 
implement performance-based teacher education (PBTE) concepts and 
curricuiar materials. The Institute consisted of a series of 
instructional components including two national workshops for 
leadership personnel, 24 on-site workshops for training addi- 
tional resource persons at each of the participating institutions, 
and follow-up technical assistance to facilitate the implementa^ 
tion process. In addition to the workshops conducted and the 
technical assistance provided, two workshop modules and a 15- 
minute color slide/tape presentation on the role of the resource 
person in PBTE were prepared and disseminated- 

Twenty-five institutions representing 21 different states 
were selected to participate in the Institute from the 57 nomina- 
tions and 27 applications received. Pour hundred and sixty^five 
persons from these institutions and their respective state depart^ 
ments of education were trained as site leaders and resource per^ 
sons in the national and institutional workshops. Approximately 
1636 additional persons received a shorter period of PBTE aware- 
ness training. Teachers and teacher educators from all vocational 
service areas, vocational guidance, and industrial arts partici- 
pated. 

The national and on-site workshops were planned and conducted 
using specially designed performance-based teacher education 
modules (X-101 and X^102) as the medium of instruction. The use 
of these modules enabled the Institute staff to model the type of 
instruction that participants were in turn expected to utilise 
with their students. A variety of strategies was used including 
small- and large-group presentations and discussions, individual 
activities, team activities, case studies, simulations, role- 
playing, and hands-on activities. 
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CHAPTER I: 
INTRODUCTION 



Background 

Ir 1976 there was a small cadre of vocational teacher 
educators and other vocational education leaders who were 
both knowledgeable ^nd experienced in adapting, utilizing, 
and evaluating performance-based* teacher education (PBTE) 
materials. While over 200 persons had been trained in the 
First Phase (1975-1976) PBTE Institute, many additional 
persons in other institutions and other states still lacked 
knowledge of the concepts and principles of PBTE, the re^ 
search that had been conducted, the materials that had been 
developed, the role of the resource person in using the 
materials, and recommended procedures for program implementa- 
.Jiioa._„JFjur.theXr-ti>.e.i>¥pJessi lacked a comprehensive train- 
ing package for preparing leac3ership personneT a^ri3"res6u'r^"e™~^ 
persons who want to implement preservice a*nd Inservice PBTE 
programs. — — 

In order to help meet these identified needs, the Second 
Phase PBTE Institute described herein w^s conducted. The 
Institute focus shifted from the adaptation, utilization, 
and evaluation of PBTE concepts and materials, to emphasis 
on the adaptation, utilization, and implementation of PBTE 
concepts and materials. High quality, field^tested instruc- 
tional modules developed on the basis of earlier research 
(see Appendix A for a fuller description of the PBTE mater- 
ials used) that identified the competencies Important to 
successful vocational teaching, were the bases of instruc- 
tion. Other materials needed for orienting participants 
to the state-of-the-art in PBTE, to recommended procedures 
for use of the materials, and to alternative implementation 
strategies were either reproduced (those available from 
First Phase Institute and other projects), or developed 
(the role of the resource person slide-tape), or revised 
and updated (the workshop modules X-101 and X-102) and util- 
ized in the various training sessions. 



*Por purposes of this Institute and this final report, 
the term "performance-based" is generally used; however, 
the term is considered essentially synonomous with the 
term "competency-based teacher education." 
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Goals and Objectives 



The major objectives of the Institute were: 

1. to refine plans for conducting the overall 
Institute 

2. to prepare a comprehensive performance-based 
training package on the installation of PETE 
programs 

3. to plan and conduct two national workshops 
on PBTE concepts, curricular materials, and 
implementation procedures 

4. to assist in planning and cond^'.cting 2 5 on^ 
site workshops on PBTE concepts, curricular 
materials, and implementation procedures 

5. to provide individualized on-site technical 
assistance for installing PBTE 

6. to evaluate overall Institute outcomes and 
to prepare a progress report and a final 
Institute report 

Each of the major objectives implied processes or 
activities that were necessary to achieve the overall ob- 
jectives of the Institute. The immediate overall goal of 
the Institute waF to prepare additional vocational educators 
in the skills and knowledge necessary to adapt, utilize, and 
implement PBTE concepts, materials, and programs. The ulti** 
mate goal of the Institute was to promote PBTE as a vehicle 
for improving the preparation of vocational teachers. 

The following represent the specific performance 
objectives that were expected to be achieved by Institute 
participants as a result of their completing all of the 
planned training activities. Each participant would be able 
to: 

1. identify the need for improving and providing 
alternative approaches to personnel develop- 
ment in vocational education 

2. describe the concepts and rationale underlying 
the PBTE approach to teacher education 

3. describe the nature and use of modularized 
perfomance-based professional teacher 
education curricula 
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4. compare and explain the differences between 
PBTE programs and traditional programs of 
teacher education 

5. explain alternative approaches for implement- 
ing preservice and inservice performance- 
based teacher education programs and materials 

6. assess individual student needs and select 
appropriate PBTE materials to help meet the 
professional preparation needs of present and 
prospective vocational teachers 

7. design and make operational an appropriate 
teaching-learning design for implementing 
PBTE curricula components in a specific 
setting 

8. serve effectively in the iresowce person xole-^- 
as helper, advisor, and evaluator 

9. orient prospective and inservice teachers to 
their role and responsibilities in using 
performance-based curricular materials 

10. evaluate the quality and effectiveness of 
performance-bcsed materials in developing 
specified professional teacher competencies 

11. more objectively assess a teacher's ability 
to perform specified competencies in actual 
classroom situations 

12. assist with the training of other vocational, 
teacher educators and administrators who desire 
to adapt and utilize PBTE curricula 



The accomplishments axA significant findings resulting 
from the completion of each Institute major objective are 
explained in the remaining sections of this report. Insofar 
as way possible, the report follows the outline for Program 
Performance Reports for Adult Vocational Education Professions 
Development Act {EPEXA) Programs. 




CHAPTER II: 
ACCOMPLISHMENTS 



On February 18, 1976, a proposal for funding a National 
Institute for Performance-BaiSed Teacher Education (Second Phase) 
was transmitted to the U.S. Office of Education in response to an 
EPDA request for proposals. On June 22, 1976, after the submittal 
and approval of requested amendments, official notification was 
received from the Division of Vocational Education, Ohio Depart- 
ment of Education, that the proposal had been accepted and a con- 
tract would be awarded The Center for conducting the Institute. 

Objective 1: Refine plans for conducting the overall -nstitute . 

In order to achieve this major objective, a National Planning 
Group was selected and convened on August 24-25, 1976. The func- 
tion of the National Planning Group was to advise the Institute 
staff concerning the major activities of the proposed training 
program. Specifically, their advice was sought and used with 
regard to the (1) selection of participants; (2) specific train- 
ing strategies to be used in the national and ^on-site workshops; 
(3) sequencing of scheduled activities; (4) procedures for pro- 
viding technical assistance; (5) the training materials to be 
used; and (6) planned evaluation procedures. See Appendix B for 
a copy of the agenda used for the meeting. 

The National Planning Group was comprised of one person from 
each of the ten USOE geographic regions as follows: 



Region 1 - Dr. Arthur Berry, Chairman 

Department of Industrial Education 

and Technology 
University of Maine at Portland-Gorham 
Goriiam , Maine 04038 

Region 2 - Dr. Helen Hartle, Director 

, Interstate Certification Project 

New York State Department of Education 
Albany, New York 12210 

Region 3 - Dr. John Bolvin, Associate Dean 
College of Education 
University of Pittsburgh 
Pittsburgh, Pennsylvania 15260 

Re gion 4 - Dr. Willis T. Ellis, Professor 
Agricultural Education 
North Carolina Agricultural and 

Technical State University 
Greensboro, NOrth Carolina 27411 
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Region 5 - Dr. Darrell Parks, Assistant Director 
Division of Vocational Education 
State Department of Education 
Columbus , Ohio 43215 

Region 6 - Dr. Ken Brown, Chairman 

Department of Curriculum and Instruction 
College of Education 
University of Houston 
Houston , Texas 7700 4 



Region 7 ^ Dr. Hazel Crain, Coordinator 

Vocational Technical Education 
University of Nebraska^-Lincoln 
Lincoln, Nebraska 68508 

Region 8 - Dr. Charles Parker, Professor 

Department of Business Education 
Utah State University 
Logan, Utah 84321 

Region 9 - Dr. James W. Beckett, Coordinator 
Personnel Development 
State Board for Vocational Education 
Sacramento, California 95814 



(PBTE Institute 
Site Coordinator 
for 1975-1976) 



{PBTE Institute 
Assistant Site 
Coordinator for 
1975^1976) 



Region 10 ^ Mr. Art Binnie, State Director 
Coordinating Council for 
Occupational Education 
Old Capitol Building 
Olympia, Washington 98501 



Ex Officio Members 

1. Dr. Allen Schmieder , Chief Support Programs 
Division of Educational Systems 

United States office of Education 
Washington, D.C. 20202 

2. Dr. Daryl Nichols, EPDA Program Officer 
USOE Region V 

Chicago, Illinois 60606 

3. Dr. Duane Nielsen, Chief 

Vocational Education Personnel Development 
Bureau of Occupational and Adult Education 
United States Office of Education 
Washington, D.C. 20202 

Nominations for participation in the Institute were sought 
by letter from each of the 56 state and territorial EPDA coordina 
tors. Sent along with the letter to the EPDA coordinators was a 
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nomination form and Institute brochure. See Appendix C for copies 
of the letter, nomination fom, and brochure- 

By the cutoff date for nominations (July 16, 1976), 38 state 
EPDA coordinators had nominated 57 different institutions for par- 
ticipation in the Institute. A list of the institutions nominated 
is contained in Appendix D. 

On July 21, 1976 a letter, application form, and related 
explanatory materials were sent to the contact persons at each of 
' 57 institutions nominated. See Appendix E for a copy of the 
application letter and form. 

By the deadline date (postmarked not later than August 11, 
1976), 27 applications had been received. Criteria for the selec- 
tion of the participants and institutions which were reviewed and 
approved by the National Planning Group were as follows: 

Criteria for selection of the participants were twofold: 

Degree of personal commitment to PBTE efforts. 

Potential ability to implement the curricula within their 
institution in a performance-based mode. 

Criteria for selection of the cooperating institutions 
included: 

The administration and staff of the vocational department 
approve of and support the concept of performance-based 
teacher education. 

A history of cooperation exists between professional per- 
sonnel in the state department of education and the voca- 
tional teacher education faculty. 

Evidence exists of the ability of the teacher education 
institution/agency to commit resources (facilities and 
professional personnel) to the implementation of a PBTE 
program. 

The institution/agency has demonstrated leadership in the 
preparation of vocational teachers. 

The institution/agency is anxious to work cooperatively 
with The Center in training personnel to implement a PBTE 
program. 

Although institution/agencies preparing teachers in a 
single vocational service area will be considered, pref-- 
erence will be given to those providing preservice and 
inservice teacher preparation in a number of vocational 
areas. Both large and small vocational teacher education 
institutions will be involved. 
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From the 27 applications received, 25 teams of participants 
were selected by the Institute staff with the advice of the 
National Planning Group. The institutions which were selected, 
their location, and the name of the site coordinator appears on 
the next page. For a comj^lete listing of the names and addresses 
of the 25 site coordinators, assistant coordinators, and state 
department representatives participating in the Second Phase 
Institute, see Appendix F. 

The second stage of participant selection involved selecting 
a^dditional persons (teacher educators, state and local adminis- 
trators, and personnel development coordinators) who would par- 
ticipate in the on-site workshops on installing PBTE curricular 
materials and programs. 

Selection of the additional participants was made by each of 
the respective site coordinators and assistant coordinators, using 
the following criteria as a guide: 

1. Each individual participant has responsibility for 
preservice and/or inservice professional preparation 
of secondary and/or post-secondary vocational teachers. 

2. Each individual agrees to participate in the on-site 
workshop and to consider the use of the PBTE curricular 
materials. 

3. Participants from each site represent as many different 
vocational service areas as possible. 

Although selection was not involved, the 2 5 site coordinators 
were encouraged to invite additional persons to attend at least 
part of the on-site workshops for general awareness purposes. 
Members of the dean's office, directors of student teaching, state 
vocational association officers, members of the state vocational 
advisory council, members of the state vocational education agency 
staff, and similar policy-makers showed much interest in attending 
the on-site workshops. It was felt that the attendance of these 
persons would serve an important informational and public rela- 
tions purpose. 

Objective 2: Prepare a comprehensive performance-based training 
package on the installation of PBTE programs . 

This task consisted of five major tasks as follows: 

1. Revise and update the existing state-of-the-art report. 

2. Revise and update the existing guide to the implementa- 
t:on of PBTE programs. 

3. Revise the X-101 and X-102 workshop modules. 
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LIST OF INSTITUTIONS AND SITE COORDINATORS SELECTED FOR 
PARTICIPATION IN THE SECOND PRASE <l976-77) PBTE INSTITUTE 



Institution 

Appalachian State University 

Brigham Young University 

Central Connecticut State College 

Central State University 

Cullman County Area Vocational Ctr, 

Eastern New Mexico Univers ty 

Federated Universities of North 
Texas Area ^ 

Indiana University 

Iowa State University 

Michigan State University 

New York Institute of Technology 

Ohio State University 

* Pennsylvania State University 

Purdue University 

State University College at 
Utica/Rome 

Suburban Hennepin Technical Center 

University of Kentucky 

University of Louisville 

University of Mlnnesota<-Duluth 

tjnlverslty of New Hampshire 

University of Rhode Island 

University of South Dakota 

Virginia Tolytechnical Institute 
and State University 

Western Michigan University 

Westfield State College 



Address Site Coordinator 



Boone, North Carolina 


Dr. 


Clinton Parker 


Provo, Utah 


Dr. 


Jerry Grover 


New Britain, Connecticut 


Dr: 


Raymond Ross 


Edmond, Oklahoma 


Dr. 


J, W. Weatherford 


Cullman, Alabama 


Dr. 


Howard Fortney 


Portales, New Mexico 


Dr. 


Ok D. Park 


Richardson'7^'*ya'?^ 


Dr. 


Billy Pope 


Bloomington, Indiana 


Dr. 


Donald Kinzy 


Ames, Iowa 


Dr, 


John Van Ast 


East Lansing, Michigan 


Dr. 


George Ferns 


Old Westbury, New York 


Dr. 


Joan Borum Penrose 


Columbus, Ohio 


Dr, 


Aaron Miller 


University Park, Pennsylvania 


Dr, 


Wayne L. Detwiler, Sr 


West Lafayette, Indiana 


Dr. 


Max Eddy 


Utica, New York 


Dr. 


John W. Glenn Jr. 


Eden Prairie, Minnesota 


Dr. 


David Sprague 


Lexington, Kentucky 


Mr. 


Bernard T. Fagan 


Louisville, Kentucky 


Dr. 


G. Keith Bayne 


Du lu t h , Minnesota 


Dr. 


Wilber Ardren 


Durham, New Hampshire 


Dr. 


William Annis 


Kingston, Rhode Island 


Dr. 


Patricia Kelly 


Springfield, South Dakota 


Dr. 


John p. Schenck 


BJlacksburg, Virginia 


Dr. 


Curtis Finch 


Kalamazoo, Michigan 


Dr. 


Raymond Dannenberg 


Westfield, Massachusetts 


Ms. 


Alberta Lansdowne 
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4- Develop a slide/tape presentation on the role of the 
- resource person in PBTE* 

5. Develop and/or select appropriate supportive materials. 

A comprehensive state-of-the-art report on PBTE had been 
prepared as a function of the First phase PBTE Institute. Peed- 
back from 30 persons attending the first Institute was obtained 
and used as one of the inputs to revision. A continuing search 
of the literature for additional infomation on PBTE programs 
was also utilized as a major input to the revision effort. The 
revised state-of-the-art report was duplicated for use in the 
national leadership team workshops. 

In a similar manner, the guide to the implementation of PBTE 
programs that had been prepared for the First Phase PBTE Institute 
was also revised. Feedback on the guide was obtained from partic- 
ipants in the first Institute, and additional information was 
added to the guide based on information gathered during site 
visits and from a continuing review of the literature. As with 
the state-of-the-art report, the guide was reproduced for use in 
the two national leadership workshops. (Note: There was no cost 
incurred for the revision of either document since their revision 
was part of the scope of work for the first Institute.) 

Two performance-based training modules had been developed by 
Center staff for use in past workshops for teacher educators who 
were participating in the advanced testing phase of module develop^ 
ment. These modules, while partially appropriate for the Second 
Phase Institute workshops, needed considerable revision to remove 
the emphasis on field testing guidelines and advanced testing 
instrumentation, and to otherwise update the modules for the 
intended new purpose* 

The first step involved determining the specific competen- 
cies needed by the various workshop participants. This compe- 
tency identification involved a careful analysis by Institute 
staff of the specific tasks that the various administrators and 
teacher educators who would be involved needed to be able to per- 
form in order to successfully install PBTE curricula in their 
teacher education programs. These competencies were also sub- 
mitted to the National Planning Group for their review and sug- 
gestions. 

Two different workshop modules were needed and prepared to 
permit Institute staff to demonstrate the technique of instruc- 
tion that was being advocated to the participants. One module, 
referred to as X-101, was specifically designed for the leadership 
teams who attended the two national workshops. The second module, 
X-102i was specifically designed for the large number of teacher 
educators and other leaders who participated in the 24 on-site 
workshops. While both modules have many parts in conunon, there 
are also several differences. For example. Module X-101 covers 
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in more depth the techniques of planning and -managing a 
performance-based teacher education program. Use of both modules 
permitted the "medium of instruction used to be part of the train- 
ing message.** 

Based on feedback from resource persons and teachers 
involved in the first Institute, it was deemed appropriate and 
necessary to further emphasize and dramatize the critical role of 
the resource person in a PBTE program. Even though a comprehen- 
sive Resource Person Guide to Using Performance-Based Teache r 
Education Materials (Hamilton and Quinn, 1976) had been prepared 
and used in the first Institute, the message of the essential role 
of the resource person was not getting across to all who needed 
to understand it. Therefore, a IS'-minute color slide/tape (130 
slides) presentation which humorously but effectively dramatises 
the key responsibilities of a resource person using The Center's 
PBTE materials was prepared. The presentation was used at the 
two national workshops and at all of the 24 on-site workshops. 
See Appendix G for a copy of the script. 

Finally, as part of the comprehensive training package being 
assembled for leadership personnel and resource persons, atten^ 
tion was given to the use of the Resource Person Guide to Using 
Performance-Based Teacher Education" Materials , the Student Guide 
to Using Performance-Based Teacher Education Materials i and to a 
10-minute color slide/tape presentation entitled "An Overview of 
The Center *s PBTE Curricula Program." These three products had 
been prepared under National Institute of Education sponsorship 
and were deemed relevant to the training prog;j:am both by staff 
and the National Planning Group. To complete the training pack^ 
age, a number of supportive transparencies, a revised Vocational 
Teacher Competency Profile chart, and several handouts were pre- 
pared . 

Objective 3: Plan and conduct two national workshops on PBTE 
concepts, curricular materials, and implementation procedures . 

A major task of preparing for the two national workshops 
(Salt Lake City, Utah and Columbus, Ohio) involved planning the 
specific workshop activities, making the necessary logistical 
arrangements, and preparing the necessary supportive materials. 
In carrying out this activity, the recommendations of the National 
Planning Group were reviewed and considered* They had reviewed 
tentative agendas for the national and on-^site workshops, sample 
training products and outlines of proposed products, as well as 
plans for technical assistance and evaluation. 

As in the previous year, the National Planning Group again 
strongly reinforced the Institute staff's plans to model, insofar 
as possible, in all the workshops, the method of instruction that 
the participants were in turn expected to use in their own teacher 
education programs. This recommendation was fulfilled through the 
preparation and use of workshop modules X-101 and X-102. 
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The first major training event of the Institute was the four^ 
day national workshop held for leadership teams at Salt Lake City, 
Utah, October 19-22, 1976. The major objective of this workshop 
was to prepare leadership teams from six institutions (18 persons) 
for their leadership roles. It was felt that two national work^ 
shops would be better than one for several reasons. First, the 
number of participants in each would be smaller, allowing more 
individual attention. Second, travel costs would be lessened by 
having an eastern and western workshop. Third, it gave all par-- 
ticipating teams the option of an alternative date if the work- 
3hop in their region conflicted with another event. Fourth, two 
national workshops permitted fuller use of consultants from the 
institutions participating in the First Phase PBTE Institute. 

The second national workshop was the four-day event held for 
leadership teams at The Center at Columbus, Ohio, November 9-12, 
1976. The major objective of this workshop was to prepare the 
remaining leadership teams from nineteen institutions (57 persons) 
for their leadership roles. A copy of the Salt Lake City work- 
shop agenda is contained in Appendix H. 

The workshop's objectives were achieved by using Module X-101, 
and consultants from last year*s Institute sites, and by involving 
participants in a variety of individual, small-group, and large- 
group activities. An assortment of printed materials as well as 
media (30 transparencies and two slide/tapes) were used. A major 
emphasis of the workshops was on giving the participants a hands-on 
experience with the variety of learning options, feedback devices, 
information sheets, case studies, checklists, and other learning 
activities contained in the PBTE curricular materials to be used. 
Much time and attention was given to the role of the resource 
person (instructor) in PBTE through the use of role--playing activ-- 
ities and experiences. Consideration during the national work** 
shop was also given to planning and conducting the on-site work" 
shops that the leadership teams were to conduqt upon returning to 
their respective institutions. Finally, considerable attention 
was also given to the development of tentative state and institu-* 
tional plans for the implementation of PBTE, 

The plans of action developed during the national workshops 
became working documents outlining the implementation procedures 
that were to be followed by each team upon return to their home 
institutions. These plans were also used as a basis for monitor- 
ing site activities and providing technical assistance as the 
institutions carried out their respective plans. 

Objective 4; Assist in planning^ and conducting 25 on-site work - 
shops on PBTE concepts, curricular materials, and implementation 
procedures . 

All but one of the 25 participating institutions accomplished 
this objective during the period December 1976 to September 1977, 
Some of the institutions conducted more than one on--site workshop. 
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The Ohio State University, for example, conducted four separate 
resource person training Wv-kshops, one of which involved persons 
from all vocational teacher education institutions in the state. 
Purdue University, as another example, conducted a second one-day 
workshop for approximately 100 supervising teachers. One insti" 
tution was not able to comply with its previously agreed upon 
commitment to conduct such a workshop because of the death of one 
staff member and the loss of others through job changes. 

The on-site workshops were from one to two days in length, 
with most being about one and one"half days. Workshop plans 
which had been tentatively developed at the national workshop 
were finalized and in all cases included the use of Module X-102. 
Each site was also given the option of requesting at Institute 
expense either a consultant from one of the First Phase Institute 
sites or an Institute staff membi^r, to assist in conducting the 
workshop. Several sites chose to use some of their own funds to 
bring both an Institute staff member and a previous site coordina- 
tor to their workshops. Institute staff members helped to con* 
duct nine of these workshops, and employed First Phase site coor- 
dinators to help conduct 14 others. 

In addition to the training of many additional teacher edu-- 
cators and staff development leaders, most site coordinators also 
invited a number of other university and state department of edu" 
cation leaders to their workshops for awareness training (generally 
^ defined as two to four hours of orientation) during the first 
half day of their workshops. 

With the exception of the workshop module (X-101) , the state- 
of-the-art report, and the implementation guide, which were 
intended primarily for the leadership team members, the same 
printed and mediated materials were used at the on-site work- 
shops as were used at the national workshops. 

Objective 5: Provide individualized on-site technical assistance 
for installing PBTE . 

While it was initially planned that Institute staff would 
make one or more technical assistance and monitoring visits to 
each of the 25 institutions, a sizeable budget reduction made 
such visits impossible. As a result and with the concurrence of 
the National Planning Group, much of the technical assistance 
provided was provided through telephone calls and written communi- 
cations to site coordinators and assistant coordinators. Ten 
one-day on-site visitations were made, however, to confer with 
and assist institutions either requesting or desiring such a visit 
by Institute staff. In total, through either helping with the 
on-site workshop or by making a technical assistance visit, 16 
different institutions were visited by Institute staff. 

To help Institute staff monitor site implementation activ- 
ities and detect when technical assistance might be needed, site 




coordinators were asked to submit brief bimonthly site progress 
reports. In addition, numerous phone calls were made to site 
coordinators to review developments, and the site coordinators 
were encouraged to write or call The Center Institute staff when- 
ever a problem, concern, or question arose. A considerable num- 
ber of support materials (brochures, vocational teacher compe- 
tency profile charts, training modules, transparencies, and other 
handout materials) were requested and provided. 

The technical assistance provided included the following 
types of activities; 

helping plan workshop agendas 

arranging for workshop consultants 

helping design specific implementation procedures 

seeking solutions to specific problems encountered 

promoting an exchange of ideas and solutions among sites 

providing logistical support 

To keep communications flowing, memos were written about once 
per month by the Institute Director to all site coordinators and 
assistant coordinators to keep them posted on module availability 
and ordering information, to exchange ideas and information gained 
from phone calls and visits to other sites, and to make other 
relevant announcements. These memos, the letters written, and 
the numerous phone calls, combined with the bimonthly site reports, 
provided for effective and fairly frequent communication between 
Institute staff and site personnel. 

Objective 6; Evaluate overall Institute outcomes and prepare a 
progress report and final Institute report . 

Evaluation of the two national workshops was carried out 
through the use of the following three instruments: 

Estimate of Performance 

Daily Program Survey 

Pinal Evaluation 

Because cf space limitations, copies of these instruments are not 
included in this report; however, similar instruments were 
included in the Pinal Report of the 197S^197S National Institute 
for Performance-Based Teacher Education. 
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The Estimate of Performance instrument was administered on 
both a pretest and post-test basis. This instrument consisted of 
several items relating to the participants' current self-perceived 
ability to adapt, utilize, and implement PBTE curricular materials 
and programs. 

The Daily Program Survey instrument was designed to gather 
participants' reactions each day to the specific learning activ- 
ities in which they were involved. This instrument served to 
provide immediate feedback at the close of each day to the Insti- 
tute staff who were able to use the information to make **in-course 
corrections" in the workshop as deemed appropriate. The results 
of this survey were summarized and reviewed at a staff meeting 
held at the close of each day. 

On Friday, at the close of the national workshops, the Final 
Evaluation instrument was administered immediately after partici- 
pants responded to the post Estimate of Performance. This instru- 
ment had two parts. Part A entitled ''Looking Back,'* and Part B 
entitled "Looking Ahead.'* Part A of the instrument asked partici- 
pants to give their overall reactions to specific aspects of the 
workshop/^ -e.^g<^-,^^addressed jny.. needs. ^s. a^_. participant, " "provided 
ample opportunity to interact with others," "quality of the work- 
shop materials, facilities, staff/participant interactions,'* etc. 
Part B of the instrument asked participants to suggest ways the 
workshop could be improved, the types of additional assistance 
needed, ideas they would like to pursue further, etc. A summary 
of the evaluation data collected regarding the national workshops 
is presented in Chapter VII of this report. 

Except for the Daily Program Survey, the same instruments 
and procedures were utilized in the evaluation of the on^-site 
workshops. The Daily Program Survey was deemed inappropriate for 
these workshops because of their shorter duration. 

The plans of action developed during the national workshops 
served as another effective device for monitoring and assessing 
the progress being made toward the implementation of a PBTE pro- 
gram by each institution. 

One additional evaluation instrument entitled '*Performance- 
Based Teacher Education Reactions Form'* was developed and used 
to gather general feedback data from approximately 54 teacher 
educators and others who served as resource persons in the Insti- 
tute. Five copies of the instrument were sent to each of the 25 
site coordinators with the request that they and four others who 
had used the PBTE materials complete the form. Questions con- 
sisted of background data, implementation questions, module-related 
questions, training-related questions, and institutional questions. 
Most of the twenty-one questions were unfortunately of an open- 
ended nature, making it difficult to summarize the responses. 
Statements regarding the general findings and specific data 
regarding three objective questions are summarized in Chapter VII 
of this report. 
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The remainder of this general objective was accomplished by 
submission of a Program Performance Report in January, 1977, and 
by the preparation, publication, and dissemination of this report. 
An effort has been made to include in this report concise descrip- 
tions of all relevant activities and findings that would be 
informative and hopefully useful to readers. 

Each of the 25 PBTE site coordinators was asked to prepare 
and submit to the Institute Director a final site report in addi* 
tion to the bimonthly reports previously mentioned. The final 
reports which were received from all but one institution sununarize 
the major activities and accomplishments carried out at each site, 
the methods in which modules were used, the numbers of resource 
persons and teachers involved, and the problems and successes 
encountered. These reports when combined were too lengthy to 
include in this report in their entirety, but a brief summary of 
each report has been made by Institute staff and included in 
Appendix X. Some data has been summarized across sites and is 
presented in Chapter VII of this report. The reader interested 
in the many different ways the 24 institutions were able to suc- 
cessfully use PBTE concepts and materials is strongly urged to 
review these reports. It is hoped by institute staff that others 
interested in implementing PBTE programs can benefit from learning 
about the problems encountered, the solutions devised, and the 
implementation strategies used by these 24 quite different educa* 
tional agencies, as they began the institutionalization of PBTE 
programs in their respective states and institutions. 
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CHAPTER III* 
(MAJOR ACTIVITIES AND EVENTS 



The major activities and events of the Institute are 
presented here in chronological order with only brief ex- 
planations. For more details about each, the reader is 
referred to Chapter II of this report and/or to an approp- 
riate Appendix. 

a. Convening of institute National Planning Group, 
August 24-25, 1976. This ten-member committee, 
one person from each USOE geographic region, 
served to advise the Institute staff on several 
important aspects of the training program. See 
Chapter II for a ]ist of the members and Appendix 
B for the agenda of the National Planning Group 
meeting. 

b. Selection of the 25 participating educational 
institutions, August 27, 1976. See Appendix D 
for a list of the institutions nominated. 
Appendix E for the application form and letter, 
and Appendix P for a list of the 25 leadership 
teams and their respective institutions. 

c. COTipletion of the development of the comprehensive 
Institute training package, October 15, 1976. 
This package consisted of a revised state-of-the- 
art of PBTE report, a revised implementation 
guide, a revised leadership workshop module.. 
(X-101) , a revised resource person workshop 
module (x-102) , a newly developed color slide/tape 
on the role of the resource person in PBTE, and 
copies of the following previously produced 
materials: resource person ^uide, a student guide 
and an overview of The Center's PBTE curricula 
program slide/tape. 

d. Conducting the Salt Lake City, Utah national 
workshop for six leadership teams (18 persons), 
October 19-22, 1976. See Appendix H for a copy 
of the workshop agenda and Chapter II for infor- 
mation about the materials and procedures used. 

e. Conducting the Columbus # Ohio national workshop 
for 19 leadership teams (57 persons), November 
9-12, 1976. 

f. Conducting 24 on-site workshops for the training 
of additional resource persons, December, 1976 - 
September, 1977. One institution of the original 
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25 participating in the Institute was not 
able to hold an on-site workshop due to per- 
sonnel problems. In addition to the training 
of additional resource persons (8-16 hours of 
training) , a large number of other leaders 
were given awareness (2-4 hours) training 
during these workshops. 

Making monitoring and/or technical assistance 
on-site visits as requested or deemed approp^ 
riate, January, 1977 - September, 1977. Ten 
such one"day visits were made by Institute staff. 
These visits generally involved in-depth inter- 
views with the site coordinators, several 
resource persons, preservice and inservice 
teachers, and appropriate administrative 
personnel . 
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CHAPTER IV: 
PROBLEMS 



No major problems of any kind were encountered by The Center 
Institute staff- The necessary training materials were prepared 
on time/ and the national workshops were conducted successfully 
according to plan and schedule- 

Althojgh some of the participating institutions delayed con-' 
ducting their on-site workshops longer than desirable^ all but one 
of the 25 institutions completed their obligations to conduct such 
a workshop. The one institution not able to hold a workshop en- 
countered several majoi personnel problems during the year, making 
it impossible for the institution to follow through as planned. 

VHiile it is felt no other major problems were experienced by 
the cooperating institutions^ some problems were listed as causing 
some difficulty. Only four problems^ however^ were cited by five 
or more institutions. The four problems and the nximber of times 
they are cited in the site final reports are as follows* 

1. Arranging for final assessments . — This problem was listed 
by nine sites. The performance-based nature of The Center's 
PBTE modules requires that^ in the final learning experi- 
ence of each module^ the teacher trainee demonstrate his 

or her competency in an actual school situation . Some of 
the teacher training institutions apparently encountered 
much more difficulty than others in arranging for these 
final assessments. While some site coordinators and indi^ 
vidual resource persons asked if thiJ requirement could 
not be waived ^ or alternative activities designed, the 
nature of the materials design^ and the principles of PBTE 
that make it different from traditional teacher education 
programs/ prohibited foregoing this requirement. This re- 
quirement also meant that many resource persons used fewer 
modules than they would have otherwise. There is no ques- 
tion ^ however / that the evaluation of a teacher's perform- 
ance in an actual school situation by a qualified person 
using the criterion-referenced instruments contained in , 
the final learning experience of each module, provides 
for more objective assessment of the teacher's performance. 

2. Faculty resistance . — This problem was also cited by nine 
institutions. Reasons given for lack of full acceptance 
of PBTE concepts and materials varied ^ but include lack 

of understanding of the goals and methods of PBTE; concern 
that the faculty work load will increase greatly; concern 
that PBTE is a faculty evaluation tool; apprehension that 
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PBTE is non-humanistic; and the fear of anything new 
or different. In most cases^ this resistance was not 
widespread/ and was considerably reduced once the en- 
site workshops had been held, and experience with 
module use had occurred. 

3. Module avaiXa bili t y. — This problem was listed by six 
sites. Some faculty wished to use modules which had not 
yet been published by the publisher, AAVIM. In other 
cases, therii were problems in securing the published 
modules when they were needed, with enough lead time to 
plan for their use. I^ost of these sites indicated aware- 
ness that the problem would be resolved when all 100 
modules became available from AAVIM. 

4* Establishing credit for- module completion . — Five in- 
stitutions listed this as a problem. Ideally, the 
primary consideration in a PBTE program is teacher 
demonstration of competence — amassing "course credits" 
toward certification or a degree would not be an issue. 
In practice, however, the traditional course structure, 
credit:, and contact hour system is often retained, and 
some system for assigning credits for module completion 
must be worked out. Since modules vary in degree of 
difficulty and length of time needed for completion, 
determining how many modules to require as part of a 
regular course and/or how much credit to assign indi- 
vidual modules was a problem for some institutions. 

The various other problems listed were generally institution 
specific, and included such concerns as lack of tirae for adequate 
resource person training, resistance of some teachers to taking 
more responsibility for their own learning, increased faculty 
work load, lack of funds and space, and unevenness in module 
depth and/or quality. For more information on these and other 
specific issues mentioned, see the individual site reports pre- 
sented in Appendix I. 
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CHAPTER V: 
PUBLICITY ACTIVITIES 



A large number of publicity activities were carried out 
throughout the duration of the Institute by both The Center 
Institute staff and by members of the 25 leadership teams. 
The following articles, brochu^res, and news releases were 
prepared and published (see Appendix j for copies of selected 
items) : 

a. PBTE Institute News Release, September 20, 1976. 

b. National Institute for Performance-Based Teacher 
Education: Second Phase brochure. First edition 
July, 1976 — 300 copies; Second edition September, 
1976 — about 6000 copies distributed. 

c. Performance-Based Vocational Teacher Education 
Curricula brochure, December, 1976; about 4000 
copies- 

d. News Articles and Releases prepared by site 
coordinators and department chairpersons. 
Numerous articles and some photographs were 
prepared and taken and published in statewide 
newsletters, professional bulletins, and 
local newspapers. An example of two such 
articles related to the Utica/Rome institution 
is included in Appendix J. 

e. Centergram Announcement Article, August, 1976; 
about 13,000 copies. 

f. Other articles — through the awareness training 
activities carried out by every participating 
institution, many additional persons were given 
project brochures and related materials and/or 
were personally oriented to the Institute's 
activities by the site coordinators or other 
staff members who had been trained as resource 
persons. 

Additionally, numerous brochures have been distributed 
by Center staff through the mail and at various meetings, 
workshops, and seminars which have been national, state, 
and local in nature. The product awareness coordinator at 
The Center has distributed many brochures through the visitor 
information packets which she prepared. Finally, many 
national and some international visitors to The Center were 
given both materials and a personal orientation to the 
Institute's activities by institute staff. 



21 20 



CHAPTER VI: 
DISSEMINATION ACTIVITIES 



Dissemination activities consisted of three major types of 
activities: (1) The presentation of formal workshops (for both 
resource person training and awareness training); (2) many informal^ 
individual and small-group presentations (also for both resource 
person training rnd awareness training); and (3) the distribution 
of Various Insti e^produced products. 

The formal workshops consisted of two national workshops for 
the 75 leadership personnel/ 24 on-site workshops (for resource 
persons at all but one of the participating institutions)/ and 
several special workshops such as the statewide workshop for trade 
and industrial teacher educators and state staff held by The Ohio 
State University and the one-day workshop held for supervising 
teachers by Purdue University. Some sites / such as The Ohio State 
University^ conducted two or three on-site workshops. The formal 
workshops were held for the training of leadership personnel/ re-* 
source persons^ field resource persons (especially cooperating 
teachers and local state development leaders)/ and the orientation 
of state department personnel/ local vocational directors and 
supervisors/ and state vocational education advisory council mem- 
bers. Other presentations were made to several regional and state- 
wide EPDA-supported conferences and to numerous graduate classes. 

Tha many informal/ individual/ and small-group presentations 
included the on-site orientation of new faculty members/ the on- 
site orientation of visitors from other institutions/ and Institute 
staff orientation of individuals and small groups from other insti- 
tutions within the United States/ and many foreign visitors. Many 
sites also reported devoting all or a part of one or more faculty 
meetings to a discussion of PBTE concepts/ materials/ and opera- 
tional procedures. 

Members of the Institute staff also prepared and presented 
formal presentations at the Houston AVA Convention/ and at a 
Region VI inservice conference for teacher educators and state 
staff/ and made several brief presentations at Center-sponsored 
vocational education workshops. 

The following distribution was made of training materials 
and modules to the 25 cooperating institutions: 




Item ^ Copies 

State-of-the-Art Report* 75 

Implementation Guide* 75 

Module X-101 75 

liesource Person Guide** 375 

Student Guide** 375 

Module X-102 375 

Overview Slide/Tape** 25 

Resource Person Slide/Tape 25 

Transparency Sets (32) 25 

PBTE Modules** 

Advanced Test Version 500 

Printed B-4 Module 500 

Vocational Teacher Com^ 

petency Profile Chart 2500 



Recipient Group 

National workshop participants 
National workshop participants 
National workshop participants 
Resource persons 
Resource persons 
Resource persons 
One per site 
One per site 

One per site ^ 

Resource persons and concerned 
others 

Resource persons and concerned 
others 

Resource persons and teachers 



* These products were developed under the scope of work for the 
First Phase PBTE Institute/ but were reproduced for use by 
Second Phase Institute participants. 

** These products were developed under the sponsorship of the 
National Institute of Education/ but were reproduced for use 
by Institute participants with USOE funds. 
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CHAPTER Vft: 
DATA COLLECTfON AND EVALUATION FINDINGS 



'ihis chapter on data collection and evaluation findings 
is organized into three sections as follows: (1) data pex^ 
taining to the number of persons trained and the number of 
teachers using PETE modules^ (2) data pertaining to the eval* 
uation of the two national workshops^ and (3) data collected 
from the **Performance-Based Teacher Education Reactions Ponu*" 

PBTE Training and Module Use Data 

Leadership training in PBTE concepts / materials / and recom- 
mended implementation procedures was given by Institute staff 
and consultants to 18 persons at the four-day (October 19-22^ 
1976) Salt Lake City^ Utah workshop and to 57 persons at the 
four-day (November 9-12/ 1976) Columbus^ Ohio workshop held 
at The Center* In most cases/ the leadership team for each 
site consisted of the site coordinator^ assistant site 
coordinator / and a state department of education representa- 
tive* in a few cases/ one member of the team could not attend 
because of illness or other last minute conflicts* In a few 
cases/ more than three persons attended/ with the extra 
persons paying their own expenses* For the names of the 
approximately 75 leadership persons/ see Appendix P* 

As explained in Chapter II/ each participating institu- 
tion was expected to conduct at least one on-site workshop 
for the training of additional resource persons* Resource 
person training for the effective use of The Center* s PBTE 
modules requires approximately one and one^half to two days 
of intensive workshop activity* All but one of the 25 parti- 
cipating institutions planned and conducted at least one 
such workshop* One institution was not ablG to comply with 
this commitment because of severe personnel problems which 
arose after the national workshops were completed* 

in all cases for the on-site workshops/ either a member 
of the Institute staff or a qualified consultant from one of 
the First Phase Institute sites was made available to assist 
with these workshops* in Table 1/ a summary of the number 
of persons trained as resource persons by each Institute is 
presented* A total of 465 persons were prepared as resource 
persons for an average of 19*4 persons per Institution con- 
ducting a workshop* It should be noted that while most of 
these persons were trained at the initial on-site workshops/ 
several institutions conducted one or more additional work- 
shops/ and- many site coordinators trained additional persons 
on an individualized basis* Hence/ the total of 465 persons 
were prepared as resource persons during the course of the 
Institute* 




TABLE 1 

Summary of the Number of Persons Receiving Awareness 
and Resource Person Training^ and Involved in 
Actual Module Use by Institution* 



Institution 

Appalachian State 
University 

Brigham Young Univer- 
sity 

Central Connecticut 
State College 

Central State Univer- 
sity 

Cullman County Area 
Vocational Center 

Eastern New Mexico 
University 

Federated Universities 
of North Texas Area 

Indiana University 

Iowa State University 

Michigan State Univer- 
sity 

New York Institute of 
Technology 

The Ohio State Univer- 
sity 



Number of 
Resource Per- 
sons Trained 



12 
13 
9 
45 



15 

7 
6 
18 

16 

4 

43 



Approximate 
Number of 

Additional 
Persons 
Receiving 
Awareness 
Training 



12 

50 

50 

202 

150 

47 

46 
25 
14 

74 

19 

38 



Number of 
Resource Per- 
sons Involved 

in Actual 
Module Use 



8 
8 

9 



4 

4 

5 
6 

3 



26 



*Based on the data submitted to the Institute staff by the site 
coordinators* 
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TABLE 1 (continued) 



Number of 
Resource Per- 
Institution sons Trained 

The Pennsylvania State 

University 29 

Purdue University 65 

State University Col- 
lege at Utica/Rome 22 

University of Kentucky 22 

University of 

Louisville 10 

University of 

Minnesota-Duluth 2 

University of New 

Hampshire 8 

University of Rhode 

island 45 

University of South 

Dakota at Springfield 2 

Virginia Polytechnic 
Institute and State 
University 29 

Western Michigan Uni- 
versity 12 

Westfield State College _21 

Totals 4 65 

Average 19 . 4 



Approximate 
Number of 

Additional 
Persons 
Receiving 
Awareness 
Training 



5 

100 

44 

162 - 

20 
105 
150 
209 
7 

25 

27 
55 



Number of 
Resource Per- 
sons Involved 

In Actual 
Module Use 



7 
12 



20 
7 



8 
16 



1636 
67,6 



10 

5 

10 
188 
7,8 
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In addition to those persons prepared as qualified 
resource persons, site coordinators were strongly encouraged 
to invite appropriate others to their on-site workshops for 
the first few hours or first half day for thG purpose of 
awareness training. Awareness training wa3 intended for 
and offered to administrators, state department personnel, 
advisory council members, and others who by virtue of their 
positions would probably not be using the PBTE materials 
with teachers, but who were persons in decision-making roles 
who needed to understand generally what PB:?E was all about. 
As shown in Table 1, 1636 additional persons received some 
PBTE awareness training at either the initial on-site work- 
shops or at other special training sessions conducted later 
in the year. 

Data in Table 1 also indicates the number of resource 
persons who were trained that actually participated in 
module use with teachers. A total of 188 different persons, 
an average of 7.8 persons per institution, used and helped 
teachers use the modules. It should be noted that more per- 
sons were trained as resource persons than actually used tht'S 
modules. This was due |>rimarily to two reasons. First, the 
Institute staff took the posture that no one who was re- 
luctant to become involved in using the PBTE curricula 
should in any way be coerced into participating. Secondly, 
the need for assessment of the final learning experience of 
the modules in an actual school situation as opposed to a 
classroom paper and pencil or role-playing simulation, made 
participation either impossible or undesirable for some 
persons. 

A summary of the number of preservice and inservice 
teachers involved in PBTE module use during the 1976-1977 
academic year at each institution is presented in Table 2. 
It should be noted that both preservice and inservice teachers 
were involved in module use at all but one of the 24 instit- 
utions. While in some institutions many more preservice 
than inservice teachers were involved, in other institutions 
the reverse was true. It should be noted that the figures 
presented do not represent a full academic year for any of 
the institutions involved. The first on-site workshops 
were held in December, 1976 (three of them); most were held 
between January and March, with a few in the summer and two 
in September. Now that each institution has persons trained 
and ready to use the PBTE materials in all semesters/quarters 
and during the summer, the number of teachers involved will 
likely increase greatly. 

In spite of the short time period available to some of 
the resource persons, a total of 1520 preservice teachers 
were involved, an average of 63.3 per institution; and a 
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total of 1740 inservice teachers, an average of 72.5 per 
institution. Slightly more inservice teachers used the 
curricular materials than did' preservice teachers. Com- 
bining the preservice and inservice totals indicates that 
a total of 3254 different teachers used one or more PBTE 
modules during the period of the Institute. 

Table 2 also presents an institution by institution 
summary of the number of teachers involved overall. The 
number of teachers involved per institution ranged from a 
low of 22 teachers to a high of 550 teachers. To a large 
extent, the number of modules used depended upon the number 
of resource persons using the materials and the length of 
time (after the on-site workshop) they had to use them. It 
should be noted that the institutions involved were of 
different sizes, that resource person and teacher involve- 
ment was voluntary, and that no pressure to use more 
materials was exerted by Institute staff at any time. Re- 
source persons were asked to use the modules only where 
they logically fit the scope and sequence Of the particular 
course or other training activity involved. 

Site coordinators in their bi-monthly and final site 
reports were asJced to indicate the vocational service areas 
involved and the various educational levels and/or special 
groups that were involved in module use. An institution 
by institution summary of this data is preoented in Table 3. 

An analysis of the number of institutions in which the 
various vocational service and related educational areas 
participated follows : 



Area Number of Institutions 



Agricultural Education 


11 


Business and Office 


15 


Distributive Education 


14 


Health Education 


12 


Home Economics 


15 


Trade and Industrial 


21 


Technical Education 


6 


Industrial Arts 


9 


Vocational Guidance 


1 
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TABLE 2 



Summary of the Number of Preservice and Inservice 
Teachers Involved in Module Use, and the Total 
Number of Teachers Involved by Institution* 



Institution 

Appalachian State 
University 

Brigham Young Univer-* 
sity 

Central Connecticut 
State College 

Central State Univer^ 
sity 

Cullman County Area 
Vocational Center 

Eastern New Mexico 
University 

Federated Universities 
of North Texas Area 

Indiana University 

Iowa State University 

Michigan State Univer™ 
sity 

New York Institute of 
Technology 

The Ohio State Univer-* 
sity 



Approximate 

Number of 
Preservice 
Teachers 
Using 
Modules 



120 

75 

87 

15 

5 

45 

22 
42 
10 



Approximate 
Number of 
Inservice 
Teachers 
Using 
Modules 



30 



23 



281 



76 
52 
17 
26 

74 

21 
21 

202 

14 

139 



Total Number 
of Teachers 
Using 
Modules 



15 0 
75 

163 

67 

22 

71 

96 
63 
31 

205 

37 

420 



*Based on the data submitted to the Institute staff by the site 
coordinators- 
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TABLE 2 (continued) 



Approximate 
Number of 

Preservice 
Teachers 
Using 

Institution Modules 

The Pennsylvania State 

University 98 

Purdue University 76 

State University Col- 
lege at Utica/Rome 200 

University of Kentucky 88 

University of 

Louisville 39 

University of 

Minnesota-Duluth 1 

University of New 

Hampshire 15 

University of Rhode 

Island 90 

University of South 

Dakota at Springfield 50 

Virginia Polytechnic 
Institute and State 
University 76 

Western Michigan 

Universicy 17 

Westfield State College 42 

Totals 1520 

Average 63.3 



Approximate 
Number of 
Inservice 
Teachers 
Using 
Modules 



170 
30 

350 
96 

58 

43 

55 

30 

25 

68 

66 

77 

1740 

72.5 



Total Number 
of Teachers 
Using ^™ 
Modules 



268 
106 

550 
18 4 

97 

44 

70 

120 

75 

138 

83 
119 
3254 
135.6 
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TABLE 3 

Sununary of the Vocational service Areas and the 
Levels and Special Groups Involved in 
Module Use by Institution* 



Institution 

Appalachian state 
University 

Brigham young Univer- 
sity 

Central Connecticut 
State College 

Central State Univer- 
sity 

Cullman County Area 
Vocational Center 

Eastern New Mexico 
University 

Federated Universities 
of North Texas Area 

Indiana University 

Iowa State University 

Michigan State Univer- 
sity 

New York Institute of 
Technology 



Vocational Service 
Areas and Others 
Involved** 

BO, HO, lA, TE 



TI 



BO, DE, HE, lA, TE, 
TI 

BO, DE, HE, HO 



HE, HO, BO 
All 

TI, HE, BO, DE, HO 

HO, HE, DE, TI 

HE, AG, TI, TE 
All 

HE, Tl/*BO, DE 



Levels and/or 
Special Groups 
Involved 

Sec. , Post-Sec. , 
Adult 

Post-Sec. 



Sec. 



Sec. , Post-Sec. , 
Adult 

Sec. , Post-Sec. , 
Interns 

Sec. , Post-Sec. 



Sec, , Post-Sec. 

Sec. , Post-Sec. 

Sec. , Post-Sec . 

Sec, Post-S-^c, 
Adult 

Sec. , Post-Sec. , 
Adult 



*Based on the data submitted to the Institute staff by the site 
coordinators. 

**AG - Agriculture, BO = Business and Office, DE * Distributive 
Education, HE = Health Education, HO - Home Economics, 
TI * Trade and Industrial, lA ^ Industrial Arts, TE * Technical 
Education 
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TABLE 3 (continued) 



Institut j-On 

The Ohio State Univer- 
sity 



Vocational Service 

Areas and Others 
Involved 

AG, DE, lA, BO, HO, 
TI 



Levels and/or 
Special Groups 
Involved 

Undergrad* , Indus- 
try Teachers, Grad., 
Post-Sec. # Coop* 
Teachers, Adult 



The Pennsylvania State 
University 

Purdue University 



AG, lA, TI 



TI, lA, HO, AG 



Sec* , Post-Sec* 



Non-Degree , Non- 
Credit Undergrad*; 
Grad* ; Sec. ; Post- 
Sec* ; Adult; Higher 
Ed* 



State University Col- 
lege at Utica/Rome 



AG, TI, TE, HE 



University of Kentucky HO, BO, DE, TI, AG 



Sec* , Post-Sec* # 
Adult 

Sec. , Post -Sec* , 
Grad* 



University of 
Louisville 



University of 

Minnesota-Duluth 



DE, HE, TI 



Adm*, BO, TI, HE, 
Related 



Sec* , State Voc* 
School Personnel, 
Inservice Ed , 
Training Directors 

Sec* , Post-Sec. , 
Adult 



University of New 
Hampshire 

University of Rhode 
Island 

UniversTty of South 
Dakota at Springfield 



AG, HO, HE, DE, BO, 
TI, Guid* 

AG, BO, DE, HOf 
Ind* 

TI, BO 



Virginia Polytechnic AG, DE, HO, TI, lA 
Institute and State 
University 

Western Michigan Uni- TI , HO, BO, DE 
versity 

Westfield State College TI 



Sec* , Post-Sec* 



Sec* , Post-Sec. # 
Adult, Grad* 

Sec* , Post-Sec* 



Sec* , Post-Sec. , 
Adult 



Sec* i Post-Sec, 



Sec*, Adult 
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As will be quickly noted, all vocational service are. o 
were well represented; industrial arts tnachers were invo3ved 
in nine institutions, technical education ceachers in six 
institutions, and vocational guidance personnel in one insti- 
tution. 



A similar analysis of the use of the modules by educa- 
tional level reveals the following; 



Educational Level 
Secondary 
Post^Secondary 
Adult Teachers 



Number of Institutions 
22 
21 
11 



Industr ^.eachers , graduate students , admxnistrators , 
and interns 'e also involved in some institutions. 

National Workshop Evaluation Data 

During the First Phase PBTE Institute, two evaluation 
consultants were employed to devise an appropriate evalua- 
*:ion design and supportive instrument? ''ion.. Since these 
evaluation procedures worked well during thKn First Phase 
Institute, it was decided to use the same basic instruments 
and procedures again. See the 1975-1976 First Phase PBTE 
Institute Final Report for the sample instruments which 
were adjusted only slightly for use in the Second Phase. 



The purposes of national workshop evaluation procedures 
were ^s follows : 

1. to obtain information daily for determining 
the extent to which the program was meeting 
needs of the participants so that changes 
could be made in the Institute agenda, if 
necessary 



2. to obtain pre- and post'-Institute informa^ 
tion regarding the extent to which partici- 
pants felt they could perform tasks necessary 
to implement a performance-based teacher 
education program 

3. to obtain information regarding the overall 
quality of the total workshop and to deter- 
mine assistance or information needed by each 
participant prior to the on-site workshops at 
their own institutions 
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A Daily ProgzLM Survey form was used to obtain partici^ 
pant feedback each day. Institute staff met at the close 
of each day to summarise and review the results o:^ the sur- 
vey. Whe~. appropriate, some modifications were made in the 
subsequent day's program. 

An Estimate of Performance instrument was used to obtain 
the participants* perceptions regarding the extent to which 
they could perform tasks relating to implementing perform.'^.nce- 
based teacher education. This data for both the Salt Lake 
City and Columbus workshops is presented in Table 4. *rhe 
Table presents the number of persons rating each scale alter- 
native, both pre and post, for the ten tasks. Means are 
presented for both pre^ and post^estimate for each task. 
The means were derived by assigning a score of 1 for Poor, 
2 for Pair, 3 for Good, and 4 for Excellent. 

As can be seen from the results in Table 4, the overall 
group change reflected growth from an approximate mean rating 
of fair to ratings between good and excellent . 

A Pinal Evaluation form was used to obtain overall re- 
actions to each workshop and to identify participants who 
wanted additional assistance before the on-site workshops. 
Table 5 presents a summary of the Salt Lake City and 
Columbus workshop participants* reactions to each of the 
objective items on Part A of the instrument. Responses 
have been converted to mean scores fox ease of interpreta- 
tion and comparison. 

The participants*^ ratings of "the workshop in general" 
items were extremely positive for both the Salt Lake City and 
Columbus workshops. All items in both workshops received a - 
4.0 or higher mean score, and seven scores were 4.5 or higher. 
The means of the Salt Lake City workshop were somewhat higher 
in all cases, a difference which is probably attributable 
to the smaller number of participants in that workshop. 

The "workshop materials*' were also given very high 
ratings on all items by participants in both workshops. 
Two mean scores of 4.9 were received ^.nd the two lowest 
means given were 4.7. 

The "daily program survey** items received the lowest 
mean scores (4.2 and 4.3 for the Salt Lake City workshop 
and 3.5 and 3.8 for the Columbus workshop) of any items on 
the instrument. While these ratings were the lowest re- 
ceived, they were still quite positive, indicating that 
the participants felt the surveys to be both necessary and 
useful % 




TABLE 4 

National Workshops Estimate of Performance Summary 



Task 


Poor 
(1) 

Pre Post 


Fair 
(2) 

Pre Post 


Good 
(3) 

Pre Post 


Excellent 
(4) 

Pre Post 


Mean 
Pre Post 




At this time/ how well can you 
perform (execute) the follow- 
' ing tasks? 
















1 






1, 


Describe the concepts and 
rationale underlying the 
PBTE/CBTE approach to 
teacher education. 
























Salt Lake City 
Columbus 






4 
21 


0 
0 


11 
27 


5 
16 


0 


7 
21 


2,7 
2,6 


3,6 
3,6 


2. 


Describe the nature and use 
of performance-based pro- 
fessional teacher education 
curricula. 
























Salt Lake City 
Columbus 






9 
25 


0 
0 


6 
23 


8 
16 


0 
1 


5 
20 


2.4 
2, 5 


3,4 

3,6 


3. 


Compare and explain the 
differences between PBTE 
programs and traditional 
programs of teacher 
education. 
























Salt Lake City 
Columbus 


1 
1 


0 
0 


1 
15 


0 
0 


9 
28 


4 

15 


4 

5 


8 
21 


3.1 
2.7 


3.7 
3.6 



TABLE 4 (continued) 



Task 


Poor ! 
(1) 

Pre Post 


Pair 
(2) 

Pre Post 


Good 
(3) 

Pre Post 


Excellent 
(4) 

Pre Post 


Mean 
Pre Post 


4^' Explain alternative ap^ , 
proaches for implementing 
preservice and inservice 
performance-based teacher 
education programs* 






















Salt Lake City 
Columbus 


5 
9 


0 
0 


9 

28 


0 
3 


1 
10 


7 
21 


1 
1 


5 
13 


1.9 
2,1 


3.4 
3.3 


5* Assess individual student 
needs and select appro- 
priate curricular materials 
for meeting the profes- 
sional preparation needs 
of present and prospective 
vocational teachers* 






















Salt Lake City 
Columbus 


2 
3 


0 
0 


8 
26 


1 
3 


5 
18 


7 
24 


1 
1 


4 
9 


2. 3 
2.4 


3. 3 
3.2 


6 * Develop and make opera* 
tional an appropriate 
teaching- learning design 
for implementing PBTE in 
your specific situation* 






















Salt Lake City 
Columbus 


1 
13 


0 
0 


11 
22 


0 
3 


2 
XI 


7 
22 


1 
1 


5 
12 


2.2 
2.0 


3.4 
3.3 
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TABLE 4 (continued) 



Task 


Poor 
(1) 

Pre Post 


Fair 
(2) 

Pre Post 


Good 

(3) 

Pre Post 


Excellent 
(4) 

Pre Post 


Mean 
Pre Post 


7* Serve effectively in the 
teacher educator role as 
resource person* advisor 
and evaluator. 






















Salt Lake City 
Columbus 


2 

6 


0 
1 


7 
13 


0 
0 


5 
25 


4 

16 - 


2 
3 


7 

20 


2.4 
2.5 


3.6 
3.5 


8. Orient prospective and in- 
service teachers to their 
role and responsibil ities 
in using performance-based 
curricular materials. 






















C^il^ T^ilFrt ^^i^tr 

bai c jjaKe uicy 
Columbus 


2 
4 


0 
0 


7 
27 


0 
1 


6 
15 


4 

19 


1 
2 


8 
17 


2.4 
2.3 


3.5 
3.4 


9. More objectively assess a 
teacher's ability to 
perform specified compe- 
tencies in actual class- 
room situations. 






















Salt Lake City 
Columbus 


2 
4 


0 
0 


7 

22 


0 
3 


6 
21 


5 
18 


0 
1 


6 
16. 


2.3 
2.4 


3.5 
3.4 



TABLE 4 (continued) 



1 


Poor 


Pair 


Good 


Excellent 


Mean 






(1) 




(2) 


(3) 


(4) 






Task 


Pre 


Post 


Pre 


Post 


Pre 


Post 


Pre 


Post 


Pre 


Post 


10. Assist with the training 






















of other vocational teach- 






















er educators and admin- 






















istrators who desire to 






















implement PBTE programs. 






















Salt Lake City 


2 


0 


7 


0 


5 


5 


0 


7 


2.2 


3.6 


Columbus 


6 


0 


26 


1 


14 


16 


3 


20 


2.3 


3.5 
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TABLE 5 



National Workshops Final Evaluation Summary 



PART A: Looking Back 

1. Along each dimension below, circle the number which most appropriately 



A. 


THE WORKSHOP (in general): 


5 4 


3 


2 1 






Stimulating 


(4.7)* 




(4.2) 


Dully drab 




Useful to me 


(4.9) 




(4.4) 


Not useful to me 




Addressed all my needs 
as a participant 


(4,5) 




(4.0) 


Did not address my needs 
as a participant 




Contained an appropriate 
amount of activities 


(4.6) 




(4. 2) 


Contained an inappropriate 
amount of activities 




Provided ample opportunity 
to interact with others 


(4.6) 




(4.4) 


Provided no opportunity to 
interact with others 




Met my expectations 


(4.9) 




(4.5) 


Did not meet my expectations 


B. 


WORKSHOP MATERIALS: 


5 4 


3 


2 ^ 1 






Well written 


(4.9) 




(4.8) 


Poorly written 




Understandable 


(4.7) 




(4.8) 


Confusing 




Content appropriate 


(4.9) 




(4.7) 


Content not appropriate 


C. 


DAILY PROGRAM SURVEYS: 


5 4 


3 


2 1 






Necessary 


(4.2) 




(3.5) 


Not necessary 




Useful to me for providing 
input 


(4.3) 




(3.7) 


Not useful to me for pro- 
viding input 


D. 


FACILITIES/ ACCOMODATIONS: 


5 4 


3 


2 1 






Excellent 


(4.4) 




(4.3) 


Poor 


E. 


STAFF/PARTICIPANT 
interactions: 


5 4 




2 1 






Excellent 


(4.9) 




(4.7) 


Poor 


^Numbers enclosed in ( ) represent means 


for 


each 


item. The first column gives 



means for the Columbus workshop (K = 4J). 
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The "facilities and accommodations" were also ranked 
very positively by participants in both workshops. Among 
the highest ratings received by any of the items for either 
of the workshops were the "staff /participant interactions." 
A 4.9 mean score was given this Item by the 15 Salt Lake 
City workshop respondents and a 4*7 mean score by the 
Columbus workshop respondents. 

Question #2 and #3 of Part A of the Pinal Evaluation 
were open-ended, as were questions #4, 5, 6, and 7 on Part 
B of the instrument* Responses to these items were similar 
for both the Salt Lake City and Columbus workshops* To give 
the reader an understanding of these comments, the verbatim 
comments for these items taken from the Columbus workshop 
evaluations are presented on the following pages. A quick 
cursory view of these comments indicate the participants 
were generally very pleased with the workshop as their 
previously reported objective ratings indicated* 

The "most valuable" aspects of the workship appeared 
to be the interactions with Center staff and participants, 
use of module X-101 as a model, high quality materials, 
small-group discussions, and the organization and planning 
of the Institute. The "least useful" aspects appeared to 
be the student panel, Friday's luncheon speaker, and the 
extensive background information* 

The "Looking Ahead" Part B section of the evaluation 
form asked participants to provide input on improving future 
workshops, information about what further assistance was 
needed, and what topics they would like to pursue further* 
Participants were asked to sign and return this page separate- 
ly so that staff could identify individuals desiring further 
assistance * 

Suggestions regarding "how can this workshop be improved" 
included shortening the time, providing more small-group time, 
organizing into smaller groups, and giving more time to im- 
plementation and the development of plans of action. 

Suggestions regarding the "kinds of additional assistance 
desired" focused around materials, help as needed, and con- 
sultations. 

Comments regarding the *'ideas or issues you would like 
to pursue further" included more implementation ideas, media 
development, evaluation procedures, newsletter to keep sites 
informed, and alternatives to the final experience assess- 
ment* 
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EVALUATION SUMMARY 
Columbus PBTE Workshop 
November, 1976 



Pinal Evaluation Form - Part A 

Question 2: Most valuable aspects of workshop : 

- Hard to say - Presentations really "came alive" when we were 

turned loose in groups to "activate" the learnings. Visuals 
were excellent — and not talked to death I 
" Variation / planning and execution ^ interaction with fellow 
educators, content projection - put across professionally, 
intelligently, with a good rapport. Play it again Sam. Good 
utili:iation of a variety of human resources. 

- Interaction with Center staff. Interaction and discussion with 

coordinators of last year's schools. Working through modules 
in actual setting. 

- Group interactions! Large group presentations! Workshop 

module X-101! The workshop materials were fantastic! Plan- 
ning, organization, and management of workshop! 

- Small group discussions. Slide and tape presentations. Organ- 

ization of workshop. 

- I have a far better understanding of PBTE and am looking forward 

to using the modules in existing classes. I also would like 
to see our institution move into the total concept of PBTE. 
Working with people who had field tested PBTE was a great help. 

- Opportunity for state department representatives ana college 

faculty to learn and plan together. Instruction in the use 
' of the modules. 

- Concepts, foundations, and mechanics regarding PBTE at the 

institutional level and the role of the SEA in the process. 

- Briefing — all aspects. PBTE was very new to me. 

- Visuals, implementation information. 

- Organization — preparation to spread the gospel according to CVE. 

- Active participation with chance to learn firsthand how to use 

materials. 

- Sessions on training of resource people. 
" Interaction with others. 

^ The handout materials. Opportunity for institutional planning. 

- Well organized, informative, practical. 

- Already had orientation. Wednesday and Thursday new, useful 

substance. State and institutional planning sessions most 
useful, especially after sessions containing essential 
substance. 

- Center staff, materials, small groups. 

^ Interactions in small group discussions. Walk through of module 
X-101. 

- Familiarization with PBTE. Hands-on use of modules. Tim to 

plan what to do with it. 

- Workshop materials, workshop staff — contributions from indi- 

viduals from the test sites. 

- Workshop was conducted by the method which was being taught. 

Addressed the concerns of a broad range of participant interests. 
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" Small groups. 

^ Presentations^ interaction. 

- Being sensitized to the problems of using the modules by people 

who had used them in the field testing situations. 

- Materials, interaction. Considerable credit also needs to be 

given to the project design features. I feel it is much 
better in dissemination than what we have come to expect. 

- The chance to meet with others interested in PBTE. The chance 

to visit the Center and meet Center staff. 

- Organization (module use) and coverage. 

- Pacer objectives/ contents variety of approaches / thorough 

planning ^ conscientious leadership. 

- Knowledge about implementing PBTE* 

" Information / organization^ interaction. 
" Small group interaction possibilities. 

- It would seem quite difficult to select one most valuable aspect 

of the workshop. I feel that all aspects were valuable from 
the development of understanding the procedure and intent of 
the module to the final implementation of a program using the 
modules. Resource people on the whole were excellent and 
had much to offer. 

- Programmed partS/ staff interaction and industry involvement. 

Question 3; Least useful aspect (s) of the workshop ; 

- I'm sure I will find a place to use it all. Our feeling of 

inadequacy in laying out our plan of action tells me there are 
some pieces which we have not pressed into use. 

- First day felt like on end of a funnel. Each day it progressed 

more smoothly with more participation. 

- Student panel discussion. Principal's presentation - His audience 

was much more knowledgeable than he realized. 

- Couldn't get the relationship between Friday's luncheon speaker 

and PBTE. Could this have been an optional activity. I 
enjoyed it but believe the time could have also been profitably 
used by getting resource people on PBTE in a corner for some 
specific questions. This is not a criticism; it is just a 
thought. 

- I was somewhat disappointed in the student panel. It was still 

valuable. 

- Feedback from students with very limited experience in the use 

of the modules . 

- Resource people panel - seemed more concerned with implementa* 

tion. Walk^through a module. Student role play situation. 

- More emphasis needed on plan of action. 

- Student panel. 

- Some of the practice with the module. 

- All useful. 

- Too many activities on the first day — after that OK. 

- First day content was not new. Some redundancy in consultants 

input. 

- Oral presentations were neededr but lacked professional touch - 

this caused inattention and tired people^ thus working at 
cross purposes with the workshop goal. Hire a consultant on 
how to give an effective presentation - this should also 
help reduce time to approximately 2 days vs. 4. 




- Graduate students participation of module and what they had to 

contribute to class during panel discussion. They should 
have more module exposure. 

- Friday noon speaker. 

- "Small group discussions of implement^ation questions** and reports 

of these small group meetings was least useful to me. 
J,ack of individualised instruction. 

- The first two days. The last two days were most important and 

we had the least amount of time for this necessary planning. 
For me^ the extensive background information. 

- Wouldn't omit any iter.iS but Thursday afternoon *s group activity 

seemed to be a restatement by participants of what we had 
heard - not much original input. 

- More time for actual "on-site** planning. Some lack of clarity 

as to activity objectives (focus) on final morning - task 
to be accomplished in **on-site" planning. 

- Lecture on Pilday noon. Presentation by VT on human relations. 
^ Specific directions for implementation. 

- Onr panel discussion. 

- A few of the slide/tape presentations and transparencies were a 

little weak but most were excellent. 

Pinal Evaluation Form - Part B 

Question 4; How can this workshop be improved ? 

- A smaller group would provide more individual attention and group 

supervision — but it worked well because of a strongly moti'* 
vated group and staff. 

- More interaction the first day of meeting or night before. 

- Earlier State/regional group meetings. Less on rationale and what 

PBTE is and more time for implementation! 
^ Very good workshop - there were a few large group activities 

(cannot recall which) hat might could have been handled more 
effectively in the sm^^xl groups - particularly as relates to 
more interaction - this was the strength of small group sessions. 

- Workshop was well planned ^ very little need for improvement " 

maybe more time for informal group discussion (unplanned) . 

- I was lacking information. The largest part of this was the 

result of poor communications on our campus ^ not the Institute . 

- More guidance in how to do action planning. 

" Excellent planning and execution by project staff. 

" Pc < iiross the board participants - probably at its best. 

^1 me restrict to new materials, cat down tinte frames, more 
^ nning time. 

- ^i* cened 1/4. 

- Student pantl that had students whc had had more work with 

modules. .More reactions by resource persons - not just the 
site coordinators. 

- Provide more interaction between site coordinators at planning 

s(%ssions to exchange ideas. 

- More Small group time. More time for individual plans. 

- Some restructure of program planning guide. 

- Shorten the length - 

- Pewer activities on the first day. 

- Shorten " some aspects overdone. 



- A bit more time spent on development of plans of action. Omit 
secondary school principal fiasco. 

- Somewhat more small group interactions^ serves to provoke 
exploration^ crystalizes Cv^^Jepts. 

- Place a greater emphasis on implementation within institutions 
of higher education. 

- Shorten up - improve presentations - practice what you preach by 
allowing those with some competence to skip parts they*re 
familiar with. 

- Condense length of time. More use of test-site consultants in 
small group discussions. 

- Move slighly faster and complete in 3 days. 

- Less suiranaries/ better selection of outside resource person.s. 

- Opportunitv to study materials ahead of study. Had opportunity 
but not enough time. 

- House participants closer to conference site. Have participants 
form recreation or social committee to schedule social/ recrea* 
tional^ and learning situation in the area - many pass this way 
just once. Events should be timed to insure in-depth considera- 
tion for parts of project. 

- Individualize. 

- By developing mere dynamic ways of delivering information. 

- Shorten to 3 days - Monday could have been speeded up and part 
of Friday could have been eliminated. 

- Shorten to 3 days. 

- You did an outstanding job. 

- Generally a good job. 

- The final wrap up presentations can be more meaningful as related 
to PBTE and more stimulating in developing attitudes more cen- 
trally to being dedicated to the concept. 

- It would be hard to improve! 

Question 5; Wliat kinds of additional assistance from the workshop 
and/or Center staff do you need or desire ? 

- Materials - Encouragement - Your patience and tolerance as we 
find our way through this- The number of variables within local 
situation is large. 

- Someone to review final on-site plan with once firmed up. 

- I feel the need for conferences and will hope to do this by 

onferencei 

- Materials and other forms of assistance - not specifically iden- 
tified at the moment. 

- Materials. 

- I am sure we will need assistance but as of now I would be 
reluctant to list our needs. 

The materials - on schedule ! 

- Access as particular questions / concerns arise. 

- None that X am aware of. 

- None that I know of. 

- Phone coversation perhaps, for exchange of ideas. 

- Just the materials. Would request staff assistance but know 
it will not be possible. 

- Not sure. 
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- Consultation. 

- Would like copies of other site plans. 

- Troubleshoot it necessary. 

- Only the ordered material shipment. 

- Not sure yet, 

- Excellent material proparation in modules, etc. 

- State and institutional support, if you can figure out hew to do 
it. Professor Petstone. 

- At this time I don't know of any. I'rn sure when I get home and 
digest all we've covered there wi3.1 be questions. At this point 
""he assistance providec3 appears to be quite cojTiplete and very 
helpful. 

^ Additional *'free** copies of on^-site workshop materials - more 

than base niambers. 
^ Communication. 

- None - they were well informed and cooperative. 

- None, in the foreseeable future^ 

- Counseling primarily! Phone, etc. More .lelp fjrom **LUKE*'. 

Qu estion 6: What particular ideas or issues related to the work ^ 
shop would you especiallY_like to pursue~~tarther ? 

" Our turn to work a while! We will answer this as problems arise. 
^ Media development. Use of resource individuals. 

- Idea of survival kit for possible use with teaching assistants 
in colleges and universities. These T.A.'s have had no prior 
training or classes in education. 

- Need ways to strengthen use resource persons. v 

- Alternative approaches to implementing PBTE in both preservice 
and inservice situations. 

^ All ideas related to implementation and evaluation. 

- Just to get into the program as fast as we can. 

- Implementation. 

^ If and when PBTE materials are developed for occupational 
exploration, would like to be involved (ways to use). 

- Assessment devices. Resource development. 

- Initial orientation for state key personnel. 

- Validate differing between effectiveness of PBTE and traditional 
approach. 

- State requirements for CBTE. 

- Possibility of revising the materials for use in other areas of 
teaching. 

- Communication (i.e., newsletter). Consortium of interested 
institutions - 

- Program design, inoperation of identified elements necessary 
for successful implementation and institutionalization, 

- Implementation procedures within higher education. Increased 
emphasis on the content ^ competency-based, and the process - 
performance-based. Decrease emphasis on modules * more emphasis 
on a) content, b) process. 

- Development of quality media to accompany modules* 

- Evaluation p icedures of performance. How to identify criteria 
for evaluating. 



46 

57 



- Only the ordered material shipment. 

- Interaction with other participants using PBTE. 
" Assessment of need. Implementation. 

" The actual performance on-site of pilot projects - as they go 
deeper into PBTE. On-site visits to operating programs should 
be part of continuing project. 

- Need to considier alternatives to final experience assessment 
other than ir ac lal school situation ^ what other approaches 
might be used? 

* A newsletter or idea exchange mechanism (AAVIM?) . 

* The planning aspects. How to implement competency-based training 
by getting away froiP credit hour systems of most colleges and 
universities. 

I am very interested in some assistance on how professional 
accrediting organizations ^:oald or should modify their mechanisms 
for accrediting schools/programs to effectively assess competency* 
bastid programs/ i.e.. Should the site survey be done differently? 
If sor how? 

Maybe aitern?^te activities (in modules) for those that have to he 
done again. 

^ Some form of ''midway through" sharing of problems encountered and 
their solutions. 

" Need. to give and receive feedback regarding problems encountered 
during the implementation stages. 

* Long range planning. Financial implication. 

- The effectiveness of PBTE - as relates to time vs. performance* 
" Development of modules dealing with current issues related to 

the exceptional and/or handicapped individual and issue dealing 
with professional areas of supervision^ administration^ and cur-* 
riculum. 
" Overall costs, PTE/ etc. 

Question 7: General comments and recommendations ; 

" Very well done - well organized - well executed. You haa to 
deal with many variables and did it well! 

- Very effective conference. 

- Excellent workshop. Well organized. Presentations beautifully 
done. My perception of The Center has changed greatly. Look . 
for me at future conferences and workshops. You're doing a fine 
job and providing leadership for change in vocational education. 

" This was a great workshop. Well planned and managed. I gained 
a great deal. Would like Dr. Petrock put on a styrofoara pad to 
be shipped with orientation materials. 

- Very produC'^ve workshop. 

- A four or ^^e day workshop should perhaps allow one free after- 
noon to get acquainted with the city. 

* Well done. I feel that we accomplished a great deal that will 
improve teacher education. 

" Bob Norton does a good job of coordination. Center staff is 
friendly and personable. 

- Well done. 

^ Good workshop. 



The workshop exceeded my expectations. It also provided stimu* 
lation needed to get started. In general, i felt that the 
program design was excellent and delivered beautifully. 
Great workshop! 

Good production. Excellent planning. 
Good show! 

Workshop was well designed to serve purpose. Personally very 
helpful. Looking forward to participating in future workshops 
and development. 

Conference was extremely well planned. Materials are excellent. 
Presentation by local resource people was excellent. Student 
panel was less than desirable because of their limited exposure- 
Keep up the good work. 

Suggest we pursue funding to develop an on-campus (Vo-Tech) 
system/program where there's less resistance to change. We're 
ready! 

I thought the workshop was excellent and has given me the neces- 
sary skills and knowledgeable facts needed for implementing and 
conductinQ PBTE. All important aspects to PBTE were exposed In 
my opinion. Workshop did provide for an appropriate amount of 
participation as WGxl as materials. 
Thank you for all your efforts and help. 

Excellent workshop - Workshop should have provided additional 
materials desired by participants. 

Excellent workshop - enjoyed It and learned something • 

Try to expand (coordinate efforts occurring nationwide) concept 

into a broader segment of the teacher education process - 

You have made a real effort to help us. I appreciate that. Next 

time/ individualize the workshop to better meet all needs. 

Thank you very much for a very well organized, effective workshop!! 

Excel lent • 

Very good! 
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The last question asking for **general comments and 
reconmiendations" stimulated many very positive comments such 
as "very well done — well organized — well executed/* *'this 
was a great workshop — well planned and managed/' "excellent 
workshop — well organized — presentations beautifully done," 
and "the workshop excee''',ed my expectations 



Conclusions 

From the objective data collected in the two national 
workshops and the subjective verbatim comments presented in 
relation to, the Columbus workshop, it can be modestly con- 
cluded that the workshops were well planned and conducted • 
Several participants indicated the workshop was excellent 
and one of the best they had ever attended* It appears that 
most of the participants were more than satisfied and, 
judging from the objective pre-post estimate of performance 
data, that the workshop objectives were successfully achieved 

On-site Workshop Evaluations 

A modification of the national workshop Estimate of 
Performance instrument and the Final Evaluation instrument 
were used in the on-site workshops • Most of the evaluations 
of these workshops ranged from good to excellent* Evalua- 
tion summary reports were prepared by Institute staff and 
sent back to each site coordinator for his/her information • 
Because of the extensive nature ot this data across 24 sites, 
it is not presented here* 

Performance-Based Teacher Education Reactions Form 

Although the evaluation of PBTE concepts and materials 
was not a major focus of this Second Phase Institute, 
was felt that some general reactions from some of thp persons 
who had been trained as resource persons and who had actually 
used one or more modules with teachers would be informative • 
A 21-item '*performance-Based Teacher Education Reactions Form 
was developed specifically for this purpose, and five copies 
of it were sent to each site coordinator in spring, 1977 • 
The coordinators were asked to complete one form themselves 
and to ask four other individuals who had served as resource 
persons to do likewise • Fifty-four usable forms were re- 
turned. Unfortunately, most of the questions were of an 
open-ended nature, and the responses would require many pages 
to summarize. Three items, however, lended themselves to an 
objective tally; the responses to those questions follow. 

Question #8 asked "Do you feel the PBTE approach to 
teacher education is as effective , more effective , 
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less effective 

education?" Results showed: 

As Effective 
More Effective - 
Less Effective - 
Undecided 



than the traditional approach to teacher 



27 responses 
17 responses 
4 responses 
4 responses 



Question #10 asked "Do you feel comfortable in recom- 
mending The Center's PBTE materials to others?" Responses 
showed : . 



Yes 
No 



50 responses 
4 responses 



Question #6 under the heading of Module Related Questions 
asked "Do you plan to continue using The Center's modules?" 
Responses were as follows; 



Yes 
No 

Undecided 



48 responses 
3 responses 
3 responses 



One person explained his "no" response to this item by 
saying that the materials were "not suitable for the large 
classes with which I must work." 
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CHAPTER VIM: 
OTHER ACTIVITtES 



While most of the major activities associated with the 1976- 
1977 PBTE Institute have already been described elsewhere in this 
report/ the development and use of joint agreements has not 4 In 
addition^ mention has not been made of what might be called projects 
and activities related to the Institute* A large number of PBTE 
training and other staff development related activities have been 
planned and/or conducted which are^ at least in part^ indirect out- 
comes of the National institute* 

Joint Agreements 

A Joint Agreement/ which amounts to a written memorandum of 
understanding outlining the responsibilities of each participating 
institution including the respective state departments of education 
and The Center ^ was prepared and signed by official representatives 
of all the participating agencies* Institute staff feel this busi- 
nesslike procedure definitely helped to clarify the roles and re- 
sponsibilities of everyone involved and concerned* While no serious 
misunderstandings ever arose^ it may well have been because the Joint 
Agreements were developed and signed* 

PBTE Related Projects and Activities 

An analysis of the final reports from each of the 23 sites sub- 
mitting them by the deadline date revealed that 17 of the institu- 
tions have planned and/or conducted one or more PBTE-related efforts* 
These projects include such activities as resource person training 
workshops/ feasibility studies^ evaluation research/ program design 
studies/ and needs assessment studies* The related efforts of the 
institutions reporting and a brief description of these efforts 
follows : 

Central State University - A practicum field-based educational experi 
ence using PBTE modules replaced part of the student teaching 
requirements* This enables hospital inservice educators to 
complete degree requirements while remaining on the job and 
not requiring a nine week full-time student teaching experience* 



A proposal was written and funded which provides for a minimum 
of contact time between teacher educators and new teachers/ 
which relies heavily on PBTE modules and experienced teachers 
to serve as field resource persons* 

Eastern New Mexico University - More workshops are planned to orient 
vocational administrators and teachers* The state has adopted 
a plan with competency-based components for initial vocational 
certification which will go into effect in 1982* 
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Michigan State University - Plans have been made to train more 

field resource persons and to assist with the establishment 
of PBTE resource centers in field settings. 

New York Institute of Technology - A consortium for the development 
of a competency-based Master's degree for vocational educators 
was formed with a Suffolk County school system and teachers' 
union. A special inservice course for forty occupational and 
special education teachers was planned and conducted in coopera* 
tion with two other colleges. 

Ohio State University - A statewide resource person training workshop 
was conducted for the Ohio trade and industrial education state 
staff and faculty from four other institutions. A graduate 
level seminar on PBTE will be offered during the vint.J quarter. 

Pennsylvania State University - A study is being conducted with 
state department support to implement a system of CBTE 
in industrial education. Competencies unique to industrial 
education teachers, and competencies common to specific fields 
of study will be identified and verified. Competency-assessment 
criteria will be developed for the identified competencies to 
permit assessment based upon observable performance. 

Purdue University - A one-day workshop entitled "The Supervising 

Teacher: A Resource Person in Performance-Based Teacher Educa^ 
tion*' for over 100 persons serving as supervising teachers was 
conducted, since Indiana's new secondary certification program 
goes into effect in 1978, many adjustments will be made in the 
professional courses offered by the various vocational depart- 
ments at Purdue. In the development of new courses and in the 
revision of current courses, careful consideration will be 
given to the utilisation of PBTE materials and procedures. 

Purdue University was one of five leadership sites selected 

for participation in a third phase PBTE project entitled "Imple- 

menting Perf ormance^Based Teacher Education.'* 

State University College at Utica/Rome - The college applied and was 
selected tor participation in The Center's third phase PBTE 
effort entitled "Implementing Performance-Eased Teacher Educa- 
tion.** This project seeks to help interested institutions to 
solve problems and remove existing constraints to the further 
institutionalization of PBTE. 

University of Kentucky - An effort is being made to see that all 

vocational teachers have some experience with modules in their 
training program so they may, in turn, be better equipped to 
use modules and a competency^based approach as they teach their 
own students. PBTE materials are being added to two College of 
Education resource centers, and some specialised PBTE curricular 
materials are being developed with state department support. 



52 

63 



University of Louisville The Department of Occupational and Career 

Education obtained a grant of $4,200 from the President's Office, 
University of Louisville, to analyze existing PBTE materials 
and to determine what institutional support is needed to fully 
implement a PBTE program* in addition, plans call for the de- 
velopment of some specialized modules/ aud to purchase the 
necessary equipment and software for a fully functioning learn- 
ing resources center* 

University of Minnesota at puluth " Resource centers were established 
at the University and at three area post™secondary vocational 
institutes* A teaching internship utilizing the modules was 
developed for new post-secondary instructors* A pilot PBTE 
program for teacher licensure in Minnesota for post-secondary 
instructors is being established* 

University of New Hampshire - Plans call for training selected vo- 
cational and general educators in the Seacoast region as re- 
source persons — the University of New Hampshire occupational 
education staff will work with the vocational field_^re source 
persons, and the general education staff of the^ilniversity 
will work with the general education field resource persons* 

University of Rhode island - Plans call for working with the Indus- 
trial Education Department of Rhode island College to assist 
them in implementing PBTE* Workshops were conducted for super- 
vising teachers- Some specialized modules and videotapes were 
developed. PBTE modules were used to provide a performance- 
based approach to staff training for instructors in agriculture, 
fisheries, and extension workers at the University of the Azores 
under an AID Project contract* 

A proposal has been submitted for conducting a New England 
Regional Dissemination Conference and follow-up seminars by 
vocational service-areas in Rhode Island. 

The University applied ard was selected as one of the five 
leadership sites in The Center's third phase EPDA-sponsored 
PBTE project entitled "Implementing Performance-Based Teacher 
Education. " 

Un iversity of South Dakota at Springfield - Plans include conducting 
some evaluation research to ascertain teacher attitudes toward 
PBTE modules* 

Virginia Polytechnic institute and State University - A resource 
center was established for faculty and an awareness training 
ijorkshop was hold for cooperating teachers in agriculture* 
Plans call for conducting additional resource person workshops; 
a state mandate to implement competency-based programs in vo- 
cational education by 1981 is having a supportive influence 
on PBTE efforts* 



Western Michigan University - An $8^000 project has been funded 

partially to upgrade and update the vocational teacher educa* 
tion faculty in many areas — one of which will be to encourage 
the use of PBTE concepts and materials. 

Westfield state College - Workshops on PBTE are scheduled for 

faculty as '^Continuation resource Person training ^ and courses 
are scheduled for the training of high school faculty in the 
use of modules in. their instructional programs. 
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CHAPTER IX: 

jSTAFF EMPLOYMENT. UTILIZATION. AND DEVELOPMENT 

Center Institute Staff 

Robert E. Norton, institute Director and Associate Director, 
Professional Development in Vocational Education Program 

James B, Hamilton^ Research Specialist and Director, Profes- 
sional Developtnent in Vocational Education Program 

Glen E, Pardig, Research and Development Specialist 

Lois G, Harrington, Program Associate 

Karen M, Quinn, Program Associate 

Barry Hobart, Graduate Research Associate 

Debbie Parsley, Secretary 

Susan Ryckman, Secretary 
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CHAPTER X; 
PARTICIPANT CHARACTERISTICS 



fOn ADULT C:OUCaTiOM TC:ACllbll THAIMIMG (^3.4021 ANO ALL EDUCATION PROFLSSlOfJS OfVELOPMrNT nnOGRAMS 
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' PARTICPANTS FOR WHOM THl: TOTAL PROJECT WaS DESIGhJ^^O 

2 PARTICIPANTS WHO RECtirVEO PARTtAL, SHORT-TERM, OR INrERMlTTGNT TRAINING, 

''^Tliese are estimates based on best available informatio.i. Date reflect national 
workshop (Salt Lake City and Columbus) participants only. 

t>. FOR AOULT EDUCATION SPGCIAL PROjUCTS (JX^Ot) PROVIDE THE FOLLOWING DATA FOR TARGET GROUPS 
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CHAPTER XI; 
SUMMARY AND CONCtUSJONS 



When one studies the objective and subjective evidence 
available, it appears that all of the objectives of the 1976- 
1977 Institute were met to a very high degree. A large 
number of vocational teacher educators and other decision- 
makers were trained in the concepts, materials, and imple-* 
mentation procedures for performance-based teacher education. 
Considerable progress was made by most of the participating 
sites toward the installation of PBTE programs within their 
institutions and states. The curricular materials (PBTE 
modules) were used very successfully in a wide variety of 
institutional settings, with both predervice and inservice 
teachers working at the secondary, post-secondary and adult 
levels. A wide geographic spread was also evident in that 
the 25 participating institutions were located in 21 differ- 
ent states. 

While all 24 of the institutions who conducted an on- 
site workshop indicated that they plan to continue the use 
of PBTE concepts and materials in a variety of ways approp* 
riate to their needs and institutions, it is necessary to 
point out that the job of converting vocational teacher 
education programs to PBTE is not complete. Within the 
institutions already involved, even though many people have 
been trained and much progress toward in^lementing PBTE 
programs has been made, more planning and implementation work 
remains to be done if PBTE is to reach its fullest potential. 
And while some 35 institutions (10 through the First phase 
Institute and 25 through this one) now have an experienced, 
knowledgeable, and supportive cadre of PBTE users, many 
other institutions of higher education do not have personnel 
well trained in PBTE concepts and, materials within their 
ranks. Further, much work needs to be done to prepare staff 
development personnel in secondary and post-secondary in* 
stitutions who are operating or planning to operate inservice 
and/or preservice teacher education programs within their 
own institutions. Regardless of the location of the needs 
for teacher training, personnel should be trained to use 
PBTE concepts and materials wherever they will help to 
effectively and efficiently accomplish the job. 

The teacher educators and teachers involved in the 
Second phase Institute (as was the case in the First Phase) 
have again demonstrated that PBTE concepts are workable 
in both preservice and inservice settings at the secondary, 
post-secondary, and adult levels. Further, the reactions 
of large numbers of resource persons and teachers provide 
conclusive evidence that acceptable and effective high quality 
curricular materials are available. 
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The objective now must be to further institutionalize 
PBTE in the colleges and universities already involved ^ while 
at the sarue time we must begin to train and prepare large 
numbers of personnel from the many additional highQr educa- 
tion^ post"secondary / and secondary institutions that need 
to become involved with installation efforts. As these 
training and implementation efforts continue ^ we must also 
seek the answer, to many unanswered questions about PBTE. 
We lack/ for example ^ hard and factual evidence about the 
comparative effectiveness of PBTE versus traditional teacher 
education programs / the cost of PBTE program installation 
and operation / good alternative evaluation procedures and 
instrumentation/ ana adequate information about how to bring 
about some o^ nhe Institutional changes necessary to support 
the iiP:lemei ^cion of PBTE programs. 

The following is a list of the major outcomes and con- 
clusions of the Second Phase Inrrti' otei 

1. A cadre of 465 vocational teacher educators 
ard other staff development leaders in 25 
geographically diverse locations were prepared 
as resource persons to adapts utilize^ and 

• implement PBTE concepts and materials. 

2. Another 16 36 persons concerned about teacher 
education o^' staff development weri5 provided 
with PBTE awareness training. 

3. Approximately 3254 vocational teachers re- 
ceived some of their professional training 
through the use of PBTE materials ir the 25 

~ sites during 1976*-77. 

4. Of the resouLvje persons trained^ 188 persons 
used one or more itiodules in the training of 
their teachers. 

Z Of the 54 persons who re"*cted to a questionnaire 
about the PBTE materials "fter using them wit.j 
teachers ^ 50 said they feel comfortable 
recommending the PBTE materials to oth"*rs. , 

6. The PBTE materials and concepts were again 
used successfully by all vocational service 
areas and with pre service and inservice 
teachers working at the secondary, post*- 
secondary, and adult levels. 

7. The national and on-site workshops were planned 
and conducted Uoing modules (X-101 and X-102) 
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as the medium of instruction so as to model 
for the participants the type of instruction 
that they were in turn expected to use with 
their teachers* 

8* The evaluation data from both national work- 
shops and from the 24 on-site workshops 
indicate the workshop objectives were met to 
a very high degree* This conclusion is 
supported by the large numbers of persons 
trained and their later successful use of 
PBTE concepts and materials with large 
numbers of preservice and inservice teachers* 

9* Three products we^re developed/revised that 
should be valuable to others wanting to 
implement PBTE or help other^ iir^)lement 
PBTE* These products were the^'slide/tape 
on the role of the resource person and the 
workshop modules X-101 and 102* 

10* All of the 24 institutions completing -their 
on-site workshop have indicated their in- 
tention to continue using PBTE concepts and 
materials in their teacher training efforts* 
Many institutions have sought additional 
state or regional funding and have specific 
plans for converting certain courses, work- 
shops, and other training sessions either 
totally or at least partially to PBTE*^ ~- 
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APPENDIX A 



Description of the Performance-Based 
Teacher Education Curricular Materials 
Used in the Institute 



The performance-based teacher education curricular materials 
(modules) which were used as the basis for the instruction of vo- 
. cational teachers by persons participating in the Institute were 
developed by The Center's professional Development in Vocational 
Education Program during the period August 1971 to June 1976* 
The PBTE materials are the products of a sustained three-phase 
research/ development/ and dissemination effort* Many indi- 
viduals, institutions, and agencies participated with The Center 
and have made contributions to the systematic development/ test- 
ing, revision, and refinement of the 100 modules and supportive 
training materials. Over 40 teacher educators provided input in 
the development of the initial versions of the modules; over 2000 
teachers and 300 resource persons in 20 universities, colleges 
and post-secondary institutions used the materials^ and provided 
feedback for their revision and refinement. 

What is the Nature of the Materials ? 

The performance*based vocational teacher education curricular 
materials are organized in modular form for preservice and/or in-* 
service use in all vocational service areas. This series of 100 
PBTE learning packages focuses upon specific professional compe- 
tencies of vocational teachers* Each inodule provides learning 
experiences that integrate theory and application; each culminates 
with criterion-referenced assessment of the teacher's performance 
of the specific competency* Because o£ their sise and flexibility/ 
the modules lend themselves to the selection of materials and 
learning experiences which are most suited to individual student's 
needs and interests* 

What was the Basis for Module Development ? 

The modules are based on Center research that indicated the 
professional performance requirements (competencies) important to 
successful vocational teaching* This research verified 384 per- 
formance elements as being needed bv vocational teachers* These 
elements, grouped into ten categories, provided the research base 
for module development* Those ten categories, and the number of 
modules in eacH' category, follows: 



Category 



Nxiiriber of 
Modules 



A 



B 



Program Planning, Development, and 
Evaluation 

Instructional Planning 



11 
6 
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Number of 



Category Modules 



C — Instructional Execution 29 

D — Instructional Evaluation 6 

E — Instructional Management 9 

P — Guidance 5 

G — School^Conanunity Relations 10 

K — Student Vocational Organizations 6 

I — Professional Role and Development 8 

J — Coordination of Cooperative Education 10 



How were the Modules Developed and Tested ? 

Development of the first version of the modules was a coopera- 
tive effort involving faculty at t'e University of Missouri-Columbia 
Oregon State University^ the Oregon and Missouri State Departments 
of Vocational Educat"^ n, and The Center for Vocational Education. 

The modules underwent preliminary testing at the University 
of Missouri-Columbia; Oregon State University, Corvallis; and 
Temple Un\versity# Philadelphia. 

Advanced testing of the modules was carried out with assistance 
of the vocational teacher educators and students of Central Washing- 
ton State College; Colorado State University; Perris State College, 
P.E.I. , Canada; Oklahoma State University; Rutgers University; 
State University College at Buffalo; Temple University; University 
of Arizona; University of Michigan-Plint; University of Minnesota" 
Twin Cities; University of Nebraska-^Lincoln; University of Northern 
Colorado; University of Pittsburgh; University of Tennessee; Uni- 
versity of Vermont; and Utah State University. 

What is in a Module ? 

Each module is an instructional package designed to cover one 

or more closely related teaching competencies. The package in- 
cludes information activities and feedback devices to help the 
module-taker acquire each competency. 

The module format is standardized into four components. A 
description of each component in the jrder of their occurrence in 
the module follows: 

About This Modu le. — This section provides the following 
information; -(1) a^list of the objectivfiS, t^t'^ enabling and 
terminals for the module? (2) the prerequisite Jkill(s) needed 
in ordei to complete the module; (3) a listing of all outside 
resources, both required and optional^ which supplement those 
contained within the modules; and (4) the nutt^ber(s) of the per- 
formance elements (from the research base) which form the basis 
for the modul^^. 
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Introduction . The introduction provides the frame of refor-* 
ence for the entire module; i.e./ relationship tc other modules and 
the teacher education program, definition of terms unique to the 
module / and the importance of the competency to be developed. 

Learning Experiences . — Each learning experience begins with 
a one^'Page overview that includes an enabling objective / brief 
statements of the major learning activities involved, and a de"" 
scription of the type of feedback provided the user. The learning 
experiences include directions for completing the learning activities 
(reading information sheets, role^-playing, planning, reacting to 
case studies, videotaping perfomance for critiquing by peers, ob*- 
serving skilled teachers, etc.) and directions for ths feedback 
procedures and instruments. In most modules, the first one or two 
learning experiences provide background knowledge abot't the teach- 
ing competency. The learner is then given an opportunity to 
practice or apply the competency in simulated situations. The 
last learning experience always requires performing the competency 
described in the terminal objective in an actual schcol setting for 
final assessment. 

About Using Th^5 Center's PBTE Modules . --^ This section is de~ 

signed to assist the person who is usxng one of The Center's modules 

for the first time. The organization of the module format is ex^ 

plained, procedures to follow in using a module are described, and 
module terminology is defined. 



How can the Modules be Used ? 

The modules are designed for use in both secondary and post-* 
secondary, preset *;ice and inservice, vocational teacher education 
programs in the various vaocational service areas. The individual-* 
ized instructional design of the module learning experiences allow 
either individual or group instruction to be used. The research 
base for the modules provides objectives that focus on competencies 
verified as important for successful vocational teachers, and the 
module design requires demonstration of ability in an actual school 
setting as evidence that the competencies have been achieved. 



What Module Titles and jSupgortive Training Materials are Available ? 

One hundred refined PBTE modules will be available from the 
publisher (about 60 are already available) by March 1978. In addi- 
tion, five supportive training documents are also available: 

Vocational Teacher Competency Profile 

Student Guide to Using Perf ormance^Based Teacher Education 
Materials 
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Resource Person Guide to Using Perf ormance^Based Teacher 
Education Materials 



Guide to the Implementation of Performance-Based Teacher 
Education 

Perfotirtance-Based Teacher Education: The State of the Art, 
General Education and Vocational Education 

For a list of the titles of the 100 PBTE modules and the ad^ 
dress of the publisher, see the following page. 

All of these materials were developed and tested pursuant to 
contracts with the National Institute of Education and the U.S. 
Office of Education. 
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Titles of The Center's 

Performance^Based Teacher Education Modules 



A^X Pnpm for ■ Community Survey 

A-2 Condttct m Comnnmity Survey 

RepoftihA Rndtncf of ■Community Survey 

M OfO«riite an Occt^Mtlonai Advisory Committee 

A-S IWIaintain an OccujMitensl ^isory Committee 

A-h Develop PrOflrim Goals tf>d Objectives 

A-7 Conduct mn Occupstionil Analysis 

A-6 OeveFop a Couree of Study 

A^d Otv^P L^ng-Rahge Program Plans 

A-tO Conduct a Student FOllow-Up Study 

A^i 1 Evaluate Youf VocstfonatPfogram 

Calegoiy 9: fnHfudtoftal Plaiwi*>( 

B-1 Detemiir>» Needs and tnlerasts of Students 

Develop Student ^rforniaiKe Objectives 
a^3 Develop a Unit oftnstrocljon 
B-4 Develop a l^eseon Plan 

Select Student Instructional Mttsnais 
B-6 Piepare Teacher -IWlaife fnstructtonaf Matwrals 

Celegofy C: Inatfvctlonait Execution 

C- 1 Direct Ffeld Trrps 

C-2 Conduct Gfoup Discussions. Panel Discussions, artd 
Symposiums 

C-3 Employ 8rainstomiing. Buzz Group, and Ouest^n Box 
Techniques 

C'4 Difect Students In Instructing Otiwr Students 
O S Employ Simulation TfChniqires 

Guide SttJdant Study 
C^7 Direct Student talwratory Exper?er>ce 
C-d Direct Stiu)»Jtts in Applying P^rem-5o1v*ng Techniques 
C-a Employ the Proiect Method 
C-tO Introduce a Lesson 
C-it Summarize a Lesson 
C* t2 Emplov Oral Oue^ttonng Techniques 
C-13 Employ Reinforcement Techniques 
C-14 Provide Instruaion for Slower and More Capable L^3rna/3 
C-15 P^sent an titustrtted Talit 
C-i6 Oemonslrate a Manlpuraiive Skill 
C^17 Oemor^traie a Concept or Principle 
C-1S JndtviduaJjze Insiruction 
C-19 Employ t^ie Team Teaching Approach 
C-dO Use Sub>$«ct Matter Exparts to Presem Iniomtatton 
C'*2X Prepare Bulielin Boands and Ext>»bi<s 
C-22 Present infbrmation with Models. Real Objects, and Flannel 

E^ftfdS 

C-23 Present tnforniation with Ovcfhead and Opaque htater^ais 

C-24 Present Information with Pdm&tnps and Slides 

C-2S P^eMnt tnlormatlon wjth fdms 

C-26 Present Inldmiation with Audio Recordings 

C-27 Present Information with Telsvised and Vid«olapM Materials 

C-26 Employ programmed fnsfruction 

C-29 Present Information with the Chalkboard and FItp Chart 

Cafegery O: Inairuettonal €v»fu«l}on 

0-t Establish Sktdent Pertarmance Critena 

0-2 Assess Student PerfOfmar>ceH Knowledge 

D-3 Assess Student Performance^ Attitudes 

D-4 Assess Student Performance Skills 

0-^5 Determine Slud^nt Grades 

D-6 Evaluate Your Instructional Effectiveness 

Categofy €; IftaDrucHomil Menageinent 

E-1 Project Instructional Resource tweeds 
E-2 Manage Your Budgeting and Reporting Responsibilities 
E-3 Arrange /or ImProvemenl ol Your Vacaftonar Fadliltes 
E-4 Maintain a Filing System 



£-5 Provide for Student Safety 

E-6 Provide lor the First Aid Needs ol Students 

E-7 Assist Students in Developing Self'OiScFplir>e 

E-d Organize llie vt:>cat{onat Laboratory 

E-9 Manage the Vocational Laboratory « 
Caleffory F: Guidance 

F-1 Gather Student Data Using Formal DataCotfection Techniques 

F-2 Gather Student Data Through Personal ConlacU 

P-3 Use Conferences to Help Meet Student Needs 

P-4 {Provide fnfo:nial>on on Educetiontf ai>d Career Oppoftunltiee 

f-S Assist Students in Apply tngf or Emfiloyment or Fufther Education 

Cele^ty 0: SchooM^oiwnunHy ftetatlona 

G-1 Develop a SchroJ^^ornmunityReJiQtionsPtwi lor YourVc>catjonal 
Program 

G-2 Give Presentations to Promote Your VocaUonal Program 
G-3 Develop Brochuies to Promote Vtour Vocatkmaf Program 
G-4 Prepati Ditplayi to Prontote Your Vocttional Program 
G-S Prepare Newafleleases and Aitic(esConoemin|}YourVocat1onaJ 
Program^ 

G^ ArrangeforTetevislonandRadioPnsentaitionsConcemingYour 

Vbcatlonal Program 
G^7 Conduct an Open House 
G-d Vhik whh Members of the Community 
G-9 Wortt wfth State and L^aJ Educators 
GP10 Obti^n Feedback about Your V%>cationaf Program 

Cete0o«y H: student VbcfHonat OfeaAlialtefi 

H-1 Develop a Personal Ptiiloeophy Concemlrtg Student VOcationaJ 

Organitottons 
H-2 Establish a Student Vocational Organfz^lon 
H-3 Prepare Student Vocational Organization Mecribert lor 

leadership Rdet 

H-4 Assist Student Vocational Organiution Mamben in Deveioping 

and Financing a Yearly Program oi Actlvittet 
H-5 Supervise Activftto ot the Student Vacation^ OriganJzatto 
H-^e Guide Paiticipetion in Sludem VKaUonal OrganEution Contnta 
Caiagofy I: PMaaalonal Apia and DevelopmeAl 
1-1 Keep Up-to>Date Professionally 
1-2 Serve Your Teaching Profession 
1-3 Oevefop an Active Personaf Philosophy ol Education 
t-4 Serve the School and Community 
1-5 Obtain • Suitible Teaching PosHion 
1-6 Provide Latraratoty Experiences lor Prospective Teachers 
t-7 Ptan ihe Student Teaching Expe/iflf>ce 
1-9 Supe(vis« SUKfent Teachers 

Category J: Cootdlnatten of Coopefatfva Ctft^^ 
j-l Esfabtlsh Guidelines ror Your Cooperative V&catJonat Program 
J-2 Manage the Attendance. Transfers, and Terminations ol CoOp 
Students 

j-3 Btroti Students in Your CoOp Program 

J-4 Secure Training Stations for Your Co*Op Program 

j-S Place Co^p Students on the Job 

J-6 Develop the Training At>ility ol On-1he*Job Instructors 

J-7 Coordinate On-the-Job tnotfuction 

J-9 Evaluate Co-Op Studenur On^he-Job Performance 

J-9 Prepare for Students^ Retafed Instruction 

J- to Supervise an Empfoyer-Employee Appreciition Event 

nClATED PUBUCATJONS 

Sludent Guide to Using Performance -Basad Teacher Education 
Maferiats 

Resource Person Guide to Using Perform anco* Based Teacher 

Educalion MalerJals 
Gu*de tothelmplementeiion ol Performance-Baced Teacher Education 



f or-lnformatlon r^gftrdlng avalJibiltty and prfcea of tt>«a» matarfala conticl— 

AAVIM 

American AiMdation for VocaUocwl (nstnictloiui) Mattrial* 
120 EnginMring Ctntor • llniwraity of Gftogta • Athens. Georgia 30602 ■ (404) 542-2586 
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APPENDIX B 



MEETING OP THE NATIONAL PLANNING GROUP 
FOR THE SECOND PHASE OP THE 
NATIONAL INSTITUTE FOR PERFORTIANCE-BASED TEACHER EDUCATION 

August 24-25/ 1976 



Purpose : To obtain recommendations from the National Planning 
Group concerning major activities of the Institute, 



Specific Objectives : 

1, To acquaint the Planning Group with CVE*s PETE curricula 
and related materials* 

2, To acquaint the Planning Group with the major activities 
and outcomes of the first phase of the Institute, 

3, To seek ^idvise on the selection of the training strate- 
gies and the sequencing of activities for the Institute* 

4, To have the Planning Group review and make recommenda- 
tions regarding evaluation and technical assistance 
procedures* 

5* To have the Planning Group review and make recommenda- 
tions regarding the: 

a* St ate -of -the- Art Report 

b* PBTE Implementation Guide 

c* Workshop Training Modules 

d* Slide/Tape Presentation 

6, To obtain recommendations on the selection of institute 
participants* 



The Center for Vocational Education 
The Ohio State University 
1960 Kenny Road 
Columbus, Ohio 43210 
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AGENDA 



Tuesday August 24/ 1976 



8:30 a.m. Introductions 
Welcome to CVE 
Purpose of Meeting 
Institute Activities to Date 
An Overview of CVE'S Program 

9:30 a.m. Coffee Break 

9:50 a.m. Orientation to PETE Curricula 

- The Research Base 

- Cooperative Development 

- Field Testing and Revision 

10:20 a.m. Review of Sample Module 

- Module Walk-thru 
* Questions 



Bob Norton 



11:00 a.m. 



Review of the 1975-76 PBTE Institute 

- Institute Sites 

- Major Activities 

- Results 



11:30 a.m. Lunch at Jai Lai 

1:15 p.m. The State-of-the-Art Report 

- Purpose 

^ Feedback and Revision 

^ Questions and Recommendations 

1:45 p.m. The Student Guide and 

Resource Person's Guide 

^ Purpose 

^ Feedback and Revision 

- Questions and Recommendations 

2:15 p.m. The Implementation Guide 

- Purpose 

- Feedback and Revision 

- Questions and Recommendations 

2;45 p.m. Coffee Break 



Glen Fardig 



Karen Quinn 



Bob Norton 



Lois Harrington 



Karen Quinn 



Glen Fardig 
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3:00 p.m. Review of Plans and Progress on 

Resource Person Slide/Tape 

- Purpose 

- Progress to Date 

- Questions 

Review of Tentative Agenda and 
Procedures for National Workshops 

- X-101 

- Support Materials/Personnel 

- Questions and Recommendations 

Review of Tentative Agenda and 
Procedures for On-site Workshops 

- X-102 

- Support Materials/Personnel 

- Questions and Recommendations' 

4:30 p.m. Return to Stouffer's University inn 

6:30 p.m. Dinner at Stouffer's - Canterbury Room 

7:30 p.m. Overview of CVE's Mission^ Programs^ 
and Projects 



Lois Harrington 



Bob Norton 



Glen Pardig 



Wednesday August 25, 1976 
8:00 a.m. 



Meet in Stouffer's Lobby for 
Transportation to CVE 



8:30 a.m. Discussion of Plans and Materials 
(continued) ^ " 

- Questions 

- Recommendations 

P.eview of Plans for Technical 
Assistance 

- Questions 

^ Recommendations 

9:15 a.m. Review of Plans for Evaluating 

Training Outcomes 

^ Questions 

- Recommendations 

9:30 a.m. Tour of 1960 Kenny Road Facilities 
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Bob Norton 



Glen Pardig 



Bob Norton 



10:00 a.m. Coffee Break 

10:15 a.m. Review of Institute Applications 

" Selection Criteria 

- Review Procedures 

- Individual Review of Applications 

Sununary and Wrap-up 
11:45 a.m. Adjourn 
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APPENDIX C 




- THE CENTER FOR VOCATIONAL EDUCATION 

L M The Ohio St.^.': University • 1960 Kermy Road * Cotumbus, Ohio 43210 

^^^^^r Tet: (614)486 3655 Cabte: CTVOCEDOSU/Cotumbus, Ohio 



July 2, 1976 



We have been notified by the U.S. Office of Education that The Center will 
soon be receiving a contract for conducting a second phase of the National In- 
stitute for Performance-Based Teacher Education (PBTE). To allov as much time 
as possible for the nomination and selection of the most qualified participants 
and Institutions, we are requesting your assistance at this tlioe. 

Will you please read the enclosed brochure that describes the objectives of 
the 15 month Institute, Its major activities, the criteria for participation, 
and Important dates. If, after carefully considering the objectives and se- 
lection criteria for the Institute, you feel one or two Institutions Involved 
In the preparation of vocational teachers within your state (or territory) are 
particularly deserving of nomination, please couiplete the enclosed nomination 
form and retum It to me not later than July 16, 1976. 

As explained on the enclosed nomination form, you or a member of your 
staff Is asked to make a commitment of support and participation. We feel 
that a cooperative team approach Is essential to the successful Implementation 
of PBTE programs and, hence, request your active Involvement should the In- 
stitution you nominate be selected as the regional representative. As soon as 
we r^^celve your nomination, application forms and related Information will be 
mailed to the contact person you specify. 

Your assistance In this important nomination and selection process will 
be very much appreciated. 



Sincerely, 



Robert E. Norton 
Institute Director 



RENttlr 



Enc 



Brochure 

Nomination Form - 
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NOMINATION FORM 
National Institute for Performance-Based Teacher Education 



Deadline Date—July 16,, 1976 



Ist Nomination 
Institution Nominated 



Person to Contact 

Last First Middle 

Mailing Address 



2ip Code 

Phone 

Area Code 



2nd Nomination 
Institution Nominated 



Person to Contact 

Last First Middle 

Mailing Address 



Zip Code 

Phone 

Area Code 



I agree that if the institution(s) I have nominated is chosen to be a par- 
ticipant in the National Institute for Performance-Based Teacher Education, 
I will cooperate with and support that institution in developing the concept 
of performance-based teacher education. I further agree to participate in 
the National Institute by attending the national workshop to be held in our 
region and the on-site orientation session to be held at the selecte^d in- 
stitution. 



Signature and Date 
EPDA Coordinator 

Please complete and mail not latei? than July 16, 1976 to; 

Dr. Robert E. Norton, PBTE Institute Director 

The Center for Vocational Education 

I960 Kenny Road 

Columbus, Ohio A3210 

Phone: (61^) /i86-3655 Ext. ^06 
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Mrhi^n State University 
East Lansing, Mictiigan 

New Yoik Institute of TechnolcMjy 
Old Wcstbury. New Yoi k 

Ohio Stdte Universily 
Colnmhus. Ohio 

Ptennsylvanta State University 
University Park, Pennsylvonid 

Purdue Univ*>rsity 
West laiay^ Indiana 

State University College at Utica/Romc 
Utica, New York 

Suburban Hennepin Technical Comer 
Eden Prairie, Minnesota 

University of Kentucky 
Lexington, Kentucky 

University of Louisville 
Louisvitle, Kentucky 

Unf ^sity of Minnesota-Ouluth 
Oi (U^S, Minriesota 

University of New Hti^ipshire 
Durhatr., New Hampshire 

University of Rhode tsland 
Kingston, Rhode Island 

University ol South Dakota 
Sfirm^f ield, South Dakota 

Virginia Potytechnical Institu.e and 

State University 
Blacksburg, Virginia 

Western Michigan University 
Kalamazoo, Michigan 

Westfield State College 
Westfield, Massachusetts 



NATIONAL INSTITlTli 
FOR 

PERFORMANCF BASE! 
TEACHER EDUCATION 



The ^*atio^}df fr^tttttte for Ferf on nance-Based 
Teacher Edttcation h sponsored by The Center for 
Vocattonaf tdttcation tn cooperation mth fAe 
U.S, Office of Editcation under the provivom of 
BPDA Part F. Section 553, and the Ohio State 
Board for VodiUotiaf Btfttcau'oti 



SECOND PHASE 
1976 - 1977 




For additional information about the Institute, 
p tease contact : 

Dr. Robert E. ^ ^rMon 

P6TE Institute Director 

The Center for Vocational Education 

1960 Kenny Road 

Columbus, Ohio 43210 

Phone: 1614)486-3655 x406 

Ttie Center does not discrimindi«» against any 
individual for 'eaisns of race, color creed, religion, 
n;itional origin, a^e, or sex. 



00 



m CEKTER FOR VOCATIONAL EOUCATIOlt! 
/THE OHIO STATE UNIVERF 
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CENTER FOR VOCATIONAL EDUCATK 

"TriF. OHIO STATE UNlVERSH 




OBJECTIVES OF THE INSTITU^'* 

Jht m^jor purpose of the National InstiUjte for 
PerformacKt-Based Teacher Education (PBTE) is to 
xieveiop the skill of selected vocational ttacher educa- 
tors ^ decision-makers to implement performance- 
based vocational teacher education curricula withfn 
thfllr own institutions. Selected teacher educators 
will be involved m the review and use of PBTE cur- 
ricular materials whkh hav^ already been developed 
for th^ purpose of improving the qualhy of secondary 
and post-secondary vocational teacher preparation. 

Instructional ^kages, called modules which 
were developed under the sponsor^ip of the National 
Institute of Education, will be the primary basis for 
instruction. The modules, which have already under- 
gone field testing, are designed for use by students 
both preservice and in-service vocational teacher 
education programs in all of the various vocational 
servicr ^cas. The modules are designed for use on an 
individualized basis^ but may also be used in small arxi 
large group instructional settings. The performance 
objectives for the modules focus on the professional 
competencies verified by The Centt:r for Vo(;attonat 

^ Education researchers as important to successful 

7\ vocational teachers. 

Upon completing all the Institute training 
activities, each participant will bj able to: 

• Oescribe the concepts and rationale urxier 
lying the PBTE/CBTE approach lo teacher 
education. 

• Oescribe the nature and use of performance^ 
based professional teacher education currtculan 

• Compare and explain the dffferences between 
P3TE programs and traditional programs ol 
teacher educatioti. 

• Explain alternative approaches for tmple 
nrientin^ preservice and L.seivlce performance- 
based teacher education programs. 

• Assess individual student iteeiU ^nd select 
appropriate curricular materials for meeting 
the p^'ofessiorti < preparation neetls of present 
and proipective vocational teachers 

• Develop ^d make operational an iipproprmte 
teaching- learning dcvign for impleinentmg 
PBTE curricula ^n their specific setting. 
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• Serve effectively in the teacher educator role 
as resource person, adviSor^ and evaluator. 

• Orient prospective and in-service teachers to 
their role ar>d responsibilities in using 
perfo.mance-based curricular materials. 

• More objectively assess a teacher's ability to 
Perform specified competencfts in actual 
classroom situations. 

•Assist with the trainrng of other vocational 
teachf^r educators and administrators who 
desire to implement PBTE programs. 



MAJOR ACTIVITIES 

The major activities of the National Institute 
for Performance^Based Teacher Education include 
the following training^nd related follow-up activities: 

# Two nationa! workshoj}s of four days each 
wiU be held, one in October for representatives 
ot institutions in the western half of the nation, 
and one in November for representatives of 
institutions in the eastern balf of the U.S. 
A team of three participants from each insti- 
tution selected, ^nd state represented, will 
parttcipate in these workshops. Consultants 
from the ten 1975 76 PBTE Institute sites 
will be available to share their experiences 
dnd suggestions. " 

# A tvtfO-day on-site orientation to PBTE con- 
cepts, curricular materials, and implementation 
procedures at each of the selected institutions. 
Members of the Institute staff will assist the 
site coordinator in planning the on-site orien- 
tation program* In addition to the workshop 
participants, an average of ten additional 
persons are expected to be trained at each of 
twenty-five sites, 

& Individual on-ate technical assistance for 
ada}>tln9 artd implementing PBTE programs. 
Technical assistance will include information 
ptovided by mearts ol telcphom^ ca*'s to each 
situ cinii ^ne vmtiitiOns by Institute stalf 

In addition to the training and consultative 
sinvices f>rovidL*tl for the national ijmi on sitework^ 
shops the lollowing materials v^jII be available: 



To Each Site - 

#One set of the ICO PBTE modules' developed 
and field tested oy The Center-others v^ilt be 
avaifabte at cost to persons adequately trained 
in their use. 

#One slide/tape presentdtlon on the P^TE 
curricular concepts and materials. 

• One slide/tape presentation on the role of the 
resource person in PBTE. programs. 

#One set of transparencies on PBTE concepts 
ar)d materials. 

• Three copies of a State^f^the^Art teport 
on PBTE. 

# Three copies of a PBTH implementation pro- 
cedures guide. 

To Each Workshop r>articipant - 

#A student guide to using PBTE materials. 

#A resource person gukJe to using PBTf^ ma- 
terials. 

# A training module. 

PARTtCtPATING INSTtTUTtONS 

The following institutions were sefecte: with 
the advice of a nationally repreientative planning 
group: 

Appalachian State University 
Boone, North Carolina 

Brigham Young University 
Provo, Utah 

Central Connecticut State College ^ — 
New Britain. Connecticut 

Central State University . 
Edmond, Oklahoma 

Cullman County Area Vocational C<)nter 
. Cullman, Alabama 

Eastern Nei^ Mexico University 
Portalcs, New Mexico 

Federated Universities of North Texas Ar^^a 
Richardson, Texas 

Incluna UniveiSiiy OD 
Bloomington, Indiana 

low4 St^te University 
Ames, Iowa 



List: of the 57 lasclcuclons Nominated 
by 38 State EPDA Coordinators for the 
Second Phase (1976-77) of PBTE Institute 



Institution 


Address 




Contact Person 


Appalachian State University 


Boone, North Carolina 


Dr. 


Josephine Foster 


Arizona State University 


Tempe, Arizona 


Dr. 


Margaret Barkley 


BrlghatG Young University 


Provo, Utah 


Dr. 


William McKell 


Cent. Connecticut State College 


Ne^^ Britain, Connecticut 


Dr. 
Dr. 


Philip Masley and 
Raymond Ross 


Central State University 


Bdmond, Oklahoma 


Dr. 


J. W. Weatherford 


Clemson University 


demson, South CaroJina 


Dr. 


Harold Landrith 


Cullman County Area Voc. Center 
(Alabama A&H Unlvtirslty and 
University o£ Alabama -Birmingham 


Cullman, Alabama 


Dr. Howard Fortney 


Division of Voc. Tech. Education 


Charlotte Amalie, St. Thomas, 
Virgin Islands 


Dr. 


Irvln Sewer 


Eastern Hew Mexico University 


Por tales, New Mexico 


Dr. 


Albert Bettlna 


Federated Universities of 
North Texas Areas 


Richardson, Texas' 

i 


Dr. 
Dr. 


Bill Loveland and 
Silly Pope 


Georgia State University 


Atlanta, Georgia - 


Dr. 


Robert Meran 


Illinois State University 


Normal , Illinois 


Dr. 


Bess:? ilackett 


Indiana University 


Bloomlngton, Indiana 


Dr. 


Donald Kinzy 


Iowa State University 


Ames, Iowa 


Dr. 


John Van Ast 


Kansas State University 


Manhattan, Kansas 


Dr. 


Robert Melsner 


Keene State College 


Keene, New Hampshire 


Dr. 


Dick Gustafson 


Kent State University 


KerX, Ohio 


Dr. 


Charles Nichols 


Louisiana State University 


Baton Rouge, Louisiana 


Dr. 


Charles Curtis 


Michigan State University 


East Lansing, Michigan 


Dr. 


George Ferns 


Middle Tennessee State University 


Murfreesboro, Tennessee 


Mr. 


Charles Dunn 


Mississippi State University 


Mls£:-'*;sippl State, Mississippi 


Dr. 


James Wall 


New York Institute of Technology 


Old Werstbury, New York 


Dr. 


John Borum 


Northern Arizona University 


Flagstaff, Arizona 


Dr. 


John Glenn 
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institution 


Address 




Contact Person 


ctortnern Montana Loixege 


navre^ Montana 


Dr 4 
Dr. 


Duane Leach and 
Albert Vander Llnd 


Ohio State University 


Columbus, Ohio 


Dr. 


Aaron Miller 


Oregon State Unlve^rSTty 


Corvallis, Oregon 


Dr. 


Wayne Courtney 


rennsyxvama &cace university 


universi ty r^rK, rennsyivania 


Dr» 


Wayne Detwiler 




west lAxaye tte, inaiana 


ur * 


Howard McVicker 




new D run swi c new j er s ey 


ur * 


Lacy Simcoe 


Crii uaKu ca &cacB uni vers i cy 


urooKxngQ y &pu tn uaKO ta 


ur , 


UA 1 J4 nn O-aAA -a 

niXQing baaaa 


boutnern Illinois university 


LarDonaaie^ Illinois 


Dr* 


Wayne Ramp 


boutowestem Missouri ^tate univ* 


Ct^'%>4«%A'^4 <J 1 t J J 

bpringrieia, Missouri 


Dr. 


Orln Robinson 


&cace university uoiiege at 
Ut lea-Rome 


Utlca, New York 


Dr. 


John Glenn 


Suburban Hennepin Tech. Center 


Eden Prairie, Minnesota 


Dr. 


David Sprague 


Trenton State College 


Trenton^ New Jersey 


Dr. 


Robert Tlvrow^r 


University of Georgia 


Athens, Georgia 


Dr. 


George L. 0*Kelly 


uniVHr55ity oi Hawaii 


Honolulu, Hawaii 


Dr. 


Lawrence Zane 


1In4tTa^c4 f*\r ^A^\\*-s. 

unx V ct cy ux XQano 




n^ 
ur * 


Jatnes DlKKie 


unxvctsx ty oi Ken tucKy 


Lcxxngton , KentucKy 


ur* 


U«i^n1 A P4nlr1 Aif 

naroiQ i>inKiey 


university oi Louisviixe 


iroui svixie, K&ntucKy 


ur* 


Dennis Nys trom 


University of Mlnnesota-Duluth 


Duluth, Minnesota 


Dr. 


William Ardren 


University of Missouri-Columbia 


Columbia, Missouri 


Dr. 


Wilbur Miller 


University of Nevada 


Reno, Nevada 


Dr. 
and 


Jean Ansolabehere 
Dr. Jake Huber 


Ui^lvarslty of New Hampshire 


Durham, New Hampshire 


Dr* 


William Aimis 


University of Northern Colorado 


Greeley, Colorado 


Dr. 


Robert Bavnes 


University of Northern Iowa 


Cedar Falls, Iowa 


Dr. 


Arnold Freltag 


University of Rhode li^land 


Kingston, Rhode Island 


Dr. 
Dr. 


Patricia Kelly and 
Donald McCrelght 


University of South Dakota 


Springfield, South Dakota 


Dr. 


Thomas Stone 
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Institution 



Address 



University of Southern Mississippi Hattlesburg, Mississippi 

Unlv, of SouthwEstern Louisiana Lafayette, Louisiana 

University of Wlsconsln-Madlson Madison, Wisconsin 

University of Wlsconsln-Stout Menomonie, Wisconsin 
Virginia Polytechnlcal Institute 



and State University 

Western Michigan University 
Westfield State College 
Winthrop College 



Blacksburg* Virginia 

Kalamazoo > Michigan 
Westfield* Massachusetts 
Rock Hill* South Carolina 



Contact Person 
Dr, Conrad Welker 
Dr. Thomas Nevltt 
Dr. Walter Bjoraker 
Dr, Harold Halfln 

5 

Dr, James Clouse and 
Ms. Maude Goldston 

Dr. Raymond Dannenberg 

Dr, John Nevlns 

Dr. Ruth Hovermale 
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APPENDIX E 





THE CENTER FOR VOCATIONAL EDUCATION 



The Ohio State Umverstty • 1960 Kenny Road * Columbus. Ohio 43210 
Tel: (614)486-3655 Cable: CTVOCEDOSU/Columbus. Ohio 




July 21, 1976 



You and your institution have been nominated by your state 
EPDA coordinator as an institution within the state (or territory) 
that is most deserving of selection to participate in the National 
Institute for Perf ormance-Based Teacher Education (PBTE) . The 
Institute, to be conducted by The Center, is sponsored by the U.S. 
Office of Education under the provisions of EPDA Part 553 and 
involves the use of perfonnance^based vocational teacher education 
curricular materials that have been developed under the National 
Institute of Education (NIE) sponsorship. 

Most state coordinators have nominated one or two institu" 
tions that they would like to see participate, and since only 
twenty- five institutions in total can be selected, we are now 
asking the nominated institutions to complete an application foi i 
which will provide us and member^' of the National Planning Commit;* 
tee with the additional information needed for final selection. 

Enclosed please find the following: 

I4 Application Form 

2. Three National Institute for Performance-Based Teacher 

Education brochures 

3. Vocational Teacher Competency Profile chart - lists the 
ten instructional categories and 100 module titles 
available 

4. Attachment A - Description of the Perf ormance*Based 

Professional Vocational Teacher Education 
Curricula 

5. Attachment B - Inventory of !istimated Use of Professional 

Vocational Teacher Education Modules 

6. Attachment C Responsibilities of Cooperating Parties 

7. Sample Module E-7, Assist Students in Developing Self- 
Discipline 
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July 21, 1976 
Page 2 



Please review all materials before completing the application 
form. Because of the nature of the activities and commitments 
involved, you will also want to discuss these materials and activ- 
ities with other vocational staff members and appropriate adminis- 
trative officials. 

On Attachment B, which is to be returned with your applica- 
tion, we ask that you carefully consider your likely enrollment 
and conservatively estimate the number of preservice and in-service 
oersons, if any, who would likely complete each module during the 
V oming academic year. This request should not be interpreted to 
mean that your institution should use all 100 of the modules 
listed. Such extensive use would be unlikely and unwise for most 
institutions the first year. Carefully planned and effective use 
of the materials is far more important than the number of materials 
used. We ask that because of developmental copyright regulations 
you not reproduce the sample module sent you, and that you return 
it with your application. 

Please mail your application to me as soon as possible. To 
be considered in the final selection process, your application 
must be postmarked nC- later than Friday, August 13, 1976. If you 
desire additional information about the Institute, please contact 
me at 614-486-3655 Ext; 406. 

Congratulations on being nominated, and good luck in complet- 
ing a successful application. 

Sincerely, 



Robert E. Norton 
Institute Director 



Enclosures 
REN/dlp 
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1976-77 APPLICATION FORM* 
NATION&i INSTITUTE FOR PERFORMANCE-BASED TEACHER EDUCATION 



I. Institutional Data 

A. Name of institution 



B. Name of College/School 

C. Name of Department/Division 

D. Number of full-time vocational teacher education staff 
(1975-76) 



E. Number^^of part-time vocational teacher education staff 
(1975-76) — 



F. Check only the vocational service areas and levels for 
which personnel are trained by the Department/Division; 

Preservice In-Service 
Preparation Preparation 

Agricultural Education 

Business & Office Education 

Distributive Education 

Health Occupations Education 

Home Economics Education 

Industrial Arts Education 

Technical Education [ 

Trade & Industrial Education 



G. Indicate the number of secondary preservice personnel 
prepared last year (all service areas) 



H- Indicate the number of secondary in-service personnel 
prepared last year (all service areas) 

I- Indicate the number of post-secondary preservice per- 
sonnel prepared last year (all service areas) 

J. Indicate the number of post-secondary in-service per- 
sonnel prepared last year (all service areas) 



*Application must be postmarked not later than Friday, August 13, 19 
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Personnel Data : 

(This section to be completed by the site coordinator designate.) 

A. As the person who would serve as site coordinator if this 
institution is chosen as the regional representative; 
please answer each of the following: 

1 * Name ^ 

2. Mailing Address 



3. Phone (Office) Area Code Number 

Phone (Home) Area Code Number 

4. List your current major responsibilities: 



5. Describe PBTE activities you have been involved in> 
if any^ to date: 



6. Approximate percentage of time thah you would be able 
to '^levote directly to PBTE implemer^ation efforts 
during the 1975-76 academic year %. 

7. In a short statement indicate your feelings toward _ 
PBTE: 



8. Indicate briefly what you view to be the possible 

advantages of PBTE programs over traditionaL_teacher 
education programs: 



9. Other relevant data^ if any: 



10* Please attach an up-to-date personal resume. 
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(This section to be con^leted by the assistant site 
coordinator designate.) 

B. As the person who would serve as assistant site 
coordinator if this institution is chosen as the 
regional representative; please answer each of the 
following: 

1. Name 



2. Mailing Address 



3.* Phone (Office) Area Code Number 



Phone (Home) Area Code Number 

4. List your current major responsibilities: 



5. Describe PBTE activities you have been involved in^ 
if any, to date: 



6. Approximate percentage of time that you would be able 
to devote directly to PBTE implementation efforts 
during the 19 75-76 academic year %. 

7. In a short statement indicate your feelings toward 
PBTE: 



Indicate briefly what you view to be the possible 
advantages of PBTE programs over traditional teacher 
education programs: 




Other relevant data, if any: 



Please attach an up"to^date personal resume* 




Ill, Institutional Planning for PBTE 



A, Describe the extent of institutional (college and/or 

departmental) planning for PBTE implementation that has 
already been completed. Please submit copies of any 
plans formulated, official policy positions adopted, 
etc. that would support your description of staff 
planning and/or involvement to date. 



B. Please briefly describe why your institution should be 
selected as one of the 25 to be involved in the 1976-77 
Institute. 
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IV, Institutional Resources 



A. Indicate the number of instructional personnel (teacher 
educators, cooperating teachers, state supervisors^r etc.) 
that you would propose to involve in PBTE training and 
implementation activities ^ . 

B. Indicate the approximate number of preserVj.:!e students 
(secondary and/or post-secondary) that you could involve 
in using the performance-based curricular materials 
during the 1976-77 academic year - 

C. Indicate the approximate number of in^'service teachers 
(secondary and/or post-secondary) that you could involve 
in using the materials during the 1976-77 academic year 



Although most of the performance-based curricular materials 
are self-contained by design, seme outside resources are 
required and others are recommended but optional. Does 
your department own or have available to its staff and 
students the following facilities and/or equipment; 



Item 

Overhead projectors 
Slide projectors 
Tape recorders 
Videotape recorders 
8mm projectors 
16mm projectors 
Department library or 
resource center 



Available 



YES 



NO 



Would your department have available or could you purchase 
through the college/university library at least $200 worth 

J^equired outside resources that may be required? 

YES NO. 



V. Potential for PBTE Curricular Materials Use 



The 100 performance-based professional vocational teacher 
t, Jucation modules that will be available at cost for instruc- 
tional use with preservice and in-service personnel are listed 
by title on Attachment B. For the academic year 1975-77 
please give in the spaces provided on Attachment B, your best 
estimate of the potential for use of the various titles by both 
preservice students and in-service students. P-ease review the 
sample module provided before making this estimate, and be as 
realistic as possible. 
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VI, other Qaalif ications 



After reviewing the selection criteria outlined in the 
Institute brochure, please provide any other information that 
you feel would help the selection committee better understand 
your institution's qualifications. 



VII- Personal and institutional Commitment 



I have reviewed the data submitted with this application 
and believe it to be true and accurate in every respect. I 
have further read the institute brochure" and the institutional 
responsibilities outlined on Attachment P, and agree to assist 
and support in every way possible the related training activi- 
ties and the implementation of a PBTE program, should our 
institution be one of the 25 selected. 



Signature of site Coordinator 
designate 

Signature of Assistant Site 
Coordinator designate 

Signature of Department 
Chairman or Coordinator 
(if one of the above, 
please so indicate) 

Signature of Dean or other 
administrative official 
to whom the Department 
is directly responsible 



Date 
Date 

_Date_ 

Date 
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APPENDIX F 



Site Coordinators and Assistant Site Coordinators 
"for the 1976-77 PBTE Institute 



Site Coordinator 

Dr. Clinton Parker 
College of Fine & Applied Arts 
Appal ichlan State University 
Boone, North Carolina 28608 
(704) 262-3036 



Assistant Site Coordinator 

Ms. Mary Frank Poe 
Department of Home Economics 
Appalachian State University 
Boone, North Carolina 28608 
(704) 262-3120 

Dr. Alfred V. Rapp 
P.O. Box 51 

Bloving Rock, North Carolina 28605 
(704) 262-3111 



"Dr^ Jerry "Grover 
230 SNLB 

Brlgham Young University 

Provo, Utah 84602 

(801) 374-1211 Ext. 2021 



Dr. Raymond Ross 

Vocational and Technical Education Dept. 
Central Connecticut State College 
New Britain, Connecticut 06050 
(203) 827-7413 



- Dr.™Edwin Cv'Klnckley— — - — 

230 SNLB 

Brlgham Young University 

Provo, Utah 84602 

(801) 374-1211 Ext. 2021 



Dr. Robert Rlnas 

3i Hazelmere Road 

New Britain, Connecticut 06053 

(203) 827-7413 



Dr, J. W. Weatherford 

Department of Vocatlonal^echnlcal 

Teacher Education 
Central State University 
Edtnond, Oklahoma 73034 
(405) 341-2980 Ext. 741 



Dr. Pred **Chuck" Mack 

Department of Vocatlonal^-Technlcal 

Teacher Education 
Central State University 
Edmond, Oklahoma 73034 
(405) 341-2980 Ext. 7A1 



Dr, Howard M. Fortney, Director 
Teacher Corps 

Cullman County Area Vocational Center 
Route 14 , Box 65 
Cullman, Alabama 35055 
(205) 739-1722 



Mr. Henry M. Strlcklen, Assoc. Director 
Teacher Corps 

Cullman County Area Vocational Center 
Route 14, Box 65 
Cullman, Alabama 35055 
(205) 739-1722 

Ms. Jeanette Redford 

Department of Vocational Education 

136 Oilman Building 

University of Alabama, Birmingham 

Birmingham, Alabama 35294 
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site Coordinator 



Assistant Site Coordinator 



Dr, Ok D. Park 
Station #56, Quay Hall 101 
Eastern New Mexico University 
Portales, Kew Mexico 88130 
(505) 562-3677 



Mr. R. Don Wilson 
Station //56, Quay Hall 105 
Eastern Itew Mexico University 
Portales, New Mexico 88130 
(505) 562-3677 



Dr. Billy N. Pope 

Educational Personnel Development 

Consortium D 

P.O. Box 1300 

400 East Spring Valley 

Richardson, Texas 75080 

(214) 238-8179 



Dr. Bill E. Lovelace 

Educational Personnel Development 

Consortium D 

P.O. Box 1300 

400 East Spring Valley 

Richardson, Texas 75080 

(214) 238-8179 



Dr. Doris B. Adomatls, Asst. Professor Ms. Mary Lee Selbert 

Department oT^HoT^^^ ' Allied "Health Sciences 228 ' 

Indiana University lU Medical Center 

214 Wylle Hall Indianapolis, Indiana 46204 

Bloomlngton, Indiana 47401 (317) 264-8603 

(812) 337-9470 



Dr. John Van Ast, Coordinator 

Industrial Vocational Technical Education 

Department of Industrial Education 
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(start tape) If you are using the slide/tape manually, then advance it 
four times during the introduction music* 

PRQ> PET ; How bad can a school year be? it's not even November and it 
Seems like I've been looking at this group of students for years./ 
It usually doesn*t seem like that until at least Decemberl/ it's this new 
program. . * performance based teacher education. Performance based . . . 
Hah;; Ringling brothers couldn't get some of these students to perfonnl/ 

P-B-T^-E seems like a good idea but something is sure wrong, i don't 
like it . , .they don't like it , . .and they don't like mel/ That*s 
an- understateinent[ It-was -bad ^nough_.when_they..called^e_ProJEessoiL 
Rockhead behind rty back. * ,now they're passing around a petition to force 
me into early retirement,/ I don't think the admininstration would make 
me take early retirement. . .not at age thirty-eight!/ 

Vfell. , ,as I often say in some of rty most brilliant lectures* , . 
"Drastic situations call for drastic action," Maybe I'd better see 
what soue of the other instructors think of P-B-T-B*/ 

Reggie ; Wfell. * ,l'll be darned. . .Professor Petstonel I haven't 

seen you around here lately. Say* . ,i'm sorry about that petition 

I signed the other day. you know how the kids are always passing something 

around,/ 

Prof. Pet t Gee. , .things are badi It's juSt a mild reaction to P-B-T-E. . 
Reggie. How are you getting along with it?/ 

Reggie t Great! It's fantastic. . .the Students love it and it really 
gives you a chance to work with your students individually./ 

Prof. Pet : But don*t your students resent having to do all the PBTE 
modules on top of their other classwork?/ 

Reggie! On top of. . .? Wait a minutei processor. Are you still using 
all of your old lecture notes and the P-B-T-E materials? No wonder 
those petitions are as hot as lottery tickets around here! Let's think 
a moment about what performance based teacher education really is!/ 

Reggie (continues)* P-B-T-E is a new ballgame, professor, and it takes 
a knowledgeable and competent professional educator to make it work,/ 
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The key to P-B-T-E is dealing with individuals. * ./ 

Guiding. . , /Interacting. . ./Evaluating* . ./ working with individuals 
who are developing their teacher competencies./ You are the person who 
must individualize and personalize the P-B-T-E program./ It's new to them 
also, professor, and, as their resource person, you are the one they 
will look to to make P-B-T-E work for theml/ 



(music break - '*Teach Your Children Well**) 



Prof- Pet i. -Dh Boyl. Hava X heen..off.bas.eI._J[_.thojiJ9ht_you_j^^5j:^^E>asse^^ , 

a couple of those skinney booklets to each student and let them do the 
work themselves. This is going to be more work than I thoughtl/ 

Reggie ; You*re right about that professorl You actually have three very 
important jobs as a resource person. That of an advisor to explain 
P-B-T^E and help your students select an individual program, , ./ That 
of a helper to facilitate students* progress by answering questions and 
making materials and teaching situations available to them/ and that of 
an evaluator providing students with feedback on their learning experiences 
and assessing their performance in actual teaching situations./ 

Prof. Pet ; 1*11 bet that if I did all of that I could turn out some pretty 
good teachers I But what about my in-service teachers, Reggie? Can I 
make P-B-T-E work for them?/ 

Reggie ; In in-service programs, P-B-T-E has some special challenges but 
it has some advantages too. Although it is generally more difficult £of 
the resource person to meet with in-service teachers who are off-campus, 
it can be arranged through careful planning./ I meet with my inservice 
teachers during evening office hours; I make visits to their classrooms 
as often as I can;/and I maintain phone contact./ You may also be 
able to find someone in their school who is qualified/or who can be 
trained to act as a field resource person/such as a supervising or 
cooperating teacher/or other staff development person./ Of course, since 
in-service teachers are already in an actural school situation/ they 
often can make more immediate applications of their learning experiences/ 
and can more readily complete the final experiences/which call for 
demonstrating their ability in an actual school situation./ 

Speaking of the final experiences in the modules. . .how did you 
plan to handle the actual school situations, professor?/ 
Prof, Pet ; 'rfell* . .Uh. - ^actually I was going to, . .Uh, . -kind of 
fake it a little* You know. , ,the o3d simulation trick. But I guess 



I*m not supposed to do that./ 
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Reggie ; You don't need to fake it professor* With good planning your 

pre-service students can perform their final experiences for the 

modules in planned teaching experiences before or during student teaching./ 

The important thing is that they have the opportunity to demonstrate their 

ability in an actual school situation, " This may cause you to change 

your approach to grading but this can be worked out with the administration*/ 

Reggie (continues) t I give my students a grado for the course based, 
on their work up to the final experience./ I'hen later I give them a 
separate grade for student teaching based on their performance in the 
actual school situation. There are a number of wa^^s it can be worked out* 



Say, * *here comes Penny, , .she can tell you a lot about handling 
P-B-T-E!/ 

Penny ; Hi, Reggie, * JlellOf professorl/ 

Reggie ; Hi, Penny. . .maybe you can help us out. I've just given 
Professor Petstone a bad case of ^'present shock.''/ 

Penny ; Oh. . .did he finally hear about those early retirement petitions 
that have been floating around here?/ 

Reggie ; No. * .it*s P-B-T-E. He's just now finding out what it*s 
all about. You' re doing pretty well with P"B-T-E aren't you# Penny?/ 

Penny £ sure* . .it's great* There's a lot of work to it# but you really 
feel like you're helping people become good teachers*/ 

I think the important thing is to get students well oriented to 
P-B"T-E when it is first presented to them*/ You have to make sure they 
understand that P-B-T-E is a different educational concept./ I use 
the student guide to go over the basic concepts with them on the first 
day*/ 

Prof. Pet ; Oh Boy* * *I remember those student guides, I*m using a 
whole box of them to prop open'my office window,/ 
Penny r You'd better find something else for that, professor. The 
student guides explains to your students how they can get the most 
out of P-B-T-E,/ It includes a module worksheet which can be used to 
help them keep track of their progress through a module/and a personal 
progress record which can be used to record their completion of several 
modules V 

You also must make it clear to students that they may not need to 
take every one of the modules in their program*/ If they have experience 
in a subject* they can "test out" of a module by demonstrating their 
competence in the final experience./ Even the nuinber of learning 
experience that need to be conpleted within a module is flexible depending 
on the experience a student may have acquired previously*/ 
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Reggie; I've also discovered that individual conferences are important*/ 
That's where most of my real teaching occurs ./ I try to be available 
to my students at least an hour or two a day. That way. . .whenever 
students want to discuss a learning experience,/ they know that all 
they have to do is sign up for a specific time on the schedule I have 
outside my office,/ These conferences take time , but by using some 
of the time I used to spend preparing for, and giving lectures, I find 
I can handle it. 

Prof. Pet ; All this on top of class time?/ 

Penny : Class time? The way I handle it, attendance is required only 
once a week when we have a large group presentation,/ or a discussion 
to take care of common concerns,/ I schedule open periods at other times 
when students can work individually/or "iSlW'otli ^ ~" 

Reggie ; Another way to help students progress through the modules is 
to make sure that £il written work is returned to the students promptly* 
That way I don't hold up their work,/ I also arrange small group 
discussions for students taking the same module/ and encourage their 
participaticju/ It*s aiTiazing how helping them get together in small 
groups to discuss the learning experiences makes it not seem like work 
at all</ They really get into some serious discussions about the material 
covered by th2 modules./ 

Prof. Pet ; Individual conferences. , , small group discussions. » • 

Students working on different modules, , ,how do you keep track of it 
all? You must sign up for computer time!/ 

Reggie ; It's not that bad. Professor, But you haven't even heard all 
of it yet. Don't forget that you need a procedure for keeping track of 
each s*:udent*s progress through the modules./ It sure helps to have a 
few charts,/ You also need to make sure that all of the necessary 
materials are availably to the students/. . .slide projectors/, * * 
video tape equipment,/ A sign up chart is a must there./ And on top of 
all of that, there are optional materials suggested in many modules*/ 
Penny : That*s right. , .one of the modules some of my students are taking 
is "Organize the Vocational Laboratory,"/ I not only ordered the 
suggested optional materials/ but I found that I had some good material 
from an earlier course I bad taught./ I used that in a presentation * * . 
you would call it a lecture. Professor./ 

Prof, Pet ; Great. , .1 dc^' t have to throw all my lecture notes awayt 
Reggie ; Didn't you arraiiqe a field trip last week for the students 
taking the lab organi viticn module. Penny?/ 
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Penny : Yes, as part of that module the students are supposed to 
evaluate the organization of an existing laboratory,/ I knew of an 
excellent instructor in textiles in a nearby school, . ,/so I took 
the students to visit her facility,/ I went along so 1 could evaluate 
their conclusions,/ The students benefited from seeing an actual teaching 
situation and the teacher was able to answer a lot of questions based 
on her experience,/ It was a lot more beneficial to thf'^ than just 
reading about organizing a vocational lab or listening to me give another 
lecture,/ It was really a great trip' / 

Prof, pet t Hey; You know what is so great about p*b-T-E? I just 
figured it outl The students will love me. . .no grading. . .you don*t 
have to fail anyone, evert/. 

Reggie ; I like your enthusiasm* Professor - . .even if it is misdirected. 
I*Tn afraid you have that wrong* too./ SoTnetimes you have to bite the 
chalk, so to speak* and if a student doesn^t perform satisfactorly you 
have to ask him or her to repeat a learning experience./ But there are 
^ couple of good aspects of P-B-T-E in that regard. First, because the 
learning is cumulative . . .each experience building upon the last. . ./ 
you can spot student learning problems quickly/ enough to help the student 
stay on track. * .and second. . ./because the objectives of each learning 
experience are clearly stated in advance* a student usually knows if he 
or she is performing badly as quickly as you do./ 

Penny : But remember, professor, in order to judge a student's progress 
fairly you have to be completely familiar with the contents of each 
module, just as the student does./ 

Prof. Pet : Since I*m going to be evaluating students* performance*/ 
one of you tell me the difference* please, between the terms in the 
assessment forms. - .such as **good** and**fair**, for startersl/ 
Penny t That's not easy. In fact* we've had faculty meetings to discuss 
the meaning we should attach to each of these terms. . .ar.d I didn't 
see you at any of those meetings, professor!/ 

Prof. Pet t How was I to know you were goinQ to do anything important?/ 

Penny : Well, I think this is all pretty important* Professor, and I 
think you do to!/ 

Prof. Pet i Do you think it's too late for me, Reggie?/ 

Reggie : I don't think so. Professor. Penny and I will help you establish 
a good P-B^T-E program./ 
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Penny ; Sure. . .we have to help you. If the students did force you to 
take early retirement at your age everybody arouixd here would want it. 
Think what a mess that would be*V 

Prof. Pet : Well. . -I'd better start by getting those student guides 
out of my window, I guess 1*11 be seeing more of you two, 

Reggie : See you later # Professor/ (Long Pause) 

Well, Penny# do you think Professor Petstone will make it with P-B-T-E?/ 

Penny ; Sure, Reggie, he can still learn. . . he*s just a kid. . .only 
38 you know./ 

Reggie : Yeah. . .Funny. . .he looks older. . .doesn't he,/ 



(The End) 
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National Workshop Agenda 
NATIONAL INSTITUTE FOR PERFORMANCE-BASED TEACHER EDUCATION 
THE CENTER FOR VOCATIONAL EDUCATION 



Objectives 

Each participant will be able to: 

V Describe the concepts and rationale underlying the PBTE/CBTE 
approach to teacher education. 

2. Describe the nature and use of modularized perfonnance-based 
professional teacher education curricula. 

3. Compare and explain the differences between PBTE programs 
and traditional programs of teacher education. 

4. Explain alternative approaches for implementing preservice 
and inservice performance-based teacher education programs. 

5. Assess individual student needs and select appropriate 
curricular materials for meeting the professional prepara- 
tion needs of present and prospective vocational teachers. 

6. Design and make operational an appropriate teaching-learning 
design for implementing PBTE curricula components in their 
institutional setting. 

7. Serve effectively in the teacher educator role as rjesource 
person, advisor, and evaluator. 

8. Orient prospective and Inservice teachers to their role and 
responsibilities in using performance-based curricular 
materials. 

V* Evaluate the quality and effectiveness of performance-based 
materials in developing specified professional teacher 
competencies. 

10. More objectively assess a teacher's ability to perform 
specified competencies in actual teaching situations. 

11. Assist with the training of other vocational teacher educa- 
tors and administrators who desire to implement PBTE programs. 




WORKSHOP DAILY AGENDA 



Tuesday/ October 19/ 1976 

8:30 A.M. Introductions 

Purpose of Workshop 

Introduction of Workshop Module - X-101 

PBTE - Concepts and Characteristics 

- State of the Art Highlights 

Case Study - Small Groups Critique and Discussion 

10:00 A.M. Break 

Slide/Tape Presentation ^ The Center's Performance- 
Based Curricula Program 

Orientation to The Center's PBTE Curricula 

- Research Base 

- Curricula Development and Testing Phase 

- Dissemination and Implementation Phase 

Review of Sample Module - Large Group 

Information on Center *s PBTE Research - Optional 

Information on State of the Art of PBTE - Optional 

State of the Art Discussion - Optional 

11:45 A.M. Lunch - Utah Stars Room 

1:15 P.M. Review of Second Module - Individual and Small Group 
Questions and Answers 

Review of Other PBTE Materials - Optional 
2:30 P>M. Break 

Module Field Test Highlights - Large Group 
Mini-Module Exercise - X-lOla 

Information on Field Testing and Revision of CVE*s 
Modules - Optional 

Introduce "Resource Person Guide to Using Performance^ 
Based Teacher Education Materials 

4:45 P.M. Adjourn 
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Wednesday, October 20, 19 76 

8:30 A*M* Slide/Tape Presentation - Role of the Resource 
Person in PBTE 

Panel Discussion: Role of the Resource Person 
(Panel of Experienced Resource Persons) 
r Questions and Answers 

10:00 A*M* Break 

Symposium: Role of Students in PBTE 

- Students Responsibilities 

- Students Reactions 

Summary: Role of Students and Resource Persons 

- Questions and Answers 

11:45 A,M, Lunch - On Your Own 

* - . ^ 

1:30 P*M, Role-Play: Resource Persons and Students in PBTE - 

Small Groups 

The Vocational Teacher Competency Profile 

2:30 P*M* Break 

Case Studies: Assess Needs of Preservice and 

Inservice Students in PBTE Program 

Mini-Teaching Demonstration and Assessment of Pinal 
Experience 

Introduce "Guide to the Implementation of Performance- 
Based Teacher Education" 

4:45 P,M* Adjourn 

Thursday/ October 21, 1976 

8:30 A*M* Implementing a PBTE Program 

Administrative Procedures 

- Alternative Approaches 

Panel Discussion: iir.plementation Experiences 
(Panel of Experienced PBTE Users) 
* Questions and Answers 

10:00 A*M* Break 

Sunimary: Implementation Procedures 

Program Consideraji-ions: Small Group Discussion of 

Implementation Questions 



11:45 A.M. Lunch - Utah Stars Room 



Reports of Small Group Outcomes on Program 
Consideration - Questions 

Review of Descriptions of Established PBTE Programs 
Optional 

Review of Final Reports of Last Year's Institute 
Sites ^ Optional^ 



2:30 P.M. Break 

Development of Departmental and/or Service Area 
Plans of Action - Small Groups 

Review of Plans of Action with Workshop Resource 
Persons 

4 :45 P.M. Adjourn 

Friday, October 22, 1976 

8:30 A.M. Planning the On-Site Orientation for Resource 

Persons 

- Who to Involve 

- When to Schedule 

'^^ ^ Developing an Agenda 

- Resources Needed 

Developing Tentative On^Site Orientation Plan 

- On-^Site Orientation Module 

^ Assignment of Responsibilities 

10;00 A.M. Break 

Review of Orientation Plans by Workshop Resource 
Persons 

11:45 A.M. Lunch ^ On Ifour Own 

1:30 P.M. Resolution of Remaining Questions 

Report of Institutional Plans 

Workshop Evaluation and Sununary 
3:00 P.M. Adjourn Workshop 
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APPENDIX I 
Final Reports 



FINAL REPORT 
OP T?HE 

APPALACHIAN STATE UNIVERSITY 



1* Major Activities and Accomplishments t 

a* An awareness session was conducted, December 1^ 1976* 
Present were 12 faculty or administrators and two 
members of the state department* Those attending 
included: Vice-chancellor for Academic Affairs ^ Dean 
of the College of Pine and Applied Arts, Dean of tho 
College of Business , Director of Instructional De- 
velopment, Chairpersons of the Departments of Home 
Economics, Business Education and Industrial Arts 
and Technical Education* 

b* The PBTE on-site workshop was held, April 1-2, 1977* 
In attendance were: 

Dean, College of Fine and Applied Arts - 1 

Business Education - 3 

Home Economics - 4 

Industrial Arts - 4 

State Department - 1 

Site Coordinator and two associates " 3 



2. Methods of Use i 

The blending approach was used* That is, the modules were 
incorporated into existing teacher education courses such 
as Teaching Industrial Arts, Philosophy of Industrial Arts 
Education, and Demonstration Techniques, Modules were 
substituted for individual units within the existing course 
outline, or used to supplement the more traditional course 
instruction. 



3* Problems and Successes ? 
a* Problems 

The primary problem encountered in implementing the 
PBTE program was convincing faculty members to try 
the modules* 

b. Successes 

Pollowina the on-site workshop, support for the pro- 
gram grew* Other faculty are now excited about the 
use of the modules* 
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4. Future PBTE Plans and Activities: 



a. Institutional Plans 

The university is committed to experimenting with a 
performance-based teacher education curriculum. Use 
of PBTE materials will expand into other subject areas. 
The College of Business has already begun exploring 
the materials and their application in their courses 
of study,_ 

b. Related PBTE Efforts 

Plans are to apply for participation in the new EPDA 
project concerning implementation of PBTE materials. 
A second workshop to train resource people is planned. 

c. Payment for Materials 

All materials are ordered from the university book" 
store.- Teachers are charged the cost of materials 
only and pay for them just as they would paperbacks 
and other supplemental materials. 

d. PBTE Priorities Needing R&D 

Supplemental materials (media and other materials to 
accompany and enrich the modules) need definite atten- 
tion. 

5. Materials and Dissemination Activities : 

a. Materials Developed 

None to this point; however^ plans are being made 
through the University Center for Instructional 
Development to produce such materials. 

b. Dissemination Activities 

(1) News releases to local papers 

(2) Articles in campus publications 

(3) A one-hour presentation at the state-wide 
VTEC in Charlotte, October 19 and 20, 1977 
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T^INAL REPORT 
OP THE 

BRIGHAM YOUNG UNIVERSITY 



1. Major Activities and Aecomplishments ; 

a. The site coordinator and assistant site coordinator 
attended the national PBTE workshop held in Salt Lake 
City, Utah, September, 1976. Program plans were made 
to implement PBTE at the university, 

b. Department chairpersons and faculty of the vocational 
areas to be involved in the PBTE program were alerted 
to the upcoming activities. 

c. A presentation was made on November 1, 1976, before 
the university*s Deans' Council (including 25 key 
university administrators) concerning the total 
program. Modules were distributed for their review. 

d. A meeting was held with the chairpersons of the 
departments to be involved. Plans were made for an 
awareness session and a resource person training work- 
shop in December. 

e. The awareness session and resource person training 
workshop was held in December, 1976. All vocational 
supervisors were invited to the awareness phase of 
the program. All of those who would be directly 
involved in implementing the program remained for 
the full three-day session — 50 attended the aware- 
ness program, and 13 the training session. 



2. Methods of U se J 

The course substitution or course translation approach was 
used^ Series of modules that appeared to be similar to the 
present makeup of courses in the professional sequences were 
selected and substituted for the regular course work. All 
teachers using the modules were involved in student teaching 
at the time. Teachers worked at their own pace, being checked 
off by the college supervisor on the learning experiences 
prior to the final experience. The cooperating teacher acted 
as resource person for the final assessment. All modules for 
a particular course had to be completed if credit was to be 
given. Center data on time per module was used to deteinnine 
the number of modules which would be equivalent to one se- 
mester hour. 
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3. Problems and Successes: 



a. Problems 

(1) Teachers complained that there was too much 
module work for the amount of credit given, 
and too much repetition in modules and over* 
lap with other courses. In addition, they 
reacted negatively to working on their own. 

(2) Many teachers tried to "short circuit" the 
modules by going directly to the evaluations, 
without success. Resource persons then had to 
send them back through the modules so that they 
could obtain the needed concepts and practice 
in the skills covered by the modules. 

(3) Teachers often put off completing their module 
work until the end of the semester, leaving 
little or no time for interaction with their 
resource person. 

b. Successes 

(1) Notwithstanding teachers' reluctance to take more 
responsibility for their own learning, resource 
persons were very diligent in managing the 
learning process and working with teachers. As 

a result, i]b was felt that teachers did achieve 
the competencies more effectively. 

(2) Setting up time schedules for module completion; 
removing the model answers from modules; and com- 
bining an oral examination with rhe written mod- 
ule feedback devices, helped to overcome some 

of the problems involved with lack of self- 
discipline on the part of teachers. 



4 . Future PBTE Plans and Activities : 

a. Institutional Plans 

Plans are to modify the modules to reflect the institu^ 
tion's unique needs, and to continue their implementa- 
tion cind use in the professional sequence. In addition, 
the education division is being encouraged to identify 
the competencies they will require, to eliminate dupli- 
cation of effort in teachers* course work. 

b. Related PBTE Efforts 
None specified 
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c* Payment for Materials 

Teachers were sold the modules outright* Those who did 
not wish to keep the modules (and who wanted a refund 
on them after use) were instructed not to write in them* 
"Clean" modules were accepted back for refund* 

d* PBTE Priorities Needing R&D 

(1) Some competencies may not require perfoannance 
in the actual school situation* 

(2) Checklists and assessment forms should be con- 
structed such that teachers can self-evaluate 
without guidance of resource person* 



Materials and Dissemination Activities ; 

a* Materials Developed 

Some revision of assessment forms, and editing of 
modules to cut down on non-essential material, has 
been done* 

b* Dissemination Activities 

None 
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PINAL REPORT 
OP THE 

CENTRAL CONNECTICUT STATE COLLEGE 



Major Activities and Accomplishments : 

a* Display of PBTE Modules — October 12, 1976 

The modules were displayed on several tables for pferusal 
by vocational teacher educators* Paculty members were 
invited to attend the display and review the modules; 
then, each selected one or two titles for student use 
in the next semester* Eleven teacher educators attended 
from industrial arts, business, trade & industrial and 
nurse teacher education* 

b^ PBTE Awareness Seminar — January 12, 1977 

Conducted a half^day seminar to orient vocational personT 
nel within Connecticut to PBTE characteristics and Center^ 
developed curricula materials. The seminar was attended 
by about fifty people* Participants included the Assis- 
tant State Director for Vocational. Education, several 
state technical school directors, several state consult" 
ants for vocational service fields, industrial arts 
teachers f occupational and career education coordinators 
and teachers, as well as several vocational teacher edu* 
cators- 

c. Resource Person Training Workshop — January 13, 1977 

Conducted a full-day workshop to prepare resource persons 
to use Center-developed modules- Eight participants were 
involved in the workshop; all were teacher educators. Some 
of the participants were unable to attend the entire work' 
shop* Individual follow-up training was given these persons. 

d* Teacher Peedback on PBTE Modules — May, 1977 

As teachers completed modules, each was asked to complete 
a short questionnaire about module use* In general, 
teachers responded positively to the modules; several 
commented that the information sheets were the most favors- 
able parts of the modules. This was the first exposure to 
modularized instructional material for nearly 7 5% of the 
teachers who participated in this try-out experience* 



112 

119 



e. Summation Seminar for Resource Persons — May 19, 1977 

At the close of the semester, the site team held a meeting 
of the nine faculty members who had served as resource 
persons. Purpose of the meeting was to share and discuss 
experiences on the try-out of the modules* Suinmaries of 
the teacher feedback questionnaires were also reviewed 
and discussed* Faculty reactions were generally positive 
to module design and use. Faculty were encouraged to 
continue and expand use of the modules within their 
courses * 

Methods of use : 

The blending approach was used* One or two modules were Inte- 
gra te3"^rnto the existing structure of selected teacher edu- 
cation courses ^ including Occupational Analysis and Materials 
Preparation; Curriculum Construction in Vocational Education; 
Supervised Student Teaching for Nurse Education; Evaluation 
in Vocational Technical Education; and Shop Organization and 
Management* 

Problems and Successes : 
a* Problems 

(1) Some faculty who wished to use the modules could 
not attend all of the resource person training 
workshop* Extra time for individual meetings prior 
to module use was required* 

(2) Teacher access to resource materials for off-campus 
courses presented problems* Classes were held where 
there was no library or resource center for storing 
of resource materials* The burden was on the re- 
source person to carry materials to the meeting site 
and charge them out to teachers* 

(3) Completion of the final learning experience was diffi- 
cult or impractical to accomplish in many cases, due 
to the lack of field resource persons to work with 
inservice teachers* In most cases, college-based 
teacher educators were used to make the final teacher 
performance assessment, and this presented management 
problems* 

b. Successes 

'V- 

The try-out of the modules exposed teacher educators and 
teachers to the concepts of individualized instruction 
and self-pacing in vocational teacher education. 
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ERIC. 



4. 



Future PBTE Plans and Activities; 



3 4 Institutional Plans 

The continued use of PBTE materials is at the discre- 
tion of the individual faculty member* A unified thrust 
to move the entire teacher education program to a per- 
formance-based approach has not been put forth* 

b* Related PBTE Efforts 

Some planning has taken place to conduct a workshop for 
advisors of VICA utilizing PBTE modules* 

c* Payment for Materials 

If modules are used in conjunction with a course, the 
teacher purchases the materials* In the case of special 
workshops, PBTE modules probably will be purchased 
through grant funds through the state department of 
education* 

d* PBTE Priorities Needing R&D 

(1) An abbreviated approach to training resource persons 
is needed* Possibly some form of self-instructional 
materials wculd be effective, such as videotapes or 
written programmed instructions* 

(2) The final experiences of the PBTE modules are ex- 
tremely time consuming to administer and impractical 
to do in many cases* Alternate ways to assess per- 
formance without observing in the actual school 
situation should be developed* 



5. Materials and Dissemination Activities : 
None specified 
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PINAL REPORT 
OP THE 

CENTRAL STATE UNIVERSITY 



Major Activities and Accomplishments : 

a. On October 26 ^ 1976 ^ An orientation awareness training 
meeting was held at Central State University (C.S.U.)- 
Those attending included the CSU vocational staff/ in- 
cluding graduate assistants (1) j Oklahoma State vocational 
sraff personnel (3); two Deans; two chairpersons; and 

six other members of the CSU staff. 

b. On January 7^ 1977 ^ a resource person training session 
was held just after receiving The Center's PBTE resource 
training materials. Members attending included vocational 
staff personnel (6), graduate assistants (5)^ Deans (2K 
chairpersons (2) ^ and other C.S.U. staff members (10). 

c. On Pebruary 15^ 1977^ field resource person training was 
given to student teaching coordinators. 

d. On May 13^ 1977# the possible application of the PBTE 
modules in the field-based adult education program was 
presented to the Adult Education Advisory Committee for 
the vocational department (approximately 16 in attendance). 

e. On June 13-14/ 1977 ^ the on-site workshop was conducted 
, at Central State University. The workshop was divided 

into two phases — Phase I was an in-depth awareness 
session attended by the Academic Vicu-President ^ several 
Deans, chairpersons^ and faculty members of Central State 
University (attendance 35). Phase II was designed to 
prepare resource persons (attendance 8). 

f. On August 26^ 1977^ a second resource person training 
workshop was conducted at Central State University for 
resource persons supporting the new HOE teacher orienta- 
tion program (12 persons attended). 



Methods of Use : 

Modules were used in such courses as Methods of Teaching 
HOE and Organization and Administration/ and in individual 
study courses/ practicums/ and student teaching. Exact 
method of use was not specified. 




Problems and Successes: 



a. Problems 

(1) Limited availability of published modules was a 
problem^. Several agencies preferred to wait until 
the modules were available to initiate awareness 
presentations. Having only one module for the 
department (except those ordered specifically for 
class) limited i.he scope of modules available for 
group activities: and exploration. 

(2) Some resourr^ persons for off -campus student 
teaching activities were unable to attend 
scheduled awareness and resource person train- 
ing sessions. 

(3) Student teachers were not expecting PBTE modules 
as a part of their student teaching requirements; 
individual study students were not acquainted with 
the modules and hesitated to use the limited 
selection of modules available.' 

(4) The time and travel required for scheduling and 
assessing on and off-campus final classroom 
performances proved to be extremely difficult. 

(5) Distributive education student teachers encountered 
a conflict in scheduling final performance 3ssess- 
ments. The cooperating secondary teachers and the 
university schedule classroom activities only, dur- 
ing the mornings. 

b. Successes 

(1) The availability of modules from the publisher will 
alleviate many problems. 

(2) A graduate assistant was^assigned to cover part of 
the final performance assessments. Videotaping 
was used by off-campus teachers for some of the 
final performance assessments? the tap s were sent 
to the university for evaluation. 



Future pBTE Plans and Activities : ^ 

a. Institutional Plans 

(1) Plans are to continue using the PBTE moc?.ules in 

the courses in which they are presently being used. 
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(2) Resource person and awareness training will 
continue. 



Related PBTE Efforts 

(1) Plan II Instructional was added to the B.S. in 
allied health education. A practicum field-based 
educational experience, utilizing PBTE modules 
(four semester hours), replaced part of the 
student teaching requirements. This enabled 
hospital inservice educators to complete degree 
requirements while remaining on the job, with* 
out requiring a nine week, full-time student 
teaching experience. The plan is a positive 
step towards an educational field-based delivery 
system so needed in health occupations education. 

(2) The use of PBTE materials made possible *'The Okla- 
homa HOE New Teacher Orientation Proposal.*' The 
proposal, now in progress, provides for a minimum 
of contact time between the teacher educator and 
new teachers and relies on PBTE modules and des- 
ignated experienced teachers to serve as resource 
persons. 

(3) Research is being conducted to identify the 10 
most essential competencies needed by new HOE 
teachers, and alternative strategies for deliver- 
ing these competencies. 

Payment for Materials 

Arrangements have been made for the CSU bookstore to 
order all PBTE materials as they become available and 
sell them to the teachers. Limited copies have been 
purchased through the School of Education library fund 
for the university's library. 

PBTE Priorities Needing R fii D 

(1) The current system of determining full-time 
equivalent faculty loads encourages the lock- 
step traditional system^ making the implementa- 
tion of the individualized PBTE concept diffi- 
cult. A structure to equate resource person 
responsibilities within that system (and give 
appropriate rewards) is needed. 

(2) A training module to introduce the format and 
use of modules is needed. 



(3) Successful delivery strategies for PBTE need 
to be disseminated to those concerned with 
implementing PBTE. 



Materials and Dissemination Activities : 

a. Materials Developed 

Several final experience performances were videotaped. 
Plar are to use these tapes to demonstrate PBTE in 
activ.. t and to support the ongoing awareness training. 

b. Dissemination Activities 

On March 17/ .1977^ the assistant site coordinator intro 
duced the concept of PBTE on statewide teleconference 
to hocpitals in Oklahoma (approximately 80 stations) . 
The teleconference system is used extensively for hos- 
pital inservice education as a medium for continuing 
education units required by some hospital professions. 
The PBTE materials could be adapted to this medium. 



118 

125 



PINAL REPORT 
OP THE 

CULLMAN COUNTY AREA VOCATIONAL CENTER 



1. Major Activities and Accomplishments : 

a. A workshop was conducted for staff and Area Vocational 
Center instructors on the implementation of the modules 
in professional development. 

b. A conference was held in Birmingham, Alabama^ April 11-14, 
1977^ for the Southeastern EPDA Region. Participants 
included EPDA coordinators, teacher educators, state ^ 
staffs local directors^ and Teacher Corps staff. 

c. A steering committee elected by the faculty of Cullman 
County Area Vocational Center selected 13 modules to 
be used for professional develojwient this school year. 

2. Methods of Use : 
Not specified 

3 . Problems and Successes : 

a. Problems 

There were problems with IHE acceptance. 

b . Successes 

Interns have successfully used the modules to satisfy 
both graduate and undergraduate requirements at the 
two universities. 

4 . Future PBTE Plans and Activities : 

a. Institutional Plans 

Plans are to use the modules in the certification of 
Teacher Corps interns, and in the professional develop- 
ment of Area Vocational Center instructors already 
certified. 

b. Related PBTE Efforts 
None specified 

c. Payment for Materials 
Not specified 
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PBTE Priorities Needing R&D 
None specified 

M a^terials and Dissemination Activities : 
a* Materials Developed 

A tracking chart and a course outline were developed^ 

Dissemination Activities 

The Southeastern EPDA region conference in Birmingham 
Alabama, April 11^14, 1977, created awareness of the 
PBTE effort* 



120 



127 



PINAL REPORT 
OP THE 

EASTERN NEW MEXICO UNIVERSITY 



1. Major Activities and Accomplishments : 

a. The site coordinator and the assistant site coordinators 
attended the national PBTE workshop held in Colximbus^ 
Ohio, November 9-12, 1976. 

b. The PBTE on-site workshop was conducted on Pebruary 15 
and 16, 1977, at Eastern New Mexico University, Portales, 
New Mexico. A total of 30 school administrators and 
potential resource persons participated in the workshop. 
The first day of the workshop was spent on orientation 

to PBTE materials. On the second day, the entire session 
was devoted to the orientation of resource persons. Pif- 
teen participants stayed over for the second day. 

c. On Pebruary 17, 1977, another orientation workshop was 
conducted for the state department of education personnel, 
vocational division, in Santa Pe. Seventeen participants 
were present, including two professors from other iiniver- 
sities and three staff members from the Legislative 
School Study Committee. 



2. Methods of Use t 

a. Modules were substituted for all or part of the regular 
course work in three courses* Student Organization 

in Vocational Education (Category H) ; Coordination 
Techniques in Cooperative Education (Category J); and 
Introduction to Vocational Teaching (Category A). 

b. Modules were used for a workshop on utilization of 
advisory committees conducted on August 18 and 19, 
1977, by the Albuquerque Public Schools. 



3. Problems and Successes : 
a. Problems 

. 

(1) Pinal evaluation of preservice teachers in the 
actual school situation was difficult. 

(2) Evaluating a teacher's actual school perfomance 
in developing and demonstrating a personal 
philosophy was particularly difficult. 
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b. Successes 



Motivation and enthusiasm were high during the entire 
semester; teachers were challenged to demonstrate their 
competence. 



Future PBTE Plans and Activities : 

a. Institutional Plans 

PBTE modules will be used in future course offerings 
for vocational technical teachers in New Mexico. A 
plan for inservice training for new teachers in voca- 
tional education on an individual basis will be Imple- 
mented, beginning with the Pall semester, 1977. The 
teacher educators in various areas will act as resource 
persons and also make the final evaluation. 

b. Related PBTE Efforts 

More workshops will be planned to orient vocational 
administrators and teachers. The State of New Mexico 
has adopted a plan of competency-based components for 
initial vocational certification which will go into 
effect in 1982. A workshop is scheduled in Albuquerque, 
September 13-14, 1977, to explain this plan to the 
local school administrators. As part of this workshop, 
PBTE modules will be explained. 

c. Payment for Materials 

The vocational education division of the state depart^ 
ment of education has allocated $1500 for the purchase 
of the PBTE modules. Another $1500 have already been 
spent for the purchase of three complete sets and 
selected modules of different categories. 

d. PBTE Priorities Needing R&D 

More audiovisual aids are needed for some modules. 



Materials and Dissemination Activities : 

a. Materials Developed 

Transparency masters were developed for the orientation 
workshops. 

b. Dissemination Activities 

The orientation workshop was publicized in a vocational 
education news release by the state department of edu- 
cation. 
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FINAL REPORT 
OP THE 
^EPD CONSORTIUM D 



EPD Consortium D is an interagency cooperative and, as such# 
has been involved with PPTE implementation in institutions with 
teacher preparation programs across the State of Texas. The 
following information relates to the institutions that have filed 
final reports with the Consortium as well as to the Consortium's 
activities. Sites are specified within this report only as deemed 
necessary for clarification. 

1. Major Activities and Accomplishments : 

a. EPD Consortium D was granted funding as of July 1, 
1977, for a vocational personnel improvement pro- 
ject. Among the objectives of the project are 
several relating to the implementation of PBTE. 
Project activities have begun, and at this point, 
have included purchase of several complete sets of 
PBTE modules and extensive planning for PBTE imple^ 
mentation in the state. 

b. One person in the vocational industrial teacher edu- 
cation program at Southwest Texas State University 
has received resource person training. This person 
gave PBTE awareness training to one additional 
faculty member of the staff. These two persons were 
involved in the use of the PBTE materials used in the 
program. 

c. Two instructors at the Texas Engineering Extension 
Service of the Texas A & M University System received 
resource person training at the Spring, 1977, Con" 
sortium D workshop for vocational teacher educators. 
Upon return to campus, a comparative study was ini" 
tiated to determine similarities and discrepancies 
between PBTE and existing vocational industrial 
teacher education courses. An awareness program was 
conducted for all vocational industrial teacher edu- 
cators within the division. The full PBTE curriculum 
was explained along with the results of the compara^ 
tive study* 



2. Methods of Use ; 

The methods of use of the modules varied with the institu 
tions involved. 

a. At Southwest Texas State University , two modules were 
used in a pilot or trial situation in certi ficat ion 
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courses during the summer* Module E-7^ Assist Students 
in Developing Self Discipline ^ was used in the course 
Shop and Classroom Organization and Management* Most 
of the students were preservice teachers* Module 
Maintain an Occupational Advisory Committee ^ vias used 
in the course Problems in Cooperative Training; most 
of the students in this course were inservice teachers* 
Both courses were for collec/e credit with both graduate 
and undergraduate members* The work on the modules 
constituted a part of the teacher*s total grade* The 
modules were used to reinforce other information in 
the same areas presented from lesson plans used in the 
courses* 

At East Texas State University ^ modules were used as 
extra assignments in an on-campus workshop^ Evalua- 
tion in Vocational Education* In addition ^ teachers 
used modules in connection with independent study 
done at the home campus of El Paso Community College* 
Three "A" Category modules in program planning were 
equated to three semester hours* 

c* At Texas Woman^s University / Module Prepare 

Teacher-Made Instructional Materials / was used during 
a state agency-sponsored workshop for inservice child 
care teachers- In addition^ moduli^s from the C^ 
and D categories were used in the course Instructional 
Strategies and Tactics* Ninety hours of module work/ 
including 45-52 hours with the resource person^ were 
awarded three hours of graduate credit* 

d* At Texas A & M University ^ the list of competencies 
and module objectives was used as a guide for improv- 
ing or updating vocational industrial teacher educa- 
tion courses* 



Problems and Successes * 
a* Problems 

(1) At Southwest Texas State University^ teachers 
felt that a totally module-based teacher educa- 
tion program would become monotonous* 

(2) At Texas A & M University^ two concerns were 
voiced* First/ the restrictive time limits of 
the traditional course structure interfere with 
the self-pacing aspect of modularized instruc- 
tion* Second^ for preservice use^ lack of actual 
school situations makes performing the final ex- 
perience in a real setting impossible* 
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(3) Wayland Baptist College had difficulty acquir- 
ing materials as needed* 

(4) Texas Woman *s University indicated a need for an 
additional copy of the Teacher Performance Assess*- 
ment Form with each module* In addition, at this 
point there is no framework for providing struc- 
tured or required course work for beginning post- 
secondary health occupations education teachers* 

(5) At East Texas State University , module activities 
were occasionally difficult to complete due to 
limited resources on students* home campuses* 

b* Successes ^ , 

Southwest Texas State University indicated that the 
modules were helpful in reinforcing the regular course 
instruction* They provided variety as a new approach 
or technique to presenting information* They were also 
helpful in working with the teachers on an individual 
basis* The teachers using the modules indicated they 
enjoyed the work they did and the information they 
gained from the module study* 



4. Future PBTE Plans and Activities : 
a* Institutional Plans 

(1) At North Texas State University, coiirses v/ill be 
revised to incorporate PBTE modules during the 
Fall semester, and a resource center will be 
developed* 

(2) At Southwest Texas State University, plans have 
been made to incorporate some additional PBTE 
modules in courses in the months ahead to sup- 
plement the instructional content* Each module 
will be evaluated as to its effectiveness before 
including it* Also, teacher learning and accept- 
ance of this type instruction will be evaluated* 
The PBTE modules currently being used in certi- 
fication co^urses will be further tested, and 
additional piodules will be selected for use in 
the 1978 supmier program* 

(3) At Wayland (Baptist College, the administration is 
receptive to the PBTE concept* However, as a 
private institution, the college must seek the 
most cost ^fective method for implementation of 
all programs* Presently, the institution is in- 
volved in additional study to determine the 
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initial costs and the possibility of having 
a more effective prograifl with the use of PBTE 
materials. 

(4) At Texas Woman's University^ courses will be 
identified in which modules are appropriate; 
modules will then be used as an alternative 
methodology for course completion. Teacher 
educators in health occupations and child 
development have acquired modules for use in 
the Pall semester. A workshop using PBTE 
materials for child care occupations teachers 
will be provided in January^ 1978. 



(5) At East Texas State University^ plans include 
mediating some modules for use in the post- 
secondary teacher education program. In^addi" 
tion^ modules will be used in independent 
studies and workshops on community college 
campuses. 

b. Related PBTE Efforts 
None specified 

c. Payment for Materials 

(1) At Southwest Texas State University^ teachers 
will be asked to pay* for materials used in 
their courses. 

(2) At Wayland Baptist College^ currently^ the 
institution is not sure that the materials 
will be used due to the costs involved. 
The institution is seeking funding to cover 
the cost of PBTE materials should the deci- 
sion be made to implement PBTE. 

(3) At Texas woman's University^ as in the past 
teachers will be expected to purchase their 
own modules. However / there is concern that 
the module costs are too high^ and^ there- 
fore^ cost should be moderated in some way. 



d. PBTE Priorities Needing R&D 

(1) More service area-specific examples are needed/ 
perhaps in the form of supplementary materials 
for teachers having difficulty translating the 
information provided into the language of their 
own service area. 




(2) More resource materials are needed to 
accompany the modules. 

(3) More experience -based activities are 
as opposed to cognitive activities. 

Materials and Dissemination Activities : 

a. Materials Developed 
None 

b. Dissemination Activities 

None other than those reported herein. 
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PINAL REPORT 
OP THE 
INDIANA UNIVERSITY 



Major Activities and Accomplishments : 

a. In cooperation with Purdue University, a two-day work- 
shop for Indiana teacher educators and state vocational 
staff was conducted, January 18-19, 1977. Awareness and 
resource person training activities were scheduled and 
participated in by approximately 90 persons. 

b. A resource center for home economics methods students 
was set up. 



Methods of Use : 

Modules were incorporated into the regular course work in 
health occupations education and home economics fo,*Mcation » 
Teachers worked independently and in smal^ groups, generally. 
On occasion, large group activity facilitated independent 
work and provided encouragement for completing module work. 
A vocational education course in coordination utilized the 
J series. An inservice instructor for approximately 13 
inservice teachers allowed the teachers to select the modules 
they found to be most relevant to their needs. Por pre*- 
service classes, the final evaluation in a real school situa- 
tion was not attempted. 



Problems and Successes : 

a. Problems 

The site experienced difficulty in generating enthusiasm 
for and commitment to the new PBTE program among faculty 
and administration, partially because teacher certifica- 
tion requirements had to be revamped for the State of 
Indiana during the year. 

b. Successes 

The teachers seemed to have a positive attitude toward 
the modules they used. In addition, the site coordina- 
tor is receiving many inquiries about the availability 
of modules from persons throughout the state involved 
in teacher education. 
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4* Future PBTE Plans and Activities: 



a* Institutional Plans 

In proposing a new course to meet certification guide- 
lines r the interdepartmental committee chose to incor- 
porate some of the CVE modules in the course plan and 
bibliography* ^he baccalaureate level course deals 
with implementation of vocational education in local 
education agencies by teachers of vocational subjects* 
The College of Arts and Sciences and the School of 
Education both have curriculum committees which must 
. pass on the course proposals* They have n*t yet had 
an opportunity to evaluate the proposals and ask for 
any further clarification or justification* 

b* Related PBTE Efforts 

A proposed supervising teacher conference has been 
cancelled due to lack of time f^'^ planning* 

c* Payment for Materials 

The institution will expect teachers to pick up the 
cost of modules as they would expec - them to pay for 
required textbooks* 

d* PBTE Priorities Needing R&D 

None specified 



5* MateriuXs and Dissemination Activities : 
Materials Developed 
None 

Dissemination Activities 

vD A news release to the Indianapolis News ^ January 5^ 
1977 

(2) An article in Chalkboard, Summer^ 1977 





PINAL REPORT 
OP THE 

MICHIGAN STATE UNIVERSITY 



Itojor Activities and Accomplishments ; 

a. On November 16, 1976, an awareness presentation was made 
to six vocational administrators in the Oakland inter- 
mediate School District. The potential of the P^3TE de^^ 
livery system for personnel development activities at 
their four area vocational centers was explained. 

b. on November 16, 19 76, an awareness and planning session 
for implementing a five-year personnel development plan 
using the PBTE delivery system was held with five admin^ 
istrators of the Lapeer Intermediate School District. 

c. Two PBTE awareness and course planning meetings were held, 
one in November, 1976 and one in Pebruary, 1977, with two 
administrators at the Sanilac Area Career Center. 

d. In Pebruary, 1977, an awareness session and exploratory 
discussion was held with two administrators of the Saginaw 
Intermediate School District and Saginaw Career Center. 

e. On Pebruary 17-18, 1977, a two-day awareness .session and 
resource person training workshop was held. .Twenty-six 
persons participated, including Michigan State University 
^acuity in occupational and applied arts education and 
local administrators from Jackson and Lapeer Area Voca- 
tional Centers and Lansing Community College., 

f. Prom March to June, 1977, followthrough meetings from 
the Pebruary workshop were held with faculty and admin^- 
istrators of the Lapeer, Jackson, and Lansing institu- 
tions. The PBTE plan was presented to the Joint Instruc- 
tional Council at the Lapeer Center, and a set of 100 
modules was ordered* The PBTE delivery system was dis- 
cussed at the Jackson Center, and selected modules were 
ordered for the teachers' resource center. Implementing 
training for part-time insti . ^tors was discussed with 
Lansing Community College administrators. 

g. In May and June, 1977, planning sessions were held with 
administrators and teachers of the Oakland Intermediate 
School District concerning the inservice implementation 
of PBTE modules in 1977^78. 

h. In June and July, planning meetings were held with 
Ottawa Area Vocational Center administrators concerning 
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the use of PBTE modules in inservice sessions with 
CBE faculty. A set of 100 modules was ordered for 
the Centir. 

i* In August, a presentation on PBTE and the use of 

modules was made at a CBE trainers "updating" session* 

j* In July and August, sets of selected PBTE modules 
were ordered for the use of colleagues in courses 
on and off campus, thus expanding the Michigan State 
University resources. 



2* Methods of Use ; 

a* The modules were used in four on-campus and nine off- 
campus courses and seminars with inservice teachers 
during 1976-77* Both the blending and the course 
substitution approaches were used* That is, in some 
cases, selected modules were used to achieve certain 
course objectives or to supplement the learning activi- 
ties, v;ith the bulk of the course comprised of tradi- 
tional instruction* In other cases, modules were used 
as the primary instructional mode* Modules were used 
in such courses as Vocational Program Evaluation, 
Instructional Materials in Vocational Education, and 
Problems in Vocational Teaching* A five-day seminar 
on improving instructional planning and delivery 
skills for part-time Highway Department instructors 
at Lansing Community College used selected modules to 
supplement the regular class work* A three-day semi^ 
nar on performance testing for instructors of building 
trades apprentices used modules as the primary teaching- 
learning method* 

b* Because of variations in course objectives, content, 
clientele, settings and in module make-up and utiliza- 
tion, no formula was developed for equating modules to 
credits. Generally speaking, from 4 to 5 modules are 
used in a three-credit course where PBTE modules are 
the main teaching- learning resource utilized* 

3 * Problems and Successes ; 

a. Problems 

(1) The single most significant problem was actualiz- 
ing the final learning experience— the necessity 
of actually performing or demonstrating the 
competencies before the resource person* with 
preservice persons the problem was one of logis- 
tics xn arranging school sites for use wh en they 
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are needed. Often this must he postponed until 
student teaching is scheduled. Finding school 
sites becomes increasingly difficult as teacher 
unions further restrict the availability of 
school settings for preservice teacher educa- 
tion activities. 

(2) With inservice teachers, the availability of 
the resource person was the problem. The 
university-based resource person has difficulty 
in reaching all the sites at appropriate times. 
Local resource persons need to be trained, and 
local resource centers developed. 

(3) Another problem was the necessity of predicting 
needs for specific modules and ordering them 
two to thtee months in advance. This led to the 
bookstore purchasing too many copies of some 
modules (which cannot be returned for credit) 

or not having modules on hand to meet training 
needs as they arise. One solution was. to lay 
in sets of 25 each of the modules used most 
frequently. Although this was possible in 19 76- 
19 77 due to availability of certain funds, it is 
not likely to continue in 1977-78. 

b. Successes 

The PBTE system and curricula were deemed to be superior, 
an excellent alternative method for meeting predetermined 
staff development needs in various settings. The. mate- 
rials were particularly helpful with inservice teachers, 
working well with groups and with individuals. After 
reviewing other PBTE materials, the CVE modules were 
selected as the best for purposes of implementing pro- 
grams for inservice personnel, and were used success- 
fully. 



4 . Future PBTE Plans and Activities : 
a. Institutional Plans 

The project codirectors intend to continue to se 
the PBTE modules with inservice classes, and *. :> 
' continue to share them with colleagues and off ^r 

assistance. Plans are to improve the PBTE resources 
available to project staff and their colleagues. 
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b. Related PBTE Efforts 



Plans are to train more field resource persons and to 
assist with installation of resource centers in field 
settings. 

c. Payment for Materials 

PBTE materials will be acquired in two manners. The 
bookstore will continue to pixrchase and stock modules 
as they do required text and instructional materials 
for any other course. (1) Teachers will purchase 
directly from the bookstore. (2) Sets of modules 
will be purchased from the bookstore by the depart- 
ment as external funds become available. 

d. PBTE Priorities Needing R&D 

The identification of teacher competencies should 
be reviewed and updated. Since nearly 10 years 
have passed since the CVE project began, a review 
of the original analysis for possible addition of 
new competencies and elimination of the old is in 
order. For example, vocational teachers using CBI 
need help in writing instructional modules- The 
current administrator competency project and CBI 
project at CVE are steps in the righ€ direction. 



Materials and Dissemination Activities : 

a. Materials Developed 
None 

b. Dissemination Activities 

The Vocational -Technical Education Service of the 
Michigan Department of Education is committed to 
competency* based education for all secondary and 
post-secondary programs. Their plans call for in* 
servicing all vocational teachers in CBE by 1980 
utilizing a course developed by personnel from 
Wayne State University. The course consists of five 
iznits: Program Goals i Performance Objectives, Ob- 
jective Referenced Testing, Learning Activities, and 
Pollow^up. Modules have been prepared, tested, and 
revised for each unit. Those who are familiar with 
the PBTE modules realize that certain PBTE modules 
match the Michigan modules, and that they can be 
used as substitutes or as supplementary materials. 
Two presentations were made to CBE teacher trainer 
updating sessions conducted by the VTES/MDE, in 
which these matches were highlighted and the trainers 
familiarized with PBTE modules. 
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FINAL REPORT 
OP THE 

NEW YORK INSTITUTE OP TECHNOLOGY 



Major Activities and Accomplishments ; 

a. On January 13, 1977, a day-long awareness workshop was 
held for four counselors of occupational education 
students and three members of the Department of Educa*^ 
tion. The following week, a one-day workshop for 
occupational education personnel in the field was 
held. Occupational education students are guided^ 
through their certification and degrees course plan- 
ning process by N.Y.I.T. Student Services Department 
counselors. This briefing of these counselors was 
felt to be of utmost importance. 

b. Throughout the winter and spring. Department of Fdu* 
cation faculty received continuing orientation to PbTE 
implementation plans and problems during Department of 
Education faculty meetings. 

c. On January 21, 1977, seventeen occupational educators 
from New York City, Nassau and Suffolk Counties attended 
a full-day workshop at New York Institute of Technology. 
The participants represented directors of occupational 
education major districts, key teachers' union repre- 
sentatives, and some members of our Occupational Edu- 
cation Advisory Council. ,JChese persons represented 
constituencies whose support and cooperation will be 
necessary for successful field implementation of PBTE. 

d. Throughout the winter and spring, the Dean of Education 
and the Coordinator of Occupational Education partici- 
pated in a series of discussions with colleagues in the 
field regarding plans to receive increased numbers of 
students into the N.Y.I.T. program. 

e. The postponed two-day resource person training work" 
shop was held on October 21-22, 1977. Twenty potential 
resource persons attended the two days of training. In 
addition, N.Y.I.T. R&D personnel; members of N.Y.I.T. 's 
college-wide Teacher Education Committee; the faculty 
chair of the Standards and Evaluation Committee; and 
members of the Occupational Education Advisory Council, 
attended the first day intensive awareness session. 
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Methods of Use: 



a. Modules were either substituted for, or blended into, 
regular course work in the following courses: pro*" 
fessional Development Seminar; Occupational Analysis; 
and Methods. In the Professional Development Seminar, 
the teachers and instructor selected needed competencies 
on the basis of a personal assessment derived from a 
professional autobiography, a consideration of the PBTE 
vocational teacher competency profile, and individual 
discussions. A minimum of six modules was required 
subject to modification depending on the coir^lexity 

of the modules. Individual teacher presentations and 
instructor-led discussions complemented work on module 
requirements. 

b. In addition, modules were used for an independent study 
course, and with some student teachers. 



Problems and Successes : 
a . Problems 

(1) Apprehension of some faculty that PBTE is non- 
humanistic and "lock-step** (varying only as to 
the time an individual steps into or out of a 
fixed sequence of learning activities) inter- 
fered with full acceptance of the concept and 
use of the modules. 

(2) Assigning credit in courses based on module 
completion was a major problem. Having teachers 
keep track of hours spent failed, in that they 
inflated the time spent, and this system ignored 
the fact that not all time spent is of equal 
value. In addition, counting hours weakened the 
focus on competency development. 

(3) Student teachers may have different instructors 
for methods, field supervision, and the student 
teaching seminar. This created problems in co- 
ordinating efforts, particularly with regard to 
assessment of the final experience in the field. 

(4) There was a lack of space in which to locate a 
learning center. 

(5) A uniform record-keeping system was needed. 
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(6) Political issues related to the teacher education 
program market affecting student enrollment and 
availability of adjunct teachers was a major con- 
straint. 

b. Successes 

(1) A generally positive and favorable response from 
teachers over the way the materials so effectively 
addressed the specific learning needs of indi- 
viduals was a major strength of the PBTE effort. 
The materials enabled instructors and teachers 

to think through and identify individual teachers* 
learning needs. The way the materials are organ- 
ized, with regard to enabling objectives and learn 
ing activities to accomplish competencies, facili*- 
tated precision in diagnosis and prescription for 
improvement and assessment of teaching skills. 

(2) Teachers became more active learners, and took 
more responsibility for their professional growth 
and development. Faculty were enabled to become 
facilitators of that growth. 

(3) Adoption and adaptation of the basic teaching 
competencies and categories identified by the 
CVE PBTE program was an important step in de- 
veloping the competency-based teacher educa- 
tion proposal filed with Albany in the spring 

of 1977, and was a major PBTE accomplishment for 
the year. 



Future PBTE Plans and Activities : *^ 

(a) Institutional Plans 

Plans are to identify and incorporate appropriate 
modules into all of the occupational education 
courses. The adjunct instructor who has been 
primarily responsible for teaching Methods and 
Occupational Analysis has agreed to incorporate 
these materials and adapt his teaching accordingly. 
The same is true of another adjunct instructor who 
has been primarily responsible for teaching Educa- 
tion Foundations to the adult, weekend occupational 
education students. 

With the currently registered teacher education 
program for occupational education teachers still 
in effect until 1979, plans now are to incorporate 
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relevant materials into as many courses as possible. 
This/ then, will provide the base from which to 
further refine the curriculum as part of field" 
based consortia efforts and the development of the 
mandated 1979 program submission. 

The CVE materials are seen as having good potential 
for helping both to explain the program generally 
and work with adjunct resource persons as the field" 
based programs are developedr The materials will 
permit clear explication of competencies/ program 
goals/ teaching activities and assessinent proce- 
..dures. They provide the means of implementation of 
PBTE. 

The intention is to preserve a common core of courses 
that will serve equally well the academic art and 
business teachers as well as occupational education 
teachers, that is, to maintain shared courses to the 
extent possible. The existing courses should be 
modified to meet the interests of both groups to 
their benefit. 

Related PBTE Efforts 

(1) A consortium for development of a competency-^ 
based Masters degreG for vocational educators 
was formed with a Suffolk County LEA and teach" 
ers' union. Competencies to be developed for 
this program will articulate with the under- 
graduate program. 

(2) During the 1976-77 academic year, an EPDA mini" 
grant to develop a core of career education 
competencies to be infused into the teacher 
education program was received. As a first 
step, knowledges and skills desired were 
identified. Three one-day workshops were 
conducted during the year for Department of 
Education faculty. Student Services staff and 
current student teachers. These will probably 
be run again this year, and decisions made as 
to where, when, and how to infuse the career 
education knowledges and skills into regular 
courses while refining objectives, activities 
and evaluation procedures. 

(3) During the 1976-77 year in cooperation with 
the SUNV and C. W. Post College, an EPDA 
funded, three credit (graduate and under" 
graduate credit) inservice course was con" 
ducted for forty occupational and special 
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education teachers around issues of meeting 
the special needs of students in occupational 
education classrooms. The course will be 
repeated this year; the use of modules B-2 
and C**18 is being considered. 

c. Payment for Materials 

The N.y.I.T. business office ordered and paid for 
last year's order. Pending accomplishment of 
transfer of this function to the bookstore^ the 
Education Department has handled student payment 
to the college. The bookstore shortly will assume 
the function of ordering and selling the materials. 

d. PBTE Priorities Needing R&D 

(1) A basic core for preservice and inservice 
teachers should be identified. 

(2/ The modules that cover the competencies 
included in each of the education courses 
should be identified. 

(3) A better system for allocating credit based 
on module completion should be developed. 

(4) Beyond a basic core of required courses^ the 
feasibility of establishing a series of small ^ 
flexible professional development seminars with 
sequenced competencies to be pursued over time 
should be explored. When combined with class- 
room assessment/ achieving these competencies 
would be tantamount to satisfying the supervised 
teaching requirement. (The smaller numbers pre- 
sumably could make classroom assessments pos- 
sible. ) 

(5) Alternative field experiences for preservice 
teachers, starting early in the teacher*s 
course of study^ should be developed. 



Materials and Dissemination Activities : 
a- Materials Developed 
None 

b. Dissemination Activities 
None 
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PINAL REPORT 
OP THE 
OHIO STATE UNIVERSITY 



1. Major Activities and Accomplishments : 

a. PBTE resource person training and awareness workshops 
were held three times for faculty members and graduate 
students from the following departments; agricultural 
education, home economics education, industrial tech- 
nology, and vocational-technical education (including 
business education, distributive education, and trade 
and industry). The workshops were held on December 20- 
21, 1976 (15 participants); January 5, 1977 (10 partici 
pants); and Pebruary 28, 1977 {15 participants). 

b. A resource person training v/orkshop was held on June 1# 
1977, for the Ohio trade and industry state staff and 
the T fi I faculties from the following institutions: 
Cleveland State University, Kent State University, 
University of Toledo, and University of Cincinnati. 

A total of 27 persons participated. 

c. Paculty meetings were held throughout the year to 
discuss PBTE, plan for its implementation, and discuss 
success of and problems encountered with the use of 
modules . 



2 . Methods of Use t 

Modules were blended into the existing course structure 
and/or used as supplementary material in such courses as 
Methods of Teaching Distributive Education, Cooperative 
Vocational Technical Education Programs, and Occupational 
Analysis. Some modules were also used during student 
teaching. 

In industrial technology, where ,inodules were used for 
individual studies and student teaching, course credit 
was adjusted to the module time requirement. In vocational 
technical education, a ratio of four modules to three quar- 
ter hours of credit was used. 



3. Problems and Successes : 
a. Problems 

(1) One department had a problem with securing modules 
when needed. 
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(2) 



Arranging for the final experience in an actual 
school situation was sometimes difficult. 



(3) Some duplication among modules was noted, mak- 
ing their completion unnecessarily time-consuming. 



(4) Some preservice teachers lacked interest in or 
commitment to using the modules. Higher motiva- 
tion was evident in inservice teachers. 

(5) Determining a feasible number of modules to re- 
quire in a course was sometimes difficult. 

(6) More resource person time was required to work 
with teachers taking modules than was originally 
estimated. 

b. Successes 

(1) Modules were found to be well organized, and 
the assessment forms were considered strong. 

(2) The availability of needed information in a 
succinct form when in the actual teaching 
situation was a major strength. 



Future PBTE Plans and Activities: 



a. Institutional Plans 

The Ohio State University faculties that have partici- 
pated in this implementation of PBTE plan to continue 
using the modules. A letter has been sent to Dr. James 
Hamilton at The Center for Vocational Education, The 
Ohio State University, Columbus, Ohio, expressing the 
desire of the faculties to become one of the fifteen 
dissemination sites for The Center for Vocational 
Education's newly funded project. Implementing 
Performance-Based Teacher Education. 

b. Related PBTE Efforts 

A graduate level seminar on PBTE will be offered during 
the winter quarter, conducted by Center personnel. 

c. Payment for Materials 

Modules used are ordered through the bookstores for 
purchase by teachers. At present, no plans have been 
made to purchase the audiovisual materials or the texts 
recommended as optional activities. 
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d. PBTE Priorities Needing R&D 



(1) An attitude assessment study should be done to 
determine teacher education attitudes and per^ 
ceptions toward PDTE. Determination of factors 
relating to these attitudes and perceptions 
would be valuable in planning future training 
and awareness programs. 

(2) Competencies needed by resource persons should 
be determined and training materials, perhaps 
in module form, could be developed. 

(3) Experimental studies should be carried out to 
compare traditional teacher education and PBTE 
and determine what factors cause teachers to 
behave in various ways. The entire area of 
teacher effectiveness has barely been tapped 
on a research basis. 



Materials and Dissemination Activities ; 

a. A handout, ''Suggestions for University Supervisors for 
Incorporating Center for Vocational Education Modules 
into Student Teaching Experiences," was developed by 
the Home Economics Education Department. 

b. A set of directions to student teachers on carrying out 
a public relations program, in part using CVE modules 
from the School -^Community Relations category, was de-* 

" veloped by the Home Economics Education Department. 

c. Sample videotapes in introduction to Agricultural Edu- 
cation and Methods of Teaching Agricultural Education 
were developed. 
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PINAL REPORT 
OP THE 

PENNSYLVAIsJIA STATE UNIVERSITY 



Major Activities and Accomplishments : 

a. On November 22, 1976, a PBTE awareness session for all 
administrative personnel was held. 

b. On January 12-14, 1977, four faculty members representing 
agriculture education, industrial arts education, and vo- 
cational industrial education attended an institute on 
CBTE at Marshall University in West Virginia. 

c. On January 20-21, 1977, the on-site workshop for 
Performance^Based Teacher Education was held. 



Methods of Use : 

a. The modules were used mainly as reference documents 

in support of much broader curriculum requirements for 
various courses. Certain of the modules such as those 
in the J series and the D series were used to treat the 
specific academic needs of individual teachers who were 
isolated geographically or who had an immediate aca- 
demic need which lent itself readily to the competency- 
based approach. Many undergraduate students, graduate 
and faculty members have reviewed and studied a wide 
range of modules during the past academic year because 
of the immediate availability of the complete set of 
modules within the Division of Occupational and Voca- 
tional Studies • 

b. In one experiment, modules were used with four separate 
study groups. Three of these groups consisted of in- 
service teachers, and the fourth was made up of pre- 
service teachers. The modules were used on an indi- 
vidual basis. In order to enhance learning from the 
modules and to provide additional experiences, each 
group met once a week to review and discuss the mate- 
rials and view supplementary materials such as films. 
Materials developed in real school situations were 
evaluated. No effort was made to provide a means of 
testing out, in that the main effort was directed 
toward initial program development. 

The procedure consisted of 19 steps in competency 
development through use of the modules. This was 
followed up by an evaluation consisting of both 
a paper and pencil test and an evaluation of material 



developed on the job (real school situation). For 
those preservice teachers who are not involved in 
a real school situation^ simulatic\ v/ill be utilized 
for the development of appropriate competencies* 
Evaluation for these persons is to be included in 
the practice teaching phase of their professional 
training* 



Problems and Successes : 
a* Problems 

Certain of the modules were found to contain conflicting 
information and procedures, while other modules did not 
deal with the issue at hand in enough depth to be use- 
ful* 

b* successes 

(1) The modules can be mied effectively to deal with 
the needs of individual teachers* 

(2) The modules provide a source of relatively accu- 
rate information^ however briefs pertaining to 
significant pedagogical concerns in teacher 
education* 



Future PBTE Plans and Activities ? 

a* Institutional Plans 

Preliminary steps ha been taken to initiate the im- 
plementation of a system of competency-based teacher 
education in industrial education at the Pennsylvania 
State University* Results of existing studies con- 
cerniJig CBTE will be reviewed, and appropriate aspects^ 
of su^;h studies will be incorporated in the final design 
and development of this project* Competencies unique 
to Industrial education teachers, and competencies 
^rf-Tiimon to specific fields of study will be identified 
^ verified; competency assessment criteria wjll be 
/ive<J from the identified competencies based upon 
servnble performance; and experimentation with the 
CVE delivery system will be continued with the inten- 
tion of future infusion with tht Pennsylvania State 
University project* 

b* Related PBTE Efforts 

None 




c* Payment for Materials 

It is the policy of the Division of Occupational and 
Vocational Studie-^ at the Pennsylvania State Univer- 
sity to provide fox the distribution of competency- 
based teacher education materials on a cost-return 
basis* 

d* PBTE Priorities Needing R ^ D 

Research and development is needed in the use of 
computer processing ''or the purpose of scheduling 
CBTE activities/ maintaining and controlling teacher 
records/ and processing assessment results* 



Materials and Dissemination Activities : 

a* Materials Developed 

A series of competency- based modules for LPN^s was 
developed* 

b* Dissemination Activities 

All involved parties and agencies in the project have 
been kept informed of progress which has been made in 
using the CVE materials* 
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PINAL REPORT 
OF THE 
PURDUE UNIVERSITY 



Major Activities and Accomp l ishJTtents : 

a* On January 18-19^ 1971, the on-site workshop (awareness 
session and resource person training) was held as a coop- 
erative effort between Purdue University^ Indiana Univer*- 
sity^ and the professional develppment unit of the Indiana 
State Board for Vocational and Technical 3Sducation* Sixty- 
five persons participated ^ representing the four state 
universities which are involved in vocational teacher 
education? the staff of the State Board for Vocational 
Education; the staff of the Division of Vocational Edu- 
cation of the State Department of Public Instruction; 
representatives of the state's po3t-socondary institution 
(Indiana Vocational and Technical College); selected local 
administrators in vocational education; and selected 
secondary and higher education admin^stratix'e officers* 

b* On March 18, 1977, a one-day conference/workshop was held^ 
which focused on supervising teachers of prospective 
teachers of industrial arts/ trades and industry^ voca- 
tional agriculture, and vocational home economics* The 
workshop was jointly sponsored by the industrial educa- 
tion^ home economics / and ^gricultrual education units 
of Purdue University* Over 100 persons attended and 
were given awareness and resource person training* 

C4 Punding was gained from the State Board for Vocational 

and Technical Education for the purchase of PBTE software 
($3000) to implement PBTE in the inservice education of 
vocational education teachers in Indiana* 

d* The State Board also funded a project ($2400) designed 
to establish a PBTE resource center and provide a part- 
time position to organize and manage the facility* 

e^ A proposal was prepared for designation of Purdue Uni- 
versity as one of the five sites for "Implementing 
Performance^Based Teacher Education"; this designation 
was received and the site coordinator served on the 
National Planning Group for the new PBTE implementation 
project* 



Methods of Use : 

Modules were used in the inservice program for conditionally 
certified voe tional teachers, and on a selective basis in 
graduate and preservice classes* Preservice teachers had 
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the option to participate or not. Exact method of use was 
not specified. 



3. Problems and Succe sses: 

a. Problems 

(1) re^Iictance among faculty to experiment with or 
mane a commitment to PBTE until some policy 
statement^from "on high" is fortjicoming 

i2) finding the time to study modules for coverage 
and content in order to ascertain their validity 
£s options to the current instruction . ^ 

{3) determining policy regarding financing costs, 
housing and distribution of materials, devising 
recording sy,-:tems, credit per module, organizing 
groups for instruction and consultation, and 
establishi3^-g £tnd staffing a resource center 

b. Successef3 

Those most interested and enthusiastic are moving forward 
utilizing wit, experience, guile/ independence, professional 
prerogatives, and other diverse options to get things mov- 
ing. Most instructors have reported good raSults and are 
pleased with the materials. 



4 . Future PBTE Plans and Activities 3 
a. Institutional Plans 

(1) To this point, the preservice use of PBTE ^nodules 
has been on an experimental basis ^ with individual 
teachers having the option to participate or forego. 
With new courses being devtjloped in ''general" vo- 
cational education for all vocational areas at Pur- 
due, inter-area decisions will need to be made re- 
garding the selection and role of PBTE modules in 
those particular courses. 

(2) Since Indiana's new secondary certification program 
goes into effect in 1978, i^Xiy adjustments will be 
made in numerous professional courses, and several 
new courses will be developed in each of the voca*- 
tional areas. In the develdpment of new courses 
and in revision of current courses, careful con* 
sideration will be given to the utilization of PBTE 
materials and procedures. 
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b. Related PBTE Efforts 
Not specified 

c. Payment for Materials 
Not specified 

d. PBTE Priorities Needing R S D 
Not specified 

Materials and Dissemination Activities : 

a. Materials Developed 
None specified 

b. Dissemination Activities 

Modules and their use were explained to selected local 
administrators who are interested in their use in their 
in^house^ inservice programs. One has ordered a full set 
of modules for the library. 
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PINAL REPORT 
OP THE 

STATE UNIVERSITY COLLEGE AT UTICA/ROME 



Major Activities and Accomplishments: 



a. Members of the department attended several PBTE workshop 
during the year, e.g., at the AVA convention^ and at 
Cornell University. 

b. Materials on PBTE were disseminated to students and 
faculty. 

c. Classroom presentations were made on PBTE in undergradu- 
ate and graduate classes. 

d. The site coordinator and assistant site coordinator at- 
tended the national PBTE workshop held in Columbus, Ohio 
November 9-12, 1976. 

e. The on-site workshop for resource persons was held on De 
cember 17-18, 1976. Twenty-two staff members partici- 
pated. 

f. On June 4 and 11^ 1977, meetings on PBTE were held with 
part-time faculty in the field (Albany and Elmlra^ New 
York) . 

g. A resource center was set up on the main campus. 



Methods of Use : 

a. Modules were blended into the regular course wor> in 
Methods, Course Analysis, Course Organization^ Evalua- 
tion, Laboratory Organization and Laboratory Management 
courses. Modules were supplemented with traditional 
materials where needed. Regular course credit was 
assigned, based on the Level of Performance ratings 

of the Teacher Performance Assessment Porm in the 
modules (excellent - A; poor = D) . - — 

b. During the Pall/ 1977 semester^ modules were used in 
a letis -Structured format in selected locations, using 
a resource person to handle a broad array of modules 
with teachers at different levels in their professional 
development. 



Problems and Successes : 
Problems 



(1) Faculty and teachers using modules needed better 
training in the use of PBTE materials* Teachers 
lacked confidence to proceed with the modules 

on an individual basis* 

(2) Cross-referencing other modules and texts pre- 
sented a problem* Modules need to be self- 
contained, and of consistent quality* Some 
activities were very weak in comparison to the 
related information given* 

(3) Some activities were difficult to complete for 
preservice teachers* Varied activities for pre*- 
and inservice teachers are needed* 

(4) Some faculty resistance occurred* There was lack 
of understanding of the goals of PBTE, and concern 
that PBTE will cause much extra work for those 
involved in teaching; that PBTE will impinge on 
academic freedom; and that PBTE is a faculty 
evaluation tool that will be used to subdue 
faculty members* 

(5) There was some question as to whether PBTE is here 
to stay, whether PBTE support will be dropped soon* 

(6) There was a lack of supportive resources (manpower 
and audiovisual materials) for implementing PBTE* 

(7) There was a lack of consensus over what type of 
competencies are to be developed — entrance level, 
survival level, etc* 

b* Successes 

(1) The majority of the faculty were enthusiastic 
and accepting* 

(2) Teachers with special needs were accommodated* 

(3) Individual packaging of modules was a strength* 

(4) The modules have been utilized as a vehicle for 
faculty renewal* 

(5) Flexible scheduling was possible* 

(6) Faculty productivity increased through the utili- 
zation of resource centers* 
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(7) The program is moving more rapidly to the PBTE mode 

(8) More teacher participation in the learning process 
occurred, resulting in greater depth in achieve- 
ment of course objectives. 



Future PBTE Plans and Activities : 

a. Institutional Plans 

The institution is committed to PBTE and the use of 
modules. Over $3,500 worth of modules have been ordered 
for the Pall, 1977 semester. The intention is to have a 
full PBTE program by 1980, or sooner if possible. 

b. Related PBTE Efforts 

The college is one of the five leadership sites for the 
1977-78 Center project, implementing Performance-Based 
Teacher Education. 

c. Payment for Materials 

Teachers pay for modules in the same way they pay for 
textbooks. The department furnishes resources. 

d. PBTE Priorities Needing R&D 

(1) The student guide needs improvement, and a self* 
paced training package in the use of modules 
needs to be developed. 

(2) All modules need to be self-contained, with out-* 
side resources supplementary or optional. 

(3) Separate learning experiences for preservice and 
inservice teachers should be developed. 

(4) Quality of some enabling activities needs to be 
reviewed. 

(5) Guidelines for quality resource materials to ac- 
company modules need to be developed. 



Materials and Dissemination Activities : 
a. Materials Developed 

(1) Audiotapes were developed to analyze lesson intro- 
ductions, content, and summaries for methods module 
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(2) Supplemental filmstrips and video cassettes have 
been developed to assist in methods courses* 

(3) An outline of module use procedure was developed 
for all courses* 

(4) Teachers charted progress independently based on 
modular use and other resource use* 

(5) Progress charts were made, and due dates established 
for minimum module completion, by the majority of 
the faculty* 

Dissemination Activities 

(1) Newspaper article 

(2) Letters to directors and faculty 

(3) Presentation and exhibit of modules at VICA State 
Conference 

(4) PBTE display at college open house 

(5) A local shopping mall display using PBTE modules 
is planned. 
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PINAL REPORT 
OP THE 
UNIVERSITY OP KENTUCKY 



1; Major Activities ana Accomplishments : 

a. On January 11^ 1977 ^ a campus"wide workshop was conducted. 

b. On January 18, 1977, a workshop on state priorities was 
held on the UK campus. 

c. On January 21-22, 1977, PBTE ideas and materials were ^ 
presented to a first-year agriculture teachers' work- 
shop . ! 

d. On Pebruary 11, 1977, a PBTE program and Center materials 
were presented briefly at the state-wide teacher education 
conference'! 

e. On March 9, 1977, PBTE materials and programs were pre- 
sented to the National Association of Conservation 
Districts Regional Environmental Workshop. 

f. On March 20-24, 1977, PBTE materials were shared with the 
Southern Agricultural Education Conference. 

g. On July 26-28, 1977, research about PBTE was discussed 
at the Southern Agricultural Education Research Con- 
ference. 

h. On August 1-4, 1977, sessions on PBTE were held at three 
vocational teacher v;orkshcps, all services participating. 

i. On September 19, 1977, an all-day PBTE on-site workshop 
was conducted . 



2. Methods of Use : 

Modules were usecj in many different ways, including blending 
into regular classroom work, independent study with seminars, 
and individual work with the resource person. They are being 
successfully used wi,th one group of deaf mutes who are em- 
ployed as teachers at the Kentucky School for the Deaf. Some 
courses in which modules were used are Occupational Analysis, 
Evaluation in Industrial Education, Vocational Guidance, Stu- 
dent Teaching in Business Education, Adult Farmer Schools and 
Young Farmer Classes, Experience Programs in Agriculture, and 
Adult Education in Home Economics. 

In some courses, only one or two modules were used. In 
others, modules constituted the major structure of the course. 
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3. Problems and Successes: 



a. Problems 

Teachers in one course felt that the modules were boring 
and not too useful. The need for small faculty-teacher 
ratio was demonstrated^ and the danger of overload was 
prominent. 

b. Successes 

While all resource persons are still improving their 
techniques and ideas, most were pleased with PBTE and 
the teacher progress which resulted. In general, in- 
service teachers seemed happier with the modules and 
were more motivated to use them. More highly moti- 
vated teachers were more successful in using the modules. 
" There is a strong tendency for non-motivated students 
to "hide" behind the module and to procrastinate be- 
tween sessions with resource persons. 



4 . Future PBTE Plans and Activities : 

a. Institutional Plans 

(1) PBTE modules will be used in all the courses in 
which they were used last year. Some new modules 
will be purchased. Modules will be added in two 
or more courses this year. 

(2) Success with disadvantaged (deaf) persons will be 
explored for additional applications* 

b. Related PBTE Efforts 

(1) Materials are being added to two resource centers 
in the College of Education. Ko special courses 
on PBTE are planned at this time, but several 
courses will include some PBTE^ including methods 
courses in all service areas in vocational educa- 
tion. PBTE curriculum materials are being devel- 
oped at the University of Kentucky, and the state 
department of education has a strong commitment 
to the development of PBTE and compete ncy*based 
materials. 

(2) An effort will be made to see that all vocational 
teachers have some experience with modules in their 
teacher education program so they may, in turn, be 
better able to utilize modules as they teach their 
own students. 
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c* Payment for Materials 

The university has purchased all modules to this pointy 
and they are available for reuse4 Reprints of single 
pages to be marked are made to retain full reuse value 
of the module* Teachers may purchase modules^ but they 
have not been required to do so* 

d* PBTE Priorities Needing R&D 

(1) Continuing evaluation of PBTE programs to prove 
their usefulness and cost effectiveness is needed* 

(2) Continuing development of PBTE materials is 
needed* 

(3) Workshops on PBTE should be conducted* 



Materials and Dissemination Activities i 

a* Materials Developed 

Some slides / transparencies / and evaluation instruments 
were developed to accompany the PBTE modules* 

b* Dissemination Activities 

Materials were developed for a particular course or 
courses and need refining before any dissemination* 
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PINAL REPORT 
OP THE 

UNIVERSITY OP LOUISVILLE 



Major Activities and Accomplishments : 

a. The Department of Occupational and Career Education has 
obtained a grant of $4,200 from the President's Office, 
University of Louisville. The primary purpose of this 
grant is to analyze the existing PBTE modules in order 
to determine what institutional support is needed to 
fully implement the PBTE system. A committee has been 
formed and is now active in this area. 

b. The Department is currently in the process of providing 
inservice professional development activities for the 
teaching staff of the Jefferson Vocational Education 
Region, primarily in the area of curriculum development. 
PBTE modules will be used where appropriate and feasible. 

c. Administrative concerns have been given consideration by 
the Department, and until such time as the entire School 
of Education changes to a competency*based educational 
program, the program must operate within the existing 
structure (courses, credits, and time). However, on an 
individual basis, course by course, each instructor may 
utilize PBTE materials. 



Methods of Use : 

Selected PBTE modules have been used in nearly all courses 
offered in the Department of Occupational and Career Educa*- 
tion. They have been used to fulfill exJier all or a part 
of the course requirements in such courses as Occupational 
Analysis and Curriculum Development, Pacilities Planning and 
Laboratory Safety, and Secondary Cooperative Vocatio'^al Edu- 
cation. 



Problems and Successes : 
a. Problems 

(1) The primary concern v,ith the PBTE materials is in 
the administrative area — i.e./ how to equate modules 
and credits. While this can be accomplished on an 
individual basis, uniformity has not been achieved. 

(2) A further problem which has emerged is that of 
individual staff members not using the materials 
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as they were intended to be used. They either 
used the modules as assignments, or used them in 
developing their own course notes, etc. 

(3) Testing for competence prior to the use of each — 
module has been a problem. 

b. Successes 

Where used properly and in the manner prescribed, feed- 
back from teachers was very positive. They Like the 
idea that previously developed competencies are recog- 
nized, and that they can proceed through the modules at 
a pace which is suited to their style of learning. 



Future PBTE Plans and Activities : 

a. Institutional Plans 

(1) The Occupational and Career Education Department 
plans to continue using PBTE materials in those 
classes which are appropriate. Their use will 

be dependent upon the number of teachers involved 
and also the type of activities. 

(2) Plans are to develop modules which are felt neces- 
sary for all courses and, through the grant made 
available from the President's Office, to purchase 
equipment and software for a fully functioning 
learning resource center. 

b. Related PBTE Efforts 

A vocational region workshop is planned for all vo- 
cational teachers in the state-operated schools. This 
is an inservice activity which has as its objective the 
development of courses of study for every vocational 
program in the state. 

c. Payment for Materials 

Future orders for PBTE materials will be placed turough 
the university bookstore. Many of the teachers have 
asked how they can purchase a copy of the materials used. 
This method appears to be the most feasible one at this 
time. 

d. PBTE Priorities Needing R&D 

Further development is needed in educational support 
materials, thereby providing more than one method for 
teachers to learn. Videotapes, filmstrips and audio- 
tapes are top priority. 
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Materials and Dissemination Activities : 

a. Materials Developed 
None 

b. Dissemination Activities 

Two PBTE awareness programs have been conducted 
excellent response. A presentation was also ma 
the teacher education conference in February, 
educators from all service areas and all state 
tutions we*-( in attendance. 




FINAL REPORT 
OF THE 

UNIVERSITY OF MINNESOTA, DULUTH 



Major Activities and Accomplishments ; 

a. A PBTE awareness session (1-day) for five University of 
Minnesota, Duluth teacher educators, eight local voca- 
tional administrators and two representatives £tom the 
state department was conducted on December 10, 1976. 

b. An inservice program utilising the modules was established 
at four local schools offering three vocational certifi- 
cation courses (43 inservice teachers enrolled). 

c. A brief (one-hour) orientation session was conducted for 
96 inservice vocational teachers. 

d. Resource libraries were developed at Hibbing Area Voca- 
tional^Institute^ Eveleth Area Vocational Institute, 
Duluth Area Vocational Institute, and the University 

of Minnesota, Duluth. 

e. A' teaching internship program utilizing the modul'^s 
was developed for new post-secondary instructors. 

Methods of Use ; 

Appropriate modules were selected and substituted for the 
regular course work in Teaching Vocational Subjects (Mod- 
ules B-4, 5, and 6; plus any seven modules from category 
C) ; Coordination Techniques (Modules J-1 through J-9) ; 
and Analysis and Course Organisation (Modules A-4, 6, 7, 
and 8; B-1, 2, and 3) . 

Problems and Successes ; 

a. Problems 

(1) Excessive staf. time is required. 

(2) Modules are too costly. 

(3) The coordination course did not work out because 
teachers were not able to perform the final experi- 
ence immediately. 

b. Successes 
None specified 
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4* Future PBTE Plans and Activities : 
a* Institutional Plans 

The University of Minnesota, Duluth plans to continue 
to offer inservice vocational teacher education courses 
utilizing the modules during the 1977-78 school year. 

b. Related PBTE Efforts 

Establish a PBTE pilot program for teacher licensure in 
Minnesota for post-secondary instructors. 

c* Payment for Materials 

Teachers will have to purchase the modules nhemselves^ 

d^ PBTE Priorities Needing R&D 

Development of more audiovisual materials to supplement 
the modules is needed* 

V 

5. Materials and Die nomination Activities : 
.a. Materials Developed 

None specified 
b. Dissemination Activities 
None specified 
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PINAL REPORT 
OF THE 

UNIVERSITY OP NEW HAMPSHIRE 



1 . Major Activities and Accomplishments : 

a. The site coordinator and assistant site coordinator 
attended the national PBTE workshop held iri Columbus, 
Ohio, November 9-12, 1976. 

b. In January, a two-day workshop was conducted for staff 
in the College of Life Sciences and Agriculture. 

c. In Pebruary^ a one-day un-site workshop was conducted. 

d. Three complete sets of modules were purchasec* and lo- 
cated in the resource center and occupational educa* 
tion headquart.;rs. All optional and required re- 
sources were purchased and fxled in the resource 
center. 

e. A workshop for new and returning faculty was conducted 
during the summer, 1977. 



Methods of Us e; 

Modules were blended into the regular course work in such 
courses as Microteaching, Cooperative Education, Youth 
Organizations, and Independent Study. 



Problems and Successes: 



ERIC, 



a. Problems 

(1) The major constraint was the availability of pub- 
lished moUules. 

(2) It was also difficult to stretch the faculty time 
necassary to i-, effective with PBTE. To this end, 
permission was requested md granted to use the 
funded project assistant to work with PBTE rather 
than on an agricultural mechan'os survey. 

(3) The drastic change in rhe role of the teacher as 
a person who guides the learning ^.^ccess rather 
than giving information also posed some problems. 

b. Successes 

The mo-^t significant accomplishment was the acquisition 
and implementation of the modules within the occupational 
education teacher education progjram. 
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4* Future PBTE Plans and Activities! 



a* Institutional Plans 

Plans are to utilize PBTE irodules where appropriate ii^ 
preservice and graduate courses* 

b* Related PBTE Efforts 

Plans are to train selected vocational and general edu- 
cators in the Seacoast region as resource people— Uni- 
versity of New Hampshire occupational education personnel 
will work with vocational education resource people^ and 
University of New Hampshire Department of Education per*- 
sonnel will work with general education personnel* 

c* Payment for Materials 

For UNH courses^ payment for materials will be received 
from teachers taking the modules* Payment at schools 
and workshops will either be through professional devel* 
opment funds or individuals* 

d^ PBTE Priorities Needing R&D 

(1) In-depth modules need to be developed for 
the disadvantaged and handicapped area* 

(2) Recruitment and sex bias modules need to be 
developed* 



5* Materials and Dissemination Activities : 

a* Materials Developed 

Most of the materials utilized were from Ohio Stat-^* 
VTR clips demonstrating acceptable performance of 
the criteria specified in the TPAP*s were used for 
preservice teachers* 

Dissemination Activities 

(1) A news article describing the February awareness 
workshop 

(2) A newspaper item (brought several requests for 
materials) 

(3) Vocational directors' workshop 

<4) New and returning teacher workshop 
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PINAL REPORT 
OP THE 

UNIVERSITY OF RHODE ISLAND 



Major Activities and Accomplishments : 

a. On January 12-13, 1977 ^ the on-site orientation workshop 
was held to train 12 resource persons and give awareness 
sessions to 8 others. 13 teacher educators, 5 super- 
vising teachers, 2 c-r.aduate students, and 1 EPDA director 
participated. Areas, represented were home economics, 
agriculture, business, and trade and industrial education. 
Colleges and universities represented were: University 
of Rhode Island (URI) , Rhode Island College (riC) , 
Barrington College, Bryant College, and the University of 
De laware . 

b. On Pebruary 7 and 28, 1977, a PBTE awareness session and 
training to use modules 1-6 through 1-8 and specific 
modules with student teachers was given to 26 teachers 
who were training to become supervising teachers. Areas 
represented were industrial and technical, industrial arts, 
social studies, English, art, math, history, and graphic 
arts. 

c. On March 5-6, 1977 a two-day PBTE awareness seminar for 
industrial and technical teacher educators was held at 
RIC. 3 teacher educators; 3 vocational education 
directors; 4 industrial education teachers; 9 industrial 
arts teachers; 1 graduate assistant, graphic arts; and 

1 preservice teacher, industrial arts participated. 

d. On March 15, 1977 a state awareness conference was held. 
This included PBTE orientation, state of the art. Center 
PBTE program, role of resource person, and a hands-on 
activity using the true-false module contained in t;he 
workshop module X-101. School administrators, guidance 
personnel, vocational facility directors, state depart- 
ment personnel, teacher educators, supervising teachers, 
and graduate students participated. 

e. On May 37 1977, a PBTE awareness seminar was held at the 
University of Delaware, sponsored by a teacher educator 
in home economics education who had been trained as a 
resource person at the URI on-site orientation workshop. 
15 preservice teachers # 9 student teachers, 2 graduate 
students, and 4 teacher educators participated. 

f. On May 18, 1977 a joint home economics and agriculture 
PBTE workshop for supervising teachers was held. 6 teacher 
educators, 1 EPDA director, 39 supervising teachers, 5 grad 
uate students, and 5 undergraduate students participated. 

^^69 



g. Prom June 1 August 30 ^ 1977 ^ the site coordinator 
developed a proposal with a home economics education 
graduate student at URI to request that she obtain a 
$750 summer fellowship to develop videotapes of the 
questioning technique to accompany Module C-12 - The 
fellowship was obtained^ and videotapes and accompanying 
worksheets were completed. 

h- On June 15^ 1977^ an EPDA proposal for PBVTE implementa-^ 
tion and evaluation in vocational teacher education 
was writteri and submitted by the site coordinator and 
assistant site coordinator. Dates for project; 
October 1/ 1977 to September 30^ 1978. Total requested; 
$19,831.50. They were recently asked to decrease the 
budget to $10^000. Pinal award has not yet been made. 

i- On August 12 ^ 1977^ an on-site evaluation visit was made 
by a Center project staff member. 

j* On August 19^ 1977^ the site coordinator submitted an 
application to The Center to become one of the five 
PBTE implementation sites for 77*78. The application 
was accepted. 

k4 Two resource centers were established, one in the College 
of Resource Development, and the other in the College of 
Home Economics. 

1. An EPDA grant proposal was written ^ submitted to the 

state department of vocational education, and funded for 
$14,904 for 7/1/76*9/30/77 to support involvement in 
the PBTE National Institute Phase 2. 

m. The teacher education courses in home economics, industrial 
education ^ business education / and agribusiness education 
were revised to incorporate the use of the PBTE modules 
and restructure programs toward a performance-based 
approach* 



Methods of Use : 

a* Modules were used as part of the course structure and as 
part of an individual special problem course* Credit^ for 
the courses was given. In the "Special Problem" course 
(3 credits), teachers contracted to complete from 3 to 6 
modules based upon the depth/ number ^ and complexity of 
the training activities involved. 

b. Supervising teachers used the modules to refresh their 
minds about the factors involved in evaluating specific 
teaching techniques; the TPAP gave them objective 
criteria for evaluating the cojnpetence of their student 
teachers- 
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c. Use of specific modules for individual professional 
development worked very well. One preservice teacher 
selected specific modules related to the use of audio- 
visual materials, and is using these in a real school 
setting prior to taking the advanced methods course. 
A graduate student developed three model videotapes to 
be used with Module C-12 (Employ Oral Questioning Tech- 
niques) . Another graduate student is in the process of 
evaluating the modules in Category J, Coordination i as 
a basis for her Action Research Project in implementing 
an occupational program in home economics at her high 
✓ school. 



3. Problems and Successes : 

a. Problems 

(1) Lack of module availability, or length of time to 
obtain the modules # was a problem. There needs to 
be lead time for the teacher educators to become 
familiar with the modules so that they will know 
what will and what won't succeed in thei?^ situation. 
Lead time is also needed to collect, catalog, and 
organize all reference materials as well as to 
check out audiovisual equipment. It is imperative 
that all teachers and faculty involved in the pro- 
gram be competent in the use of audiovisual 
equipment. 

(2) The sire coordinator or assistant site coordinator 
needs to be personally involved in the initial 
implementation effort of a new teacher educator or 
or resource person using this system for. the first 
time. 

(3) Budget is a problem and a factor in successful 
implementation. Without the EPDA grant for PBTE, 
not as much could have been accomplished. 

(4) Another problem was lack of time to publicize the 
PBTE involvement. 

b. Successes 

(1) The biggest success was the attendance at the on-site 
orientation session, the state awareness conference, 
and .the supervising teachers' seminar for home 
economics and agriculture. 

(2) The second success was the ability to involve 
teacher educators in industrial education who are 



located at Rhode Island College and assist them in 
an awareness conference for industrial arts and 
industrial education teacher educators and teachers. 
In addition, contact was made for the first time 
with the business teacher educators at Bryant and 
Barrington Colleges. 

(3) A third success was in obtaining an EPDA grant to 
support the PBTE effort. 



Future PBTE Plans and Activities : 

a. Institutional Plans 

(1) Plans include being a part of The Center's imple- 
mentation effort for 1977-78. 

(2) Use of modules will be increased in all teacher 
education^-related courses in agribusin,esf and 
distributive education. 

(3) Plans will include continuing to assist, and trying 
to increase the involvement of, the Industrial 
Education Department at Rhode Island College. 

(4) Another effort will be to work more closely with 
the Business Education Department at URI. 

b. Related PBTE Efforts 

(1) Conduct workshops for supervising teachers. 

(2) Develop a module on observation techniques. 

(3) Perfect some of the model videotapes for use with 
modules and make copies for RIC. 

(4) Use performance-based approach in floriculture 
courses . 

(5) Use modules for performance-based approach in staff 
training for instructors in agriculture, fisheries, 
and extension workers at the University of the 
Azores under an AID Project with URI. 

(6) Coordinate and develop youth organizations in the 
public schools in business education and home 
economics. 

(7) Teach a graduate course HED: Supervision of Student 
Teachers — combine all areas of trade and industrials 



agriculture , business / distributive education / and 
home economics. This course is approved by the state 
department for certification of supervising teachers. 

(8) Additional activities are dependent upon receiving 

EPDA grant: New England PBVTE Dissemination Conference 

Follow-up PBVTE Seminar by vocational areas - 

c. Payment for Materials 

(1) Teachers absorb some of the cost by purchasing 
specific modules.; 

(2) The instructional materials category of department 
budgets supports the purchase of modules and reference 
materials for resource centers. 

(3) Incentive grants/ summer innovative project grants, and 
state vocational funds through grants will be 
explored; a strong case for increasing the department 
budget for this effort will be presented. 

d. >BTE Priorities Needing R&D 

(1) Research is needed on factors that keep the program 
going once the site is no longer involved in the 
Center project. 

(2) More specific ideas, plans, worksheets, materials, 
etc., for organisation and management of the program, 
including use of evaluation data, are needed. 

(3) References, workbooks, specifications on design, cost, 
and running of a PBTE resources center are needed. 

(4) ,Make a film that would show the "success" story of 

PBTE implementation nationally to be used with 
administrators and budget officers. 

(5) A suggested list of masters*s or doctoral level 
research that current graduate students could carry 
out, based on the foundation that The Center has 
already developed, should be developed. 



Materials and Dissemination Activities : 
a. Materials Developed 
(1) Videotapes : 



166 173 



Model tapes on; 



(2) Micro- teaching! 



Set Induction 

Demonstrating a Manipulative Skill 
Questioning 

Supervisory Conference ^ 
Episode Teaching Pre-Conference 
Episode ^teaching 

Critique Form 
Set Induction 

Individualized HELP Packets 
Writing Objectives 
Planning a Unit of Instruction 
Writing an Individualized Packet 
Understanding Individualized 
Instruction 



(3) Slide series: 



PETE in Rhode Island (needs revision) 
Great Expectations — humorous approach 

to a student teacher's first day 

at school 



Dissemination Activities 

(1) None, ^ne to lack of time. 

(2) Plans are to present a seminar to the College of 
Home Economics in the spring. 
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PINAL REPORT 
OP THE 

UNIVERSITY OP SOUTH DAKOTA AT SPRINGPIELD 



Major Activities and Accomplishments: 



On April 13 and 14, 1977, the faculty of the Department of 
Vocational-Technical Teacher Education held an awareness 
training workshop in Sioux Palls for key educational person- 
nel in South Dakota4 In addition to the rite coordinator, 
assistant site coordinator, and institute consultant, seven 
out of twelve invitees attended: three university faculty 
members providing professional education instruction to 
VTTE students, three directors of post-secondary education^ 
and the chief teacher certification officer for the state* 



Methods of Use ; 

Modules were used as an integral part of existing courses 
(Development of Instructional Materials; Public Relations 
and Advisory Committees? and Methods of Teaching Vocational 
Subjects)* Consequently, credit was not granted for module 
completion per se but, rather, as it contributed to ful- 
filling total course requirements* 



Problems and Successes : 
a* Problems 

Reconciling the time requirements for module comple- 
tion within a course with the contact hours required 
to grant the semester credit hours associated with 
the course was a problem. It was found that most 
teachers could complete required modules within a 
course in much less time (and at a respectable per- 
formance level) than is required for them to attend 
class to earn the credit hours for the course* 

b* Successes 

Vocational educators in the state were sensitized 
to the existence and benefits of PBTE* 



Future PBTE Plans and Activities : 
a * Institutional Plans 



Plans are to continue interfacing PBTE with 
existing instructional processes, i*e,, to modify 
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other course requirements to better dovetail with 
the modules used in selected courses* 

b. Related PBTE Efforts 

Some evaluation research will be evaluated to ascer- 
tain teacher attitudes toward modules* 

c* Payment for Materials 

PBTE materials will be available through the campus 
bookstore and will be bought as are textbooks^ with- 
out return privileges. 

d* PBTE Priorities Needing R&D 

To what extent are competencies actually evaluated in 
an actual teaching situation; to what extent do 
teacher educators settle for demonstration of the 
competency in the college classroom only? 



Materials and Dissemination Activities : 
a. Materials Developed 
None 

b» Dissemination Activities 

(1) a news release (October 1, 1976) concerning the 
PBTE program at USD 

(2) an article in the School of Education Newsletter 
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FINAL REPORT 
OF THE 

VIRGINIA POLYTECHNIC INSTITUTE AND STATE UNIVERSITY 



Major Activities and Accomplishments : 

a. In October^ 1976 the VTE Division ordered modules for use 
by faculty at a cost of approximately $1875.00. 

b. The site coordinator and assistant coordinator participated 
in the national PBTE workshop at The Center (November 9-12/ 
1976). 

c. A resource center was established for division faculty in 
November t 1976 . 

d. A public relations campaign was conducted during October- 
November^ 1976. 

e. Resource person training was provided for VTE faculty on 
January 7, 1977. 

f. Further resource person training was provided for VTE 
faculty on March 7, 1977. 

g. Awareness training was given to 25 cooperating teachers 
in agriculture on July 5^ 1977. The major purpose of the 
workshop was to update the cooperating teachers on the 
successful supervision of student teachers. During the 
workshop ^ a presentation on PBTE and PBTE modules was 
given by the project site coordinator. 



Methods of Use : 

The PBTE modules were used as a part of conventional (typically 
three-quarter-hour) courses. Modules were used mos^ extensively 
in methods-type courses which were specific to a program or 
service area. Module completion alone was not used as a basis 
for course credit. One resource person required preservice 
teachers to complete six modules plus a final examination in 
order to receive three quarter hours of credit. 



Problems and Successes : 
a. Problems 

Concerns about PBTE centered on the Jnagnitude of^imple 
mentation and the availability of materials. 
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(1) While full-scale implementation of PBTE is an 
ultimte target/ this appears to be more an 
ideal concept than a reality* In practice / only 

' certain teacher educators want to use PBTE materials* 

Others may have various reasons for not using mod- 
> ules; however/ regardless of their particular 
reasons/ faculty should not 0e forced to participate* 

(2) The non-availability of published materials seemed 
to have a negative effect on faculty participation* 
Many faculty Wanted teachers to purchase modules 
through regular channels (e*g*/ the university 
bookstore)* Unfortunately/ this could not be done 
since AAVIM had not yet published the complete set 

modules* TVjie alternate strategy of purchasing 
materials and making them available on a loan basis 
proved to be adequate/ but <iid not allow teacher 
educators tc explore the full potential of m'^da- . 
larised instruction* Hopefully/ this problem will 
be re'/olved when all 100 modules become availablft 
through AAVIM* 

b* Successes 

Successes with The Center's PBTE materials appear to be 
directly rel :3d to ickaging and communications* 

(1) The module format and content had wide appeal co 
both^students (preservice and inservice teachers) 
and vocational teacher educators* It was noted 
that even the most conventionally-oriented teacher 
educators were impressed by nodule quality* This 
acceptance tended to enhance m^^ ule use* 

(2) It was found that the modules provided a much eeded 
communication link between tead'^er educator/ coop^ 
orating teacher and student teacher* The fact that 
resources and evaluative criteria were available 

to each of thes^ persons made the communication 
process much shioother* While this success has no ^ 
been fully verified with large groups of students/ 
it is evident that tho modules have great potential 
as communication devices for vocational teacher 
education* 



Future PBTE Plans and Activities; 



a* Institutional Plans 

Future plans call for a continuance of the rather low- 
keye>d implementation a^^proach that has prevailed this 
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past school year. Emphasis will be placed on encouraging 
all faculty to make use of PBTE mat -rials. This will most 
likely be associated with application in regular courses. 
Once all materials are available from AAVIMr teacher 
educators will have modules readily available for use. 
Thi& should encourage greater faculty participation both 
on an :^ individual basis a"..* at the progriwn level. 

b. Related PBTE Efforts 

(1) Related PBTE efforts for the coming year include the 
conduct of a third rescurce person workshop if a 
demand exists. 

(2) The reso^irce center will continue to function^ and 
the site coordinators will be available to aid 
faculty in setting up programs. 

(3) A state mandate to implement competency-b=?sed programs 
in vocational education by 1981 will certainly have 

a supportive effect on PBTE efforts. 

(4) 'T^'ie VTE Division will conduct approximately twenty- 

ive in rvio^^ workshops and courses this year in 
various paits or the state. These activities will 
impact on ]PBTE by making te<:*chers and administrators 
more awaia of the need for instruction in realistic 
settings — a foundation of PBTE. 

c. Payment for Materials 
Uot specified 

d* PBTE Priorities Needing R&D 

(1) Reverif ication of the original 384 Cotrell compe- 
tencies is needed. This should include provision 
for futuristic planning. For example r there is no 
module dealing with implementing competency -based 
instruction even though this is recognised as being 
extremely important . 

(2) A second research need is the identification of 
affective competencies related to teaching. While 
this may be a most difficult task, it is of no less 
importance. Perhaps a methodology may be devised 
which will aid researchers in identifying affective 
competence. 
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Materials and Dissemination Activities: 



a. Materials Developed 

"None — ~ 

b* Dissemination Activities 

(1) Memos to the Division of Vocational Education 
(approximately one per month) to inform faculty 
about participation in the project and the avail- 
ability of Divioion-purchased modules 

(2) Information memos to programs outside of the College 
of Education which provide technical support to the 
vocational teacher education programs (persons in 
these support areas were invited to attend the March 
workshops held for resource persons) 



PINAL REPORT 
OF THE 

WESTERN MICHIGAN UNIVERSITY 



Major Activities and Accomplishments : 

a* On January 27-28, 1977, a PBT£ inservice workshop was 
held for Wesitfern Michigan University professional vo- 
cational teacheiT education staff* Nineteen ^eople 
participated, 

b* On February 25, 1977, a follow-up session was held* 
Ten people attended* 

c. On May 9, 1577, as part of a conference for Michigan 
vocational teacher educators, a two^hour awareness ses^ 
s?nn was held for 15 people* 

d. On June 2, 1977, as part of a conference for Kalamazoo 
County vocational teachers and administrators , a one^ 
hour awareness session was held for 20 peop] ^* 



Methods of Use : 

Modules were used within such courses as Independent Study, 
Coordination Techniques in Cooperative Education, and Cur^ 
ricuium Development in Distributive Education* In addition, 
they were used- during a career education v;orkshop for junior 
high school teachers* The exact method (s) of uss was not 
specified* 



Problems and Successes : 
a* Problems 

(1) Faculty inertia 

(2) University bureaucracy 

(3) Lack of special funding for this project 

(4) Rigidity of credit hour, contact hour, and faculty 
load policies 

(5) Field-based aspect of the final experience 

(6) Traditionalism ^ . 

b* Successes 

There was some cooperation between the various colleges 
and departments involved* This may encourage a unified 
vocational teacher education program in the distant 
future* 
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4 • Future PBTE Plans and Activities : 

a. Institutional Plans 

As part of an $8,000 funded project, plans are 
to upgrade and update the vocational teacher 
education faculty in many areas — one of which will 
be to encourage them to use the PBTE modules. 

b. Related PBTE Efforts 
See above. 

c. Payment for Materials 

The cost of the PBTE modules will be paid primarily 
by the teachers with some possibility of departmental 
general fund use. 

d. PBTE Priorities Needing R&D 

Reports from universities thaf^have successfully 
Implemented PBTE on a grand scale are needed. 

5 . Materials and Dissemination Activities : 

a. Materials Developed 
None specified 

b. Dissemination Activities 

(1) News article on Western Michigan University *s 
selection as a site 

(2) Presentations at two conferences 
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PINAL REPORT 
OP THE 
WESTPIELD STATE COLLEGE 



Major Activities and Accomplishments : 

a. An inservice workshop for cooperating teachers was held 
at Pathfinder Ragional Vocational High School. In an 
effort to provide for field-based resources for CBTE 
students, the faculty actively recruited vocational 
educators to serve as cooperating teachers, resource 
persons, and assessors. This workshop provided an 
opportunity for inservice instructors to become familiar 
with the competency-based format and to review several 
modules that pertain to supervising the teacher trainee. 
The instructors who participated in this workshop have 
been actively serving as resource persons* and. supers- 
vising our teacher trainees in the field. 

b. The New England Pall CBTE Conference for Vocational 
Teacher Educators at Pathfinder R^egional Vocational 
School was held to disseminate and share information per*- 
talning to CBTE and to establish a working relationship 
with vocational educators within the Pioneer Valley. 

c. ^ A CBTE site has been established in each of tfee New 

England States. Each site was represented at the above 
conference with the exception of New Hampshire. Signif- 
icant issues discussed were (1) how best to provide for 
meemingful small-group discussions as part of 'module 
completion while allowing teachers to progress at their 
own rate, and (2) how best to grade teachers when an 
entire course is modularized. 

A symposium was also presented on "Percentions of CBTE on 
the Commonwealth. '* The symposium was composed of an 
inservice teacher trainee and a preservice teacher trainee, 
a cooperating teacher, a.id a faculty member. This con* 
ference provided for further Insight into the impact of 
CBTE through the perceptions of a cross section of its 
participants. 

d. An on-site workshop was conducted to train faculty in the 
education department to become resource persons and in the 
effective use of a perforniance-based, modularized 
curriculum.. Approximately twenty teacher educators 
attended from the disciplines of special education, 
elementary, secondary and occupational education. 
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Methods of Use: 



4 ^ - 

Modules were used In such courses as Appraisal and Evaluation 
Techniques in Occupational Education; Supervision of Vocational 
Education; Educational Psychology; Elementary School Curriculum; 
and Career Education. 

Course credit was allocated based on the completion of modules. 
The number of modules to be completed for each credit varied. 
The number was determined by the topics in the course outline. 



Problems and Successes : 

a . Problems 

Staff training time was a problem. Many staff members 
were anxious to utilize modules but had very limited time 
for training in their use. 

b. Successes 

Teachers had excellent success with using the modules; 
many^courses were more interesting because of this. 



Future PBTE Plans and Activities: 



a. Institutional Plans 

Present plans call for the continued use of modules in 
the courses previously cited/ and the expansion of the 
use into other courses. Additionally/ the College has 
plans to implement CBI in selected vocational high school 
classes. 

b. Related PBTE Efforts 

Workshops on PBTE are scheduled for faculty as a continua- 
tion of training, and courses for training of vocational 
high school faculty in the use of modules in instruction. 

c. Payment for Materials 

Payment for PBTE materials will be defrayed from the 
educational materials account of the Department of Education,. 

d. PBTE Priorities Needing R&D 

Research is needed on the frequency and value of actual 
use of specific modules in teacher training programs. 
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5, Materials and Dissemination Activities : 

a. Materials Developed 
None specified 

b. Dissemination Activities 

(1) Radio announcements 

(2) Program Leaflet 

(3) Visits by educators to Westfield State College to 
observe program 
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APPENDIX J \ Immediate^ Release 

SUGGESTED PBTE INSTITUTE NEWS JtELEASE 
(September 20, 1976) 

Dr* (Name) (President/Dean of University/ 

College announced that the (Department/Division of , 

in the College(s) of ) has been selected by The 

Center for Vocational Education as one of twenty-five educational 
institutions in the United States to participate in the National 
Institute for Performance-Based Vocational Teacher Education 
during 1976-1977* (Department of Vocational Education) staff mem- 
bers will participate in training activities designed to help them 
utilize perfornnnce-based vocational teacher education curricular 
materials anO innlement a performance-based program. The Insti- 
tute is sponsored by The Center for Vocational Education at The 
Ohio State University, Columbus in cooperation with the U*S* 
Office of Education under the provisions of ePDA Part P, Section 
553, and The Ohio State Board of Vocational Education* The mate- 
rials have been developed by The Center, a national educational 
research and development organization under the sponsorship of 
the National Institute of Education {NIE) * 

The performance-based teacher education materials are designed 
to improve the prepara ion of teachers for all vocational educa- 
tion service areas* A major emphasis of performance-abased teacher 
education programs and materials is the requirement that teachers 
prove their competency by demonstrating their ability to perform 
critical teaching skills in actual classroom situations, rather 
than by answering questions on written examinations. 
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The materials are based on a Center research study of the 
professional performance requirements needed for successful voca^* 
tional teaching. Three hundred eighty-four competencies (perfor- 
mance elements) were verified as important to teachers in all voca^ 
tional service areas. One hundred individual learning packages, 
called modules/ have been developed to help teachers acquire these 
competencies. The modules focus on a wide variety of areas — 
program planning, development, and evaluation? instructional plan- 
ning; instructional execution; instructional management/ guidance; 
school-community relations; student vocational organisations; pro- 
fessional role and development; and coordination. 

The modules and related implementation materials are designed 
for use in both preservice and inservice vocational teacher educa- 
tion programs for all secondary and post-secondary vocational and 
technical education teachers. The nature of the insta^uctional 
design of the"modul§ learning experiences allows either individual/ 
self-paced/ or group instruction to be used. Programs can be 
tailored to meet the needs of individual teachers by selecting the 
competencies and modules mosr appropriate for them. 

Dr. (Name), Chairman of the (Department/Division) ^ indicated 
that Dr* (Name) and Dr. (Name) will be coordinating the training 
and implementation activities for the University, serving as Site 
Coordinator and Assistant Site Coordinator^ respectively » Approx- 
imately (If) instructors and resource persons and (ft) students will 
be participating in the Institute activities. 

Activities get underway in October (or November) when the Site 
Coordinators? and State Representative go to Columbus # Ohio (or 
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Salt Lake City) to participate in a four day intensive orientation 
and training workshoj^. The workshop will be followed by a two- 
three day on-site orientation workshop in (Month) at the 
(University/College/ etc-) for additional vocational staff members 
who will be using the materials with their preservice and/or inser-- 
vice teacher education students- 
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to 



Michi9an State University 
East Lansing, Michitjan 

New York Institute of Technology 
Old Wcstbury. Nf!w Yurk 

Ohio Sutc Univer&rly 
Col iiAiJhjs, Ohio 

Pennsylvania State University 
University Park, Pcnnsylvar^ia 

Purdue University 
West Lafayette^ Indiana 

State University College at Utica/Ronr>e 
Utica, New York 

Suburban Hennepin Technical Center 
Eden Prairie, Minnesota 

University of Kentucky 
Lexington, Kentucky 

University of Louisville 
Louisville, Kentucky 

U n i ver si t y o f M i nr>esota-D ulu th 
Duluth, Minnesota 

University of New Hampshire 
Durham, New Hampshire 

University of Rhode Island 
Kingston, Rhode Island 

University of South Dakota 
Springfield. South Dakota 

Virginia Polytechnfcal Institute and 

State University 
Blacksburg. Virginia 

Western Michigan University 
Kalamazoo. Michigan 

Westfield State Collp^e 
Westf idd, Massachusetts 



NATIONAL INSTITUTE 
FOR 

PERFORMANCEBASEE 
TEACHER EDUCATIO^ 



The Nationai Institute for Perfonnance-Based . 
Teacher BduQation is sponsc-red by The Center for 
Vocationaf Bducathn in looperation with the 
U.S. Office of Education tinder the provisions of 
BPOA Part f. Section 55^ and the Ohio StBte 
Board for Vocationai Education. 



SECOND PHASE 
1076 - 1977 




For additional information about the Institute, 
please contact: 

Dr. Robert E. Norton 

P8TE Institute Director 

The Center for Vocational Educatiori 

1960 Kenny Road 

Cofumbus, Ohio 432t0 

Phone: (614) 486-3655 x 406 



The Center does not discriminate gainst any 
individual for reasons of race, color, creed, religion, 
national origin, age. or sex 
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THE CENTER FOR VOCATIONAL EOJCATION 

THE OHIO STATE UNIVERSITY 
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THE CENTER FOR VOCATIOKAL EOUCATIQ 

THE OHIO STATE UNIVERSIT 
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OBJECTIVES OF THE .STITUTE 



The major purpose of the .^ujnal Institute for 
Pterformance-Based Teacher Education IPBTE) is 
develop ttie skill of selected vocdtional teacher educa 
tors and decision-makers Xo implement performance 
based vocational teacher education curncula vvithm 
[their own institutions. Selected teacher educators 
wilt be Involved in the review and use of PBTE cur^ 
ricular materials which have already been developed 
for the purpose of improving the equality of secondary 
and post-secondary vocational teacher preparation. 

Instructional packages, called modules which 
were developed under the sponsorship of the National 
Institute of Educationi will be th^ prima^v basis for 
instriictron. Ttie modules, which have already under- 
gone field testing, are designed for use by students in 
both preservice and in^rvice vocational teacher 
education programs in all of the various vocational 
service areas* The modules are designed for use on an 
individualized basis, but may also be used in small ^nd 
large group instructional settings. The performance 
ot^ectives for the modules focus on the professional 
competencies verifred by The Center lor Vocational 
— E do eati 0 n'" 1 esearcherr-^^r^i mpo rta n t -to - 5uc cessf u 1 

00 vocational teachers, 
w 

Upon completing all the Institute trainmq 
activities, each participant will be able (o 

• Describe the concepts and rationale under 
lying the PBTE/CBTE approach to teacher 
education. 

• Describe the nature and use of perfornTance 
based professional teacher education curricula. 

• Compare and explam the differences between 
PBTE programs and traditional programs of 
teacher education. 

• Explain alternative approaches for imple- 
menting preservice and in servrce performance 
based teacher education programs 

• Assess individual student needs and select 
appropriate curricular malcrials lot meetmy 
the professional preparation needs of hresent 
and prospective vocational tc'acher^ 

• Develop and make opt'iotioriat an iipiiropriute 
teaching learning design Iot implciiwnunf) 
PBTE curricula in their specdic setting 
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• Serve elfectively in the teacher educator role 
^ rc^'source person, advisor, and evaluator^ 

•Orient prosfjective ^^nd in-service teachers to 
thc'ir ~ role and responsibilities m using 
pe 1 1 orm anc e b as<M I c u rr icu I <ir in a ter \b is 

•More obiectively assess a teacher's ability to 
Perform specified competencies in actual 
classroom situations. 

•Assist vvith the training of other vocational 
teacher educators and administrators who 
desire (o implement PBTE programs. 

MAJOR ACTIVITIES 

The major activities of the Nationa"! Institute 
for Performance-Based Teacher Education include 
the following training and related follow-up activities: 

# Two national workshops of four days each 
will be held' one in October for representatives 
ol institutions in the western half of the nation, 
and one in November lor representatives of 
institutions. Jn.-jtheu..eastecfLJiallj).f_the_ilS.. 
A team of three participants from each insti- 
tution selected^ and state represented, will 
particrpate in these vi/orkshops. Consultants 
from the ten 1976-76 PBTE Institute sites 
will be available to ^hare their experiences 
and Suggestions 

# A two-day on-site orientation to PBTE con- 
cepts! curricular materialSf and irr^plementation 
procedures at each ol the selected institutions. 
Members of the Institute staff will assist the 
site coordinator in planning i^e on-site orien- 
tation program, tn addition to the workshop 
participants! an average of ten additional 
persons are expected to be trained at each of 
twenty -five sites, 

% Individual on-site techr^rcal assistance for 
adapting and implementing PBTE programs. 
Tcchnicdl assistance will include information 
provided by means of telephone calls to each 
SIM* iiiitl site vismnionshy lns(itMlc«iafl 

In midition to th^ trdininij iind consultative 
*>ervici.'s provide<l lor (he natinn^^l and on sit^^work- 
sliniis Ihe following materials will be avaitaU'?: 



To Each Site - 

#Dne set of the 100 PBTE modules developed 
and field nested by The Center— others v^ill be 
available jt cost to persons adequately trained 
in their use. 

#One slide/tape presentation on the PBTE 
ojrricufar concepts and materi&is. 

#One slide/tape presentation ihe rolei>f the 
resource person in PBTE progr<»ms. 

# One set of transparencEe^ on PBTE concepts 
and materials. 

• Three copies of a State-of^the-Art leport 
on PBTE. 

0 Three copies of a PBTL implementation pro- 
cedures guide. 

To Each Workshop Participant 

#A student gukte to using PBTE materials. 

#A resource person gukfc to using PBTt. ma- 
terials. 

#A training module. 

PARTICIPATING INSTITUTIONS 

Tlic following institutions were selecte: with 
the ^vice of a nationaUV representative ph-nning 
group: 

Appalachian State University 
Boonef North Carolina 

Brigham Young University 
Provo, Ut^ 

Central Connecticut State College 
New Britain, Connecticut 

Central State University 
Edmond, Oklahoma 

Cullman County Area Vocational Center 
Cull man I Alabama 

Eastern New Mexico University ^ 
Portales, New Mexico J_ 

Tederated Universities ol North Texas Arsa 
Richardson, Texas 

Iridmna Univer^tty 
[jtoointngton, f ndMna 

Iowa State University 
AmeS^ Iowa 



required and optional^ which supplement 
those contained within the modules; and 
{4) the numberfs) of the performance ele- 
ment (from the research base) which form 
the basis for the module. 

Introduction: The introduction provides 
the frame of reference for the entire module; 
Le., relationship to other modules and the 
teacher education program^ definition of 
terms unique to the module^ and the im- 
portance of the competency to be developed. 

Learning Bxperitnces: Ench learning experi* 
ence begins with a one^page overview that 
includes an enabling objective, brief state* 
jnents of the major learning activities in* 
volved» and a description of the type of 
feedback provided the user, The learning 
experiences include directions for completing 
the learning activities (reading information 
sheets^ role-playmg^ planning^ reacting to 
case studies^ videotaping performance for 
critiquing by peers» observing skilled teach* 
ers. etc.) and directions for the feedback pro* 
cedures and instruments. In most modules* 
Jhe. first. one.ox^t wo. learning experiences^ . 
provide background knowledge about the 
teaching competency. Hie learner is then 
given an opportunity to practice or apply 
the competency in simulated situations. 
The last learning experience always requires 
performing the competency described in the 
terminal objective in an actual school setting 
for final assessment. 

About Using Tlie Center's PBTB Modules: 
This section is designed to assist the person 
who is using one o^The Center's modules 
for the first time. The organization of the 
module format isexplained* procedures to 
fdlow in using a module are described^and 
module terminology is defined. 

HOW CAN THE MODULES BE USED? 

The modules are designed for use in both 
secondary and post*secondary» preservice and 
inservice, vocational teacher education programs 
in the various vocational service areas. The 
individualized instructional design of the 
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module learning experiences allow either indi- 
vidual or group instruction to be used. The 
research base for the modules provides objec^ 
lives that Joctif; on competencies verified as 
important for successful vocational teachers, 
and the module design requires demonstration 
of ahiltty in an actual school setting as evidence 
that the competencies have been achieved^ 

IS TRAINING FOR USE OF THE PBTE 
MATERIALS NECESSARY? 

The Center's experience in field testing the 
materials in several.different institutional set* 
ttngs clearly indicates a definite need for the 
training of resource persons and program ad* 
ministrators. The role of the resource person 
is unique to PBTE programs^ hence the need 
for training to ensure effective use of materials. 

For further information regarding availability 
of training for use of The Center's PBTE cur* 
ricular materials contact: 

James B. Hamilton 

The Center for Vocational Education 

. . Hie^Ohio State University^ 

1960 Kenny Road 
Columbus, Ohio 43210 
(614) 486-3655 

WHEN WILL THE CURRICULAR 
MATERIALS BE AVAILABl£? 

The modules are now being prepared for 
publication. The published edition will reflect 
findings from advanced testing conducted at 17 
universities/colleges and one post^^ondary 
institution. The first modules in the series will 
become available in January 1977, with all 100 
modules scheduled for publication by September 
1977. For further information regarding avail- 
ability of the materials contact: 

American Association lor Vocational 

Instructional Materials (AAVIM) 
120 Engineering Center 
Athens^ Georgia 30602 
(404) 542-2586 
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'% PERFORMANCE BASED 
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WHAT ARE THE PERFORMANCE-BASED 
TEACHER EDUCATION (PBTJS) 
CURRICULA? 



WHAT ARE THE PERFORMANCE-BASED 
VOCATtONAL TEACHER EDUCATION 
(PBVTE) MODULES? ■ 



The PBTR curricula are products of asus' 
tained i^earch and development etTort by The 
Cfenter s Program for Professional Development 
in Vocational Education^ one of five programs 
within the R&D Programs Division of llic Cen- 
ter, Tlie program's major purpose is to con^ 
duct research and development activities that 
will contribute to the improvcmenl of voca- 
tional personnel development programs. 

WHAT TYPE OF CURRICULUM 
MATERIALS HAVE BEEN DEVELOPED? 

Currently* tlie focus is on the refinement 
and publication of one hundred (100) per- 
formance-based vocational teacher education 
(PBVTE) modules and related supportive 
materials. Supportive materials include: A 

Student JlmdiLioMsingf!fi.rJDTmQncjL'hQssi(L 

Teacher Education Alatcriah that has |}een 
developed to help orient the module-taker 
to PBTE instruction; a Resource l\:rston ihttdc 
to Using Performance-Based Teacher Educa- 
tion Matcriak to assist those persons helping 
preservice and/or inservice teachers to use the 
modules, and a Handbook for ihe Dei chpment 
of Pj'ofessional Vocational Teacher Education 
Mod:4le&. These materials have heen developed 
and tested pursuant to ii contract with the 
National Institute of Education (NIK). 

Under a separate grant from the U.S. Office 
of Education ( EPDA), other PBTi; producU 
have also been developed. These include a com- 
prehensive literature review entitled Perform- 
ance*Bascil Teacher Education: The Stale of — 
the Art— General Edueation and Vocational 
Education and Guide to the ImpknmiiaUon 
of Pcrformancc*Bascd Teacher Edur at urn 
These materiaU* developed as part of a National 
Institute for PerfomianeO'Hased Teacher 
r^ucHlion. iin* designed lo Uelp IriK lior *»(lur;h 
tors, couperaling teachm, and .stale rh^iiartnteiit 
personnel involved in llic (ic:;jf;n and inipb* 
mentali<in of I'UVTK curricnhi within (heir 
instituticm. 



The performance^hrtsed vocational teacher 
education curricular materials are organized in 
modular form for preservice and/or inservice 
use in all vocational service areas. This series 
of 100 I'Bl'E learning packages focuses upon 
specific professional competericies of vocational 
teachers, bach module provides leaming experi^ 
ences that integrate theory and application; 
each culminates with criterion'referenced assess- 
ment of the teacher's performance of the speci*^ 
fied competency. Because of their size and 
flexihility^ the modules lend themselves to the 
selection of materials and leaming experiences 
which are most suited to individual student^s 
needs and interests- 

WHAT WAS THE BASIS 
FOR MODULE DEVELOPMENT? 

The modules are based on Center research 
that iiidfcated ihe professional performance 
requirements (l ompeienc ie&) important to 
suceessfnl v^' Tf^iniT u^t^rUmp This research 
verified 384 performance elements as heinfj 
needed b> vocational teachers. These elements, 
grouped into ten ealegories, provided the re*^ 
search b;isc for module development* Those 
ten categories, and the numhor of modules in 
each Cjle(ior\, follows: 

Number of 

CatPijory Modules 

A - IVograni Planningt Develop- 
ments and l^valuatioii 11 
■ R Instructional Planning G 
- r - Insffmctional F-xerution 29 
D Infitrnctioiial Evaluation 6 
K Instructional Managenn>iil 9 
V (Inidaiico 5 

0 School -Conniiunilj' Relations 10 
II .Sindonf VocaiionnI 

(Jrf;aiiizalioiis i\ 

1 Professioiinl Unle and 
l3c\eUjpnienl 8 

*l (V)or<liiiHlion of (\K)p<rrativc 

Kdncatiiin 10 



HOW WERE THE MODULES 
DEVELOPED AND TESTED? 



Development of the first version 6f the 
*nodiiles was a cooperative effort inv'^lving 
* faculty at the University of Missoyri-Columbia. 
Oregon State University, the Oregon and 
Missouri State Departments of Vocational 
Edueation, and The Center for Vocational 
Edv.cati'sn. 

'file modules underwent preliminary testing 
at the University of Missouri-Columbia; 
Oregon State University^ Corvallis; and Temple 
University, Philadelphia, 

Advanced testing of the modnles was 
carried out with assistance of the vocational 
teaelier educators and students of Central 
Washington State CoHege; Colorado State Uni- 
versity; Ferris State College* Michigan; Florida 
State University; Holland College^ P.E.1.» 
^^Canada^0kIahoma.State,University4^RutgerS-^-^^ 
University; State Universit>* College at Buffalo; 
Temple University; University of Arizona; 
University of Michigan^Flint; University of 
Minnesota^T^^ni Cities; University of Nebraska^ 
Lincoln; Universiiy of Kortliern Colorado; 
University of Pittsburgh; Iniversil) tif Tennessee^ 
Universit> of \'crmont; and Utah State Unuersil> 

WHATISIN AMOnULlv? 

Kacti module is an instructional package 
designed to cover one or more closely related 
teaching; eonipeteneies. Hie package includes 
inforniHtion activities and feedback devices 
to help the module-taker acquire eaeli compe- 
tency. 

The module format is slandardixed inio four 
cumiKmei;!^. A description of each component 
in I he order of their occurrcneo in the module 
folhiws: 

Ahotit Thfi^ Mudulc: Thi^iscctioii prtn-idcs. 
lln* HiUowing informiilion: ( 1) a list uf the 
objrclives^ both i-uiihliiig jnid temiinah for 
llienio{hile:(2) tin- prerecitiisileskitKs) 
nmlod ni orfler \n rcniipleti- tlie module; 
(3) a lisiing nf all outside resonrce.s, hath 



Vo'Tech Teacher Workshop Set 
Wot Friday at SUNY Utica-Rome 



th* r*e* state- moisdaled concept cf performance* 
bss^ teacher wiucalioii iviii domLiatetheagend3 of the 
WjalionalTechmcal Teacher Educaljoti institute 
b'eing held by the State l/tiiversity CoUege at Utica^ 
Home Friday aid Saturday at the coUege. 

* * ' < 

^With a target date of 1980 to implement tbt; ncw' 
teaching techniques, the Vocational -Technical £duca<' 
tion Departtneni at Otica^Rome has started to move m 
tbis direction by being titvolved in Nationat Institutes 
f^r Perfomtanc&Based Teacher Education. The Upper 
Division College is one of the 25 institutioos selected for 
w Institute. . ; ^ ; 

• , . *■ ^ 

■^Tlfl John Glenn, director of- vocational -technjcaL ^ 
t(facHer education, and Nicholas Acquavlva, associate 
professor, both of SUNVl/tica-Rome College, are plan^ i 
wngihe Institute; , ^ -i" , - - . t^SI 

C ■ ■ DR. GLENN 





\& J^ohejkM. Noilpn,jdircctor_i)f,theLperfonnance* 
ased Teacher Education Institute at the nation's larg^ 
est research center for vocational education, Is coming 
to Utica from Ohio State University in Columbus, to 
address the*workshop. Dr. John Popomh, assistant 
professor of vocationakechnical teacher education at 
the State l/nJversity College at Buffalo is serving as 
crnsuftant> ' ■ / , 

i Attending the workshop will be adjunct faciitty and 
<!oordtitators of vocational teacher education activities 
which service 44 counties in the state under the supers 
vision of the department at l/tlca-Rome, 

mCGfenn said, "The Institute, will be a challenging li 
aji±exciting experience, because it will require thel 
lirwvement of ever>-one attending. We will be moving 
oll&o fronts: anal>zing and evaluating current prac- 
t;iceTand working toward the implementation of the 
innovative methods and techniques associated with 
performance^based teacher education. ... 

'The words Terformance-based teacher education' 
will mean more to the lay person when we point out how 
it differs from present teaching methods/' Dr. Glenn 
said* "The major emphasis of performance-based 
teacher education programs and materials is the re- 
aulr^meni that teachers prove their competency by 
aemonstrating their ability to perform critical teaching 
skills in aciual classroom situations, rather than by 
answering questions on written examinations." - 

Aoquavlva said, "Our department services 44 coun- 
ties''in the state and one of the new techniques, the 
mo<k]Iar approach, will help us to achieve greater 
kh^uling nexibility and thus provide increased ser^*' 
ice«_to potential teachers in less densely populated 
are« of the stnte/' ^ 



'The department at tJpper Division oilege provides 
inserclce and pre-servicc teacher preparation at the 
ppdergradute and graduate levels for candidates in the 
areas of trade andindustriaL technical, health, dii^tri- 
blitive and b^isine^s education leading toward the bach- 
lor of science and master of science m education de- 
ees. The department's mission encompasses 
rtSer^ice undergraduate education* preservice undepj 
raduate education, graduate education, research andt 
peclalized services to vocationaHechniCal programs 
n secondary. BOCES, and two year post-secondary in- 1 
titutions- 
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STATE DIRECTORS TAKE POSITIONS 
ON ISSUES IN VOCATIONAL EDUCATION 

Six major issues m vocational educatton were examined and positions established during the 1975 
National Leadership Development Seminar for State Directors of Vocational Education. The seminar, 
sponsored by the Bureau of Occupational ar)d Adult Educatior)/USOE under an Educatiortal Professional 
Development Act (EPDA) and conducted by The Cer)ter, culminated in the following key positions or 
responses to the issues posed. 

A PHILOSOPHY FOR V- ^TIONAL EDUCATION 

The State Directors believe that a philosophy for vocational education must 9row out of and be in 
harmony with a total philosophy of education for the individual ar)d for the «>ciety in which he/she lives 
and works. The importar)ce of the individual within an educational program is without question. The com - 
retencJes and interests of the individual must bejconsidered. but the oppoaumties within and needs of 
society in whtch the mdividuat wilLparticipaemust also be considered as vocational education programs are 
establishes^. 

GOVERNANCE OF VOCATIONAL EDUCATION 
AT THE STATE AND LOCAL LEVEL 

The National Association of State Directors of Vocational Education fulty supports a single agency 
administrative governance structure vvith full authority for vocational education administration at the state 
level.' 

Vocational education includes alE educational programs for youth and adults v/hich prepare.or retrain 
them for work. 

THE ROLE OF VOCATIONAL EDUCATION IN THE CETA PROGRAM 

Vocational education nnust be a vital partner tn the arena of manpower development and a mecha- 
nrsm for the delivery of services* Vocational education has the potential for assisting the Comprehensive 
Employment Trammg Act (CETA) in solving our structural unemployment problems. Vocational educa- 
tion has an opportunity for a much greater involvement in the provisions of training and services for eco- 
nomically disadvantaged, unemployed, and underemployed persons. 

The State Directors believe that the public education system shoufd retain the responsibility for 
publicly-financed vocational education programs^includif;9 the manpower training and retraining programs 
for adults. CETA and vocational education stand to benefit immeasurably by utilizing the expertise and 
services of vocational education, which has the capacity to link the person in need of basic skills with the 
vast resources of the public education system and the job market. 

Congress should take the initiative with vocational educators who recognize the need to make sense 
Out of our overlapping manpower policies and who are witling to reorient their thinking towards the more 
severe problems of structural unemployment, 

ROLE OF VOCATIONAL EDUCATION IN LARGE CITIES 

The role of vocational education in large cities is to provide a flexiHe and versatile series of quality 
programs that will meet the needs of the population to be served and to produce a competent vocational 
product that will fit the requirements of the users, the business-industrial labor complex. Part of this role 
is the self-development of a positive image and the acceptance of a sharing of the responsibilities inherent in 
a total educational system. 



'One task force did not hold this pnsition. They recommended that a single, separate state agency 
administrat' -e structure specifically for vocational education be installed in all state^ 

A publication of The Center for Vocational Education 
The Ohio State University, 1960 Kenny Road, Columbus. Ohio 43210 
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IMPROVING BUSINESS- INDUSTRY- LABOR INPUTS 
INTO PERSONNEL OEVELOPMENT PROGRAMS 



The 6usiness*lndustrv-Ldbor Project will be conducted dumg the period Juty 1, 1976 - June 30, 1977. The three 
majar objectives of the project Include: 

1* To conduct a mall survey of vocational teacher education-departments to determine the extent to which 
each institution has developed business-industry -labor inputs Into its personnel development programs^ 

2. To conduct a three-day workshop for ten selected participants and members of the planning committee at 
The Center^ Columbus^ Ohio, on November 15-17« 1976« for the purpose of developing a generalizable 
training resource package to show how business-industry-tabor inputs into vocational education personnel 
development programs can be improved, and ^ 

3. To conduct a one-day training program in the use of a training package at The Center on February 2, 1977, 
for approximately sixty vocational teacher educators and administrators and representatives from business, 
industry^and Uhor. 

INCREASING THE IMPACT OF FEDERALLY-ADMINISTERED 
VOCATIONAL EDUCATION EXEMPLARY PROJECTS 

This project uses a thrce<lay national conference in late February 1977 at The Center, Columbus, Ohio to in- 
crease the impact of vocational education exemplary programs amor>g vocational educators, diffusion techniques and 
-evaluation design.appti cable to. cooperative _eduj:ati^n pi^grams and work study programs will be^presented to teacher 
educators^ state consultants^ project administrators^ and o^ers attending the conference. ^ " 

IMPROVING VOCATIONAL EDUCATION IN CORRECTIONAL INSTITUTIONS 

ThA project is a national priority awarded by the Bureau ol Occupational and Adult Education, U.S. Office of 
Elducation. This year's activity builds upon the hi^ly successful National Workshop for Improving Vocational Educa- 
tion in Corrections held at The Center Columbus, Ohio, in October 1975. Specifically^ the current project has the 
following major thrusts: (1) To provide technical assistance to ten states interested in improving vocational education 
within their system {A wotkshop will be held for these duHng October 1976.); and {2} To conduct a national confer- 
ence on May 2-3, 1977 focusing upon improvement of vocational education opportunities for offenders. 

A PROGRAM OF TRAINING FOR INSTALLATION 
COMPETENCY-BASED VOCATIONAL INSTRUCTION 

This program of training focuses upon the preparation of vocational teacher educators and department cHairmen 
to train vocational teachers for installing competency -based instruction (C6l). The program of training will comist of a 
series of components including convening a national planning committee, development of training packages and con- 
ducting a national workshop for vocational teacher educators and department chairmen* 

NATIONAL INSTITUTE OF COMPETE NCV-BASED TEACHER EDUCATION 

The institute will consist of a series of instructional components including six regional workshops, twenty-ftve on- 
site workshops, and follow-up technical assistance on procedures for implementing CBTE programs^ Three training 
products will also be produced and used Including a regional workshop module^ an on-site workshop module, and a 
color sflde/tape presentation. It is anticipated that a total of 375 vocational teacher educators will be trained by the 
institute* 

Product News 

The Center's Informational Analysis Series continues to be a valuable tool In many areas of vocational and career 
education because of hs broad information base. The twenty-eight publications are each a result of review and syn- 
thesis of literature and applications of lindin^ to the solution of problems in vocational, technicals practical arts and 
career education. 

Individual titles and prices are listed below. 

Reyiev\/ and Anatyst^ of fnufuctfonat Performance Objecttvez in Voca\ionat BdMc^yion, by Oavid Allen (IN 66 - 32.50), 
Revie\fl/ and S/nxheih of Research on /ntfuurfa/ Art^ for Students wiihSpectaf Needi, by James Buffer (IN 69 - $5.00). 
Cooperative Vocations/ Bducation Frogr^m^: Staff Devefopment. by Roy Sutler (IN 70 - $2.50t. 
The Meaningand Value of Work, by H. C. Kaianas et al. (IN 71 - S5.00). 

Conducting Bvafuation Wtthtna State: Information for State Leaders, by William Stevenson and William Ward (IN 72- $2.50). 

A Guide for Locaf Program Bvafuaxion, by Bld^ard Edsall (IN 73 - $2.50). 

Lccai Vccationaf and Technical Bducation Supervi^'on, by Oarrell L. Parks {IN 7^ - $2,150). 

Utilizing Manpower and Foliow'up Data: A Perspective for Local Vocational Pianmng, by Marvin Robertson (IN 75 - $2.50). 
Anicuiation of Secondary and Po^t-Secondar/ Occupational Bducation Programs, by Louis Bender {IN 76 - $3.50). 
fnuructionaf Materiah for Comexology and Bartering, by Olive ^coxx (IN 77 -$2.50), 



